
HET Termly Plan for Year 6: Spring Term

History: Note please refer ABC when planning your sequences of lessons
A. Knowledge and understanding of

chronology
B. Historical enquiry (skill) – using

evidence
C. Interpretation of history

- Understand how and the significance of
placing previous periods of study, including
current study, on a timeline and
chronologically contextualise – e.g. provide
temporal distance, AD/BCE, ancient world or
other period labels e.g. Victorian, etc., and
demonstrate their historical perspective by
talking confidently about the time periods
studied and how they relate to each other on
the timeline.

- Sequence many events from the period
studied on a timeline talking confidently
about the most significant events and people.

- Recognise connections, contrasts and trends
over time.

- Know key dates, characters and events of the
period studied.

- Know and can use appropriately, a wide range
of relevant historical vocabulary (See
appendix A)

- Understand that historical knowledge is
constructed from a range of sources.

- Skilfully devise historically valid research
questions based on key concepts.

- Recognise primary and secondary sources.
- Identify omissions in an enquiry and suggest

means to resolve them.
- Having used a range of sources, select,

organise and present structured and
evidentially supported responses to historical
questions/debates.

- Demonstrate confidence in using accurate
dates and historical terms using a range of
methods including written accounts.

- Recognise primary and secondary sources
and understand their relative values in the
context of the topics they are studying.

- Consider the accuracy of
sources/interpretations: fact, fiction and
opinion.

- Understand that different versions of the past
may exist and can offer reasons for this.

- Understand how different evidence could lead
to different conclusions.

- Compare and contrast sources and consider
how these may impact on an interpretation of
an event or how a person acted or the
consequences of their actions.

- Be aware of the potential impact of bias and
why bias may have occurred.

- Use an empathetic view of the past – viewing
the past through the eyes of those who lived
through it and be able to talk (hot seat)
and/or write as though they are that person.

- NB: A,B and C should contextualise the whole
of this longitudinal study.

Knowledge of Wider world history: The Maya Continuity and change: Cause and consequences:
Similarity and diff: Significance:

Vocabulary

Enquiry questions: What were the greatest achievements of the Maya and why?
What were the reasons for the decline of the Maya civilisation?
How would you explain the status of men and women in the Maya civilization?
- Be able to place the ancient Maya civilisation, beginning (circa 2600 BCE) and its decline, on a

timeline and demonstrate its continuity and change: the Colonial period (1500-1800) and an
independent Mexico (1821) to the present.

Key Vocabulary
archaic, pre-classic, Classic, post-classic, colonial,
independence, Legacy, hieroglyphics, symbols,
codex, codices, Popol Vuh, calendar, the Long
Count, Tzolkin days, Kingship, elite, commoner,
serfs, slaves, Copan, archaeologists, palaces,
temple-pyramids, nah, mud, limestone, thatch,



- Be able to place the four periods (archaic, preclassic, classic, post classic) of the Maya civilisation
in chronological order and be able to identify similarities and differences between them e.g. within
agriculture, building.

- To identify similarities and differences in achievements between the Ancient Egyptians and the
Maya Civilisation.

- Research and describe the legacy of the Maya civilisation e.g.: in science, mathematics, e.g. the
development of zero calendar systems, LINK TO MATHS hieroglyphics possible opportunity to
compare to Ancient Egyptians.

- Can describe the similarities and differences between the Maya calendar and our own and the
significance to the Maya civilisation of their calendar system.

- Know the significance of hieroglyphics and codices to the Maya civilisation: a sacred gift from the
gods. Know about the ritual significance of pok-ta-pok to the Maya civilisation.

- Can explain the significance of the Dresden Codex from a historian’s point of view.
- To identify causes for the decline of the Maya civilisation – drought, food shortage, interstate

warfare, failure in trade, overpopulation. Possible comparison with the decline of other
civilisations they have studied: Romans and Ancient Egyptians

- To identify, talk about and report on the similarities and differences between the Norman invasion
on the Anglo-Saxons and the Spanish invasion on the Maya civilisation (e.g. cultural: burning of
books, forbidding religious freedom, etc.) and identify the consequences of each of these.

- Know about the significance of the layout and structure of a Maya settlement.
- Know about the significance of temples- pyramids and related ceremonies, plazas and related

festivals, and palaces to the Maya civilisation.
- Know key facts about common housing (nah) and can identify and give reasons why they were

constructed from materials such as wood, mud, limestone and thatch and explain their similarities
to and differences from those of the Maya elite.

- Understand the significance of Copan (political centre, cultural focus) and of the Copan stairway to
both the ancient Maya people and modern archaeologists.

- Understand the significance of myths e.g. The Hero Twins (See Popol Vuh), to the Maya civilization
(to explain their world around them). Possible comparison:the Greek myths. POSSIBLE
LINK WITH ENGLISH

- To know the significance of gods within Maya culture and the belief that the world could be
divided into three parts: the heavens, the Earth, and the underworld. Opportunity to compare with
another civilisation they have studied.

- To know that modern-day Maya still exist, mostly living within the boundaries of the old empire.
- To know about the food which was eaten remains part of the modern diet in countries such as

Mexico.

plaza, festival, ceremony, sacrifice, priest,
chocolate, tortillas, tamales, avocados, tomatoes,
fruit, duck, eggs, squash, beans, maize papaya,
chili peppers cacao, loincloths, skirts, manta,
parrot feather jewellery, nose clay, drought,
deforestation, epidemics, overpopulation, warfare,
malnutrition, ‘relative status’

Resources
[Covering most of the year Six areas of study:
The Historical Association - Primary Curriculum
Schemes of Work]
General: internet, library.photographs, images,
artifacts, stories.

Popol Vuh: a Sacred Book of the Maya, by Victor
Montejo



- To know about the cultural significance of head shaping, nose clay, clothing, headdresses,
hairstyles and jewellery: indicators of status or beauty.

- To know of the role and significance of kings in the Maya civilisation.
- To know about the education of elite children – mathematics, science, writing and astronomy and

be able to explain the similarities and differences against today’s curriculum.
- Learn about the structure of the Maya society, the role of the elite, the parity of women, and jobs

for the common people: farmers, warriors, hunting, builders, teachers; children - rich and poor,
slaves, boys, girls and compare with modern Britain and/or another civilisation they have studied.

Reviewed: CS 16.7.21

Science: sometimes one topic per half term
Topic 1 Living things Vocabulary Working scientifically Resources
- Understand the six different

Kingdoms of life.
- To understand how you can

classify a species based on its
observable features.

- Focus on a famous
naturalist-David Attenborough-
and what he has shown us In
regard to the natural world.

Kingdom, classification, species,
fungi, cells, naturalist

- Create flow charts to classify a
given species into its Kingdom.

- How do scientists categorise and
identify different species and
plants.

- Create fact files on the different
Kingdoms and the species
contained within them.

- Pond dipping observing the
micro organisms within the
water using a magnifying glass.

- Go on a local bug hunt and
classify the different species the
children find.

- Create a detailed labelled
diagram of the species found
using the correct terminology ie
mandible, invertebrate.

Topic link- Survival

- magnifying glass
- bug pots
- classification guides
- magnifying glasses
- Trip?

Topic 2 Materials Vocabulary Working scientifically Resources
- Understand a simple filtration

system to make dirty water
clean. Link to pollution and

Suspension, clean, dirty, filter,
filtration

- Design an experiment to
separate soil and water so the
water appears to be as clean as
possible.

- Soil and water.
- Funnels
- Filter paper



impact of people on the
environment (geography)

- Link with Survival topic. This
maybe a one week project.

- Draw an appropriately sized
chart to record results with
headings.

- Draw an appropriate graph
- Be able to use a range of

equipment safely linked to
filtration.

- Topic link- survival

- Cotton wool/felt/paper to line
funnel

PSHE/RSE:
Topic 1 Learning outcome and enquiry questions from the progression document Key vocabulary
Survival

(My body)

▪ understand the impacts of stereotyping, prejudice and discrimination and how to
challenge this in a wider context.

▪ know different cultural contexts.
▪ understand the importance of language, beliefs and values in cultural identities in a

wider context.
▪ understand the value of own and others’ individuality openness to new ideas and

perspectives which challenge their own.
▪ know the characteristics of healthy family life, commitment to each other, including in

times of difficulty, protection and care for children and other family members, the
importance of spending time together and sharing each other’s lives.

▪ know reasons for following and complying with regulations (including age restrictions);
how they promote personal safety and wellbeing with reference to social media,
television programmes, films, games and online gaming.

Enquiry questions:
‘Why it is important to keep the body clean?’
‘How can people keep the body clean and healthy?’
Discuss ways in which people can deal with or overcome emotions experienced during
puberty.
‘How can I respect my body and the bodies of my friends and peers?’
‘Can I tell if friends or peers touches me inappropriately?’
‘How can I tell if I receive unwanted and unkind message on my social media?’

cultural identities
racism
stereotypes
discrimination
deodorant
body odour
menstruation
periods

Topic 2
Survival ▪ discern how people are feeling through their words, body language, gestures and tone.

▪ recognise how different backgrounds, beliefs and personalities affect behaviour and
world views.

body language
gestures
beliefs



(Understanding
others)

▪ know how to recognise and talk about their emotions, including having a varied
vocabulary of words to use when talking about their own and others’ feelings.

▪ know where and how to seek support (including recognising the triggers for seeking
support), including whom in school they should speak to if they are worried about their
own or someone else’s mental wellbeing or ability to control their emotions (including
issues arising online).

Enquiry questions:
‘How can we ask for help?’
‘Where are best places to seek support?’
‘Can we challenge some advice that we are given?’
‘How can we support others who might be finding things difficult?’
‘Is it our responsibility to fix other people’s problems? What could you do if you don’t know
how to solve a problem?’
Discuss ‘What makes you the same as the person sitting next to you?’ and ‘What makes you
different/unique?’ ‘What is good about diversity?’

personality

Inquiry Questions:  -

1. Why is there suffering? (suggested focus Buddha, Eightfold path and Nirvana)
2. In what ways do virtues serve people in this life and the next? (suggested focus beliefs of the Baha’i)

Apply Skills  (covered every term)

● Asking  questions to develop

understanding

● Discuss to widen

understanding

Discuss religious and philosophical questions, giving reasons for their own beliefs and those of others.

● Enquiring, investigating and

interpreting

Philosophy

Apply ideas of their own to challenging questions in different forms including reasoning, music, art and poetry



Begin to analyse and evaluate whether a position or argument is coherent and logical and show increasing

awareness of divergence of opinion.

Use well-chosen pieces of evidence to support and counter a particular argument.

● Express their views in response

to what they are taught

Reflect on the significance for faith members of participating in aspects of their religious lives.

Begin to analyse and evaluate a range of different answers to ethical and moral questions/issues, showing an

understanding of the connections between beliefs, practices and behaviour.

● Develop the skill of responding

creatively and of

communicating their feelings

and ideas

Reflect and evaluate how religion is portrayed in the media and society, recognising stereotypes and

mis-representation.

Religious Knowledge and Understanding  (Termly Focus)

Knowledge and Understanding of

key beliefs of religions

Overarching Knowledge and Understanding:

Show increasing understanding of religious practices, beliefs, and experiences of Christianity, Humanism, and

Buddhism.



Buddhism – Know that Buddhists believe that; There is no god. The Buddha was a man not a god. They should try

to live their lives according to the Noble Eightfold Path so that they can reach the state of perfect peace that is

Nirvana

Buddhism – Know that Buddhists believe that: There is no god. The Buddha was a man not a god. Peacefulness

and wisdom can be achieved through meditation

Baha'is believe that God periodically reveals his will through divine messengers, whose purpose is to transform

the character of humankind and to develop, within those who respond, moral and spiritual qualities. Religion is

thus seen as orderly, unified, and progressive from age to age

Knowledge and Understanding  of

the practices and features of

religions,

e.g., festivals, celebrations,

artefacts, buildings

Overarching Knowledge and Understanding:

Give simple explanations of sources, practices, beliefs, ideas, feelings, and experiences (answering the

“why?” questions)

Give explanations and meanings clearly using religious vocabulary accurately.

Make links between sources (define what is needed), practices, beliefs, feelings, and experiences.

Describe some similarities and differences between religions and explain differences in practices e.g., rituals,

artefacts.



Buddhism: Know the elements of The Nobel Eightfold Path

Know the meaning of Nirvana.

Know the features of a Buddhist Shrine

Describe devotional practices including at the shrine and meditation

Identify meanings in the Buddha image

Baha’l : there are  festivals including a  brief marriage and death service. One festival is the Nineteen Day Feast.

Knowledge and Understanding of

religious texts and stories

including: special words and

stories, and special things in

nature.

Overarching Knowledge and Understanding:

Give meanings for a range of religious stories and sacred texts.

Recognise figurative or non – literal uses of language.

Explain how some forms of religious expression are used differently by individuals and communities.

Know key information about the structure of religious texts.

Buddhism: Story: The Buddha achieves enlightenment



Baha’l Bahá'í services are very simple with readings from the scriptures, along with interpretations of

them and prayers. Hymns and poetry are allowed, but not common

Knowledge and Understanding of

special people holy men and

women

Overarching Knowledge and Understanding:

Identify people who inspire, influence and are sources of wisdom to themselves and others and explain their

impact on people’s lives.

Buddhism: Know the importance of the Buddha to Buddhists.

Recall the Buddha’s life story and his quest to find an answer to the problem of suffering

Baháʼu'lláh was a Persian religious leader, and the founder of the Baháʼí Faith, which advocates

universal peace and unity among all races, nations, and religions.

Knowledge and Understanding of

the importance of belief and its

impact on lives

Overarching Knowledge and Understanding:

Understand and describe the impact of religion on people’s lives making clear links to beliefs.

Understand and investigate the significance of religion in the local, national, and global communities.

https://en.wikipedia.org/wiki/Bah%C3%A1%CA%BCu%27ll%C3%A1h
https://en.wikipedia.org/wiki/Bah%C3%A1%CA%BCu%27ll%C3%A1h


Buddhism – Buddhist live their life through the Eight Fold Path so that they can achieve Nirvana.

Bahá'í - Bahá'ís see themselves as a people with a mission to bring harmony and unity in the world, and

this is reflected in their spiritual practice.The main purpose of life for Bahá'ís is to know and

love God.Prayer, fasting and meditation are the main ways of achieving this and for making spiritual

progress

Vocabulary
Samsara
Nirvana
Suffering
Meditation
Mindfulness
Rebirth

Vocabulary
Virtues
Equality
Baha’u’llah
The Bab
Abdul’l-Baha
Obligatory Prayers
Devotional
Progressive
Revelation

MfL: Please note: MfL is taught in Years 3- 6 not in KS1. There are short videos to explain the suggested activities on Google Classroom
Topic Games - electronic
Listening Listen attentively to a longer text, containing some unfamiliar words, at the start of this unit of work

- be able to recognise a range of electronic games using prior knowledge and understanding of
phonemes

suggested activities throw the puppet + ask questions, children respond + throw to next person, listen to a story and rewrite the
ending

Speaking Use pronunciation and intonation effectively to express meaning and engage an audience through
presentations - these could be in person or electronically

suggested activities Throw the puppet + ask questions, children respond + throw to next person
Hot seating: first child talks, bell, 2nd child has to continue etc

https://www.bbc.co.uk/religion/religions/bahai/beliefs/god.shtml


Play battleships (bataille navale)
Reading Attempt to read for pleasure, using French magazines or online texts, with some reference materials

to support if necessary
suggested activities Play pass the parcel with items or words

Give children some fake texts in French textspeak, which they have to rewrite in proper French
Writing Write a lengthy email explaining what you usually do in the week, and at the weekend, with

electronic games, using some phrases from memory and using reference materials to look up new
words to adapt previously learned phrases

suggested activities create a powerpoint explaining what activities you do when, including the weather
create a weather chart from around the world

Grammar adverbials of time
NEGATIVES

Key Vocabulary Que fais-tu le weekend? = What do you do at the weekend?
Que fais-tu sur l'ordinateur = What do you do on the computer?
ton portable? = your mobile phone?
je joue avec mon portable I play on my mobile
je télécharge de la musique = I download music
je surfe sur internet = I surf the internet
j’envoie des textos = I send text messages
je regarde les clips-vidéo = I watch video clips
j’envoie des emails = I send emails
je tchatte sur internet = I chat on the internet
je parle au téléphone = I speak on the phone
Quand est-ce que tu vas faire sur ton ordinateur / portable? = What are you going to do on your computer /
mobile?
aujourd’hui = today
le weekend
le lundi = on Monday
mardi = Tuesday
mercredi = Wednesday
jeudi = Thursday
vendredi = Friday
samedi = Saturday



dimanche = Sunday
Tu fais ça souvent ou pas? = Do you do that often or not?
quelquefois = sometimes
souvent = often
tous les jours = every day
tous les soirs = every evening
tout le temps = all the time
de temps en temps = from time to time
une fois par semaine = once per week
deux fois par semaine = twice per week
aussi = also
copains = mates
famille = family
qui = who
on = we
la technologie = technology
c’est génial = it’s great
ma mère adore = my mum loves
elle a un ipod = she has an ipod
mon père travaille beaucoup = my dad works a lot, finalement = finally
il y a ma soeur = there is my sister
en été = in the summer
hiver = winter
Le temps = weather:
quand il fait beau = when it’s nice weather
mauvais = bad (weather)
du vent = wind
il y a du soleil = it is sunny
il pleut = it rains
il neige = it snows
il y a du brouillard = it’s foggy
il ne fait pas beau = it’s not nice



il fait froid = it is cold
le ciel est gris = the sky is grey
sauf pour les canards = except for ducks
pingouins = penguins
il y a du tonnerre = there is thunder
des éclairs = lightning
quel temps fait-il aujourd’hui? = What is the weather today?
est-ce qu’il fait beau? =  Is it nice weather?
est-ce qu’il fait chaud? = Is it hot?
OPINIONS

Resources ppt, real french magazines
https://classroommagazines.scholastic.com/etc/classroom-magazines/reader.html?id=84-090119
weather song
https://app.discoveryeducation.co.uk/learn/videos/aa73a124-7cc1-4af3-8bcf-90975b1309bd

Art and Design
Media Learning outcomes from the progression document
Paint & Colour including
pastels
Spring 1

- Continue to explore hue, tint, tone, texture shades and mood in paintings and using pastels. Talk about and
explain their colour choices

- mix colour shades proficiently and understand why it works well and why
- use colour to express feelings in larger abstract works
- Begin to collaborate with others to create large paintings

Key vocabulary - abstract, hue, tint, tone, texture, shades, mood,
Resources including artists - Frieda Kahlo

- paints, pastels, brushes of different thicknesses,
Textiles and collage
Spring 2

- Use a variety of different stitches creatively to produce different patterns and textures.
- Decide to work in 2D or 3D to create a piece of textile art
- Design, plan and decorate a fabric piece - develops experience in embellishing
- Recognise different forms of textiles and express opinions on them.
- Apply knowledge of different techniques to express ideas and feelings
- Work collaboratively on a larger scale

Key vocabulary - Patterns, texture, 2D, 3D, embellishing, pattern, texture.
Resources including artists - The Maya- Masks and collage.

https://classroommagazines.scholastic.com/etc/classroom-magazines/reader.html?id=84-090119
https://www.youtube.com/watch?v=eBvJVOuBPXI


- knitting needles, thread, tie dye, weaving materials (wool, ribbon etc), collage materials, batik dye, resist paste,
fabric crayons

PE: Note please refer ABC when planning your sequences of lessons
A. Health and fitness B. Compete and perform C. Evaluate

- Understand and explain the importance of
warming up and cooling down.
- Carry out warm-ups and cool-downs
safely and effectively.
- Understand why exercise is good for
health, fitness, and wellbeing.
- Know ways to become healthier.
Key vocabulary:
Strength, flexibility, warm up, cool down,
performance, health

- Link actions to create a complex
sequence using a full range of movement.
- Perform a sequence in time to music.
- Perform and apply a variety of skills and
techniques confidently, consistently, and with
precision.
- Perform dances using a range of
- movement patterns individually and
- within a group with fluency, linking all
- movements and ensuring they flow.
- Take part in competitive games with a
strong understanding of tactics, composition,
teamwork and fair play.
Key vocabulary:
Precision, complex sequences

- Thoroughly evaluate own and others’
work, suggesting thoughtful and appropriate
improvements
- Use more complex vocabulary to compare
and improve work.
Key vocabulary:
Improvements, precise and clear evaluation using
more subject specific, technical terms

1. Gymnastics - Create their own complex sequences involving the full range of actions and movements: travelling,
balancing, holding shapes, jumping, leaping, swinging, vaulting and stretching.
- Demonstrate precise and controlled placement of body parts in their actions, shapes and balances.
- Confidently use equipment to vault and incorporate this into sequences.
- Apply skills and techniques consistently, showing precision and control. Develop strength, technique
and flexibility throughout performances
- Adapt their sequences to fit new criteria or suggestions.
- Combine equipment with movement to create sequences.
Key Vocabulary:
ROLLS
- Forward roll from standing
- Tucked backward roll
- Straddle forward roll
- Pike forward roll
- Dive forward roll
- Backward roll to straddle



- Backward roll to standing pike
JUMPS
- Straddle jump
- Straight full turn
- Split leap
VAULT
Resources:
- Floor mats (no crash mats should be in schools or used)
- Springboard
- Vault (various sizes)
- Apparatus
- A second adult is always handy if possible for gymnastics as teachers will need to handle children

2. Outdoor adventurous activities - Orientate themselves with confidence and accuracy around an orienteering course.
- Design an orienteering course that is clear to follow and offers challenge to others.
- Use navigation equipment (maps, compasses) to improve the trail.
- Use clear communication to effectively complete a particular role in a team.
- Compete in orienteering activities both as part of a team and independently.
- Use a range of map styles and make an informed decision on the most effective.
- Choose the best equipment for an outdoor activity.
- Prepare an orienteering course for others to follow.
- Identify the quickest route to accurately navigate an orienteering course
Key Vocabulary:
- Navigate
- Maps
- Compass
- Route
Resources:
- Trail
- Symbols
- Key
- Map
- Compass

Computing: Y6 Spring Term



Curriculum organisation: ● Each Computing theme has a section for key vocabulary to be introduced during the theme. Often key
vocabulary will be repeated across all year groups so that pupils can talk about their work in computing using
the correct terminology.

● Thinking like a computer is the golden thread that works across every aspect of Computing.
● When planning to teach Computing skills, it will be possible to combine some areas together, they will not

necessarily need to be taught as discreet lessons.
● Under each topic key concepts and approaches will be given. Knowledge and understanding of online safety

builds year on year. Each learning component from the previous year will be revisited and consolidated year on
year. In addition to explicit teaching in the classroom, E-Safety can be covered in the follow ways: Class
assemblies, Warm up activities, School assemblies.

● In each of the three sections (Digital Literacy / E-Safety, Computer Science and Information Technology) the
skills to be taught are colour coded: Knowledge, Understanding, Skills

● Knowledge, understanding and skills are built upon each year, many are revisited during the year and built
upon.

● E-Safety, Digital Literacy and Information Technology will be taught across all terms, Computer Science will be
taught in the Spring and Summer Term.

● Please link most Information Technology and Computer Science skills with other subjects, for example teaching
the use of new software within History and Geography or teaching how to access suitable software and
applications through software required for MfL or Music.

● When you are planning E-safety please make meaningful connections with work in Computer
Science and Information Technology.

Digital literacy and E-safety
Digital Literacy: a skill to use
information technology to find,
evaluate, create and communicate
information.
E-Safety: safe and responsible use
of technology; behaviour online and
security.
Note: This section is revisited
termly for each year group to
embed knowledge and
understanding of online safety.
This is a high priority to ensure
all pupils are safe online.
Knowledge, understanding and
skills are built on each year
through a deepening of
understanding and through

● Describe the implications of being inappropriate online.
● Know and appreciate the consequences of posting inappropriate materials, actions and requests online.
● Demonstrate the safe and respectful use of a range of different technologies and online services.
● Explain how they are developing an online reputation which will allow other people to form an opinion of

me.
● Explain ways that information online could have been created, copied or shared by others. Describe how

information being wrongly created could be used.
● Explains why age restrictions exists and why some online platforms ask users to verify their age using

scenarios of where things could go wrong.
● Understands what a digital footprint is and can explain, how it develops and how it can affect their future.
● Fake News – Discussion Point
● Describe and explain the impact of too much screen time, link to physical and mental health.
● Suggest methods to reduce screen time.
● Understand how to evaluate digital content when searching on the internet for content to use.
● Explain why I need to consider who owns it and whether I have the right to reuse it.

● To know what makes a suitable password, explain the implications of unsuitable passwords and to
understand the need for a robust password



consolidating knowledge and
skills learnt the previous year.
When you are planning these skills,
look at how these skills can be
connected with Computer Science
and Information Technology.

● To know that discussing personal data online is unsafe, why is it unsafe, explain examples of personal data
and how this can be protected. Explain how cookies are used to collect data and how this information is
‘harvested’ and ‘farmed’.

● To know that devices, apps and games are designed to keep users online for longer than planned of
desired. To explain how this is achieved through notifications. To understand this is persuasive design is
used to make money and how this can be controlled by each user.

● To know what the term Privacy Setting means. Explain what privacy settings are for. Discuss how you can
find privacy settings on various platforms. Understand the importance of privacy settings and why they
should be used discussing how the privacy settings have limitations.

● To know what a fake profile is and explain what these could look like, understand how to look out for fake
profiles including why people may pose as someone they are not, or that they may be ‘bots’.

● To know that cookies and our digital footprint often drives the adverts that we see online. Explain why
adverts are not the same for all users mentioning cookies, interests and money.

● Understand the concept of clickbait and how companies can use it to draw people to their sites and
services.

● Know what an online challenge is, explain how online challenges can be fun and harmless. Some can be
dangerous and even illegal. Understand the importance of telling an adult about challenges which include
threats or secrecy – chain letter style challenges.

Key vocabulary ● Copyright
● Key phrases
● Keyword
● URL
● Print Screen
● Cyber bullying
● PEGI rating
● Media
● Cookies
● Personal Data
● Fake Profiles
● Persuasive Design
● Bots

Resources ● https://learning.nspcc.org.uk/research-resources/schools/e-safety-for-schools

● https://www.internetmatters.org/resources/

● https://www.ceop.police.uk/safety-centre/

● https://www.thinkuknow.co.uk/

https://learning.nspcc.org.uk/research-resources/schools/e-safety-for-schools
https://www.internetmatters.org/resources/
https://www.ceop.police.uk/safety-centre/
https://www.thinkuknow.co.uk/


● https://learning.nspcc.org.uk/training/online-safety

● https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-child
ren

● https://www.includenorfolk.org.uk/e-safety/
Computer science
Studying algorithms, computer
processes, designing, writing
and debugging programs.
Including knowing the
difference between hardware
and software.

● Know, understand and be able to compare the difference between hardware (USB, CPU, Memory, Graphics
Card), and software, describe and explain their purpose.

● Design and identify key parts of a computer network.

Key vocabulary ● Algorithm
● Code
● Logical reasoning
● Interpret
● Component
● Objects
● Bug
● Debug
● Sequence

Resources ● Scratch Jr
● Scratch
● Kodu
● Code Studio
● Scratch
● Construct 2
● https://code.org/learn

Information technology
The study of using systems,
storing, sending and retrieving
information.

Understands and explains the difference between using one piece of software over another, for example Word vs
Excel.

https://learning.nspcc.org.uk/training/online-safety
https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-children
https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-children
https://www.includenorfolk.org.uk/e-safety/


Don’t forget to link your
E-Safety work with the teaching
of these skills

Accessing Programs and
Features

Using software Can use the following software: list of example Explains their selection of a piece of software and its advantages
for them over a similar piece of software for example:

Creativity
This area of IT lends itself well to
foundation subjects

Know where and how to find suitable items for the animation.
Demonstrates how to plan a storyboard for an animation to meet a specific goal. Explains the process of planning
and knows what will be required.

Makes a careful and detailed evaluation of an animation and makes improvements as and when required.
Key vocabulary ● filters

● audience
● refinement
● solution
● delete
● text

Resources ● https://www.typingclub.com/
● https://www.bbc.co.uk/bitesize/topics/zf2f9j6/articles/z3c6tfr
● Google Docs
● https://toontastic.withgoogle.com/
● Google docs
● https://toontastic.withgoogle.com/

Design and Technology:

D&T Topic Learning outcomes from Progression document
To be used consistently across the year, choose relevant statements to match you medium term plan

Design:
Red- explaining/ understanding choice of material/
resources

Make
Red- safety and hygiene.
Purple-Choosing appropriate tools/resources

Evaluate
Purple- test product against Success Criteria
Orange- link evaluation to similar products,
(inventors, designers and cost) KS2.

https://www.typingclub.com/
https://www.bbc.co.uk/bitesize/topics/zf2f9j6/articles/z3c6tfr
https://toontastic.withgoogle.com/
https://toontastic.withgoogle.com/


Purple-Using teacher modelling or ideas to
generate own ideas.
Brown- purpose of product
Green- research of products similar.
Pink- language. Vocabulary and ability to explain
product and purpose.
Blue- written or pictorial planning/ labelling.
(KS2)

Brown- Use of skills e.g. cutting, measuring,
choosing materials, assembling and finishing
products.
Green- following their plans/ sequencing the skills
needs to create a product
Pink- Know the purpose of the product, be able
to evaluate the product and identify if it is fit for
purpose.

Green- orally discuss improvements/ possible
changes.
Blue- written, oral or pictorial evaluations (KS2)

- Make design decisions, considering,
resources including comparing practicalities of
resources practicalities, time and cost.

-Draw on market research to inform design and
design 2 multiple versions with the same purpose
but different elements e.g. shape, size, material.
- Identify features of design that will appeal to

the intended user
- Use research of user’s individual needs,

wants, requirements for design

-Use computer-aided designs
- Create own design criteria and specification
- Come up with innovative design ideas
- Follow and refine a logical plan.
- Use annotated sketches, cross-sectional

planning and exploded diagrams

- Clearly explain how parts of design will work,
and how they are fit for purpose.
- Answer questions about your product from peers
and teachers, with clear understanding and
justification of chosen elements.

-Use selected tools and equipment precisely
*produce suitable lists of tools, equipment,
materials needed, considering constraints
-Select appropriate materials, fit for purpose;
explain choices, considering functionality and
aesthetics
-Accurately measure, mark out, cut and shape
materials/components
-Accurately assemble, join and combine
materials/components
-Accurately apply a range of finishing techniques
-Use techniques that involve a number of steps

-Create, follow, and adapt detailed step-by-step
plans, being able to explain reasons for any
changes.
*explain how product will appeal to audience;
make changes to improve quality
* be resourceful with practical problems

*evaluate quality of design while designing and
making; is it fit for purpose?
* keep checking design is best it can be.
*evaluate ideas and finished product against
specification, stating if it’s fit for purpose
*test and evaluate final product; explain what
would improve it and the effect different
resources may have had
*evaluate how much products cost to make and
how innovative they are

*research and discuss how sustainable materials
are

*consider the impact of products beyond their
intended purpose

*discuss some key inventors/designers/
engineers/ chefs/manufacturers of
ground-breaking products
-Do thorough evaluations of existing products
considering: how well they’ve been made,
materials, whether they work, how they’ve been
made, fit for purpose through pictures, drawings,
annotations and writing using a range of key
words both provided and own identified.

Key vocab: Key vocab: Key vocab: function, innovative, design
specification, design brief, user, purpose design
brief, design specification, prototype, annotated
sketch, purpose, user, innovation, research,
functional, mock-up, prototype



Technical knowledge – Materials/structure
Technical knowledge – Materials/structure

(To be completed in a certain term to link within
your topics- see your group for which term).
Name materials

Describe materials and choose materials
appropriately to fit a purpose.

Measure materials

Structure a product using materials

-Select materials carefully, considering intended use of the product, the aesthetics and functionality.
-Explain how product meets design criteria
-Measure accurately enough to ensure precision.
-Reinforce and strengthen a 3D frame

Key vocabulary
Resources
Technical knowledge- textiles. Spring 2 linked to survival

-Think about user’s wants/needs and aesthetics when choosing textiles
-Make product attractive and strong
-Make a prototype
-Use a range of joining techniques
-Think about how product might be sold
-Think carefully about what would improve product
Understand that a single 3D textiles project can be made from a combination of fabric shapes.

Key vocabulary seam, seam allowance, wadding, reinforce, right side, wrong side, hem, template, pattern pieces,
name of textiles and fastenings used, pins, needles, thread, pinking shears, fastenings, Masks,
collages,

resources Photographs, magazines, illustrated journals, Paper mache, Polyester, lycra, linen, nylon, cotton,
velvet , wool , acrylic, silk, felt, wool, hessian, scissors, needles, thread, glue, glue gun, knife or
blade, tape measure, pins, buttons, fabric pens

Technical knowledge- food and nutrition
(To be used consistently across the year,
choose relevant statements to match your
medium term plan)

Safety and hygiene

Food preparation- ingredients, equipment
needed to meet a success criteria/ make a
product.

*prepare and cook a variety of savoury dishes safely and hygienically including, where appropriate,
the use of heat source independently.

*explain seasonality of foods
*learn about food processing methods
*name some types of food that are grown, reared or caught in the UK or wider world
*describe some of the different substances in food and drink, and how they can affect health
*use a range of techniques confidently such as peeling, chopping, slicing, grating, mixing, spreading,
kneading and baking with accuracy e.g. correct sizing of cutting to match a product.

*understand a recipe can be adapted by adding / substituting ingredients
*adapt recipes to change appearance, taste, texture or aroma.



Food groups, textures, purpose of ingredients
and nutrition

Skills e.g.  Blending, stirring, weighing,
decorating.

Evaluate/ make changes to a recipe for a
desired outcome (UKS2)
Key vocabulary ingredients, yeast, dough, bran, flour, wholemeal, unleavened, baking soda, spice, herbs fat,

sugar, carbohydrate, protein, vitamins, nutrients, nutrition, healthy, varied, gluten, dairy,
allergy, intolerance, savoury, source, seasonality utensils, combine, fold, knead, stir, pour,
mix, rubbing in, whisk, beat, roll out, shape, sprinkle, crumble

resources Knife, fork, spoon, Chopping board, peeler; grater; mixing bowl; cutters; kitchen scissors;
weighing scales, measuring spoons; measuring jug; mixing spoon; vegetable knife (food
needed to suit individual lessons)

Geography: Geographical Association Assessment criteria for the end of Y6:
Understand in some detail what a number of places are like, how and why they are similar and different, and how and why they are changing.
They know about some spatial patterns in physical and human geography, the conditions which influence those patterns, and the processes
which lead to change. They show some understanding of the links between places, people and environments.
Theme Topic and objectives Vocabulary and resources
Contextual world knowledge of:
locations, places,
and geographical features

Compare and contrast a location in the UK and a location in
South America

Chose a specific location in the UK (not local) and a specific
location in South America and look at significant human and
physical aspects:
Populations, cities, mountains, rivers, deltas, etc
Compare and contrast the two locations. Size, location,
population, land use, city layout.

● territory
● agriculture
● deforestation
● equilibrium
● sustainability
● ecosystem
● climate
● longitude/latitude
● equator
● hemisphere
● biomes



Look at how land use is different in different locations.
Compare how land use in the UK and the land use in South
America is different. Look at percentages used for farming etc
Know how land is used in the following locations:
London
Brasilia

● economy
● preservation
● diversity
● canopy
● vegetation

Throughout pupil’s education in the HEART
trust, we would like them to have an
understanding of climate change and the
affects that this is having on the world
currently and how it could affect the pupils
in the future. Each year group with have an
enquiry question which will be used to
delve deeply into the idea of climate change
and how we can positively influence the
world. This work will be in addition to any
other geography and can be linked with
PSHE

Climate Change:
Understand that human actions impact on climate change.
Know the issues in England and the wider world that impact on
climate change.
Devise ways to influence how pupils and adults behave in the
England and the wider world.
Write a strategy for a greener England (and wider world)
Work with pupils and adults to make changes.
Communicate what they have done and the impact.
Look at becoming young ambassadors for climate change.
Research Greta Thunberg. Find out about her influence on
international environmental policy

Reduce – reuse – recycle,
influence, change behaviours,
raise awareness, ‘green’ agenda,
change ambassador, strategies,
strategy, devise, national,
international

Human and physical geography.
(understanding of the conditions, processes,
and interactions to explain features, distribution
patterns and changes over time and space)

Enquiry question – how is land use in the Amazon affected by
the products we buy? How does this affect climate change?
Describe the effects of farming on the Amazon
Explain the human impact of a globalized trade system
Understand that choices we make affect others.

Geographical skills and fieldwork
(enquiry and the application of skills in
observing, collecting, analysing, evaluating and
communicating geographical information)

Key Question – How does our local river system compare with
the Amazon?
Fieldwork
- observe the rivers uses
- collect data on the use of the River Wensum
- evaluate which river is more important – Amazon or Wensum

Music: Topic heading from Charanga. You will find the units of work on the Google Drive



Spring 1 : A New Year Carol

Spring 2 You’ve got a Friend


