
HET Termly Plan for Year 5: Spring Term

History: Note please refer ABC when planning your sequences of lessons
A. Knowledge and understanding of

chronology
B. Historical enquiry (skill) – using

evidence
C. Interpretation of history

- Place their current study against previously
studied periods displayed on a general
timeline and demonstrate which came
before/after using appropriate language e.g.
AD/BCE.

- Sequence on a timeline significant
events/people alongside less significant
events/people of the time studied.

- Note contrasts over time.
- Know precise dates, period labels e.g. the

ancient Greeks, and relevant historical
vocabulary. (See appendix A)

- With support, devise and pursue historically
valid research questions based on historical
key concepts.

- Develop and use with increasing confidence
and skill: the library and book research skills,
the internet, chosen texts and artifacts.

- Explain that a range of sources is needed to
gain a full picture of a historical event or
person.

- Understand the meaning and  use of primary
and secondary sources.

- Use collected evidence to build up a picture of
a past event.

- Recall, select and organise historical
information in developing written accounts
and a range of other media.

- Understand the significance of primary and
secondary sources when answering historical
questions.

- Compare the value of different sources in
topics they are learning about.

- Understand that the past can be interpreted
in different ways – offer reasons.

- Recognise bias within sources.
- Begin to apply an empathetic view of the past

– viewing the past through the eyes of those
who lived through it.

NB: A,B and C will also contextualise an earlier
and a later unit covered by year 5.

Knowledge of wider world history: The New Kingdom - Ancient Egypt:
Continuity and change: Cause and consequences: Similarity and diff: Significance:

Vocabulary

Enquiry question: In what ways did religious belief influence Egyptian culture and its way
of life?
- Revise the term ‘civilisation’.
- Understand and be able to explain the term ‘ancient Egypt’.
- Be able to place the New Kingdom (Egyptian Empire, 16th -11th century BCE) of ancient Egypt in

chronological order against previously studied ancient periods and a world history timeline.
- Be able to explain the role of the pharaoh on earth and be able to name significant e.g.

Tutankhamen, Rameses, Akhenaton.
NOTE: A STUDY COULD BE DEVELOPED AROUND THE REIGN OF ANY OF THESE
PHARAOHS
- Be able to identify similarities and differences between the ancient Egyptians and one other

previously studied ancient civilisation: Greek or Roman and/or

society, civilisation, polytheistic, monotheistic,
creation, afterlife,  temples, pyramids,
archaeology, festivals, embalming, mummy,
mummification, Canopic jars, tomb, pharaoh,
dynasty, Fertile Crescent, terrain, climate,
inundation (Nile flooding)

Resources:
Historical Association: Primary Curriculum
Schemes of Work: Ancient Egyptain civilisation.
Images, photographs, the library, internet.



Britain at the time of the start of the ancient Egyptian civilisation.
- Know key facts about common housing and can identify and give reasons why they were

constructed from materials such as mud.
- Be able to identify similarities and differences between common ancient Greek and ancient

Egyptian housing.
- Know how papyrus was made and used and learn the Ancient Egyptian numbering system. Know

the similarities and differences between this and the system of Roman numerals.
- Be able to identify and talk about Egyptian hieroglyphics.
- Understand the significance of the style of Egyptian art e.g. lack of perspective. Understand why

people and objects were represented in this style. POSSIBLE LINK WITH ART
- Understand the significance of the Nile to ancient Egypt and of water in ancient Egyptian

gardens/farming.
- Know the significance of myths to the ancient Egyptians (to explain their world around them). Be

able to compare this with Greek myths. POSSIBLE LINK WITH ENGLISH
- Know a version of the ancient Egyptian creation story and identify the similarities and differences

between that and e.g. the Christian creation story. POSSIBLE LINK TO RE.
- Be able to identify ancient Egyptian gods and explain their functions. Be able to explain the

similarities and differences with other civilisations they have studied.
- Know of the special significance of animals in ancient Egypt.
- Be able to provide reasons why the ancient Egyptians built temples, tombs and pyramids and

their link to ancient Egyptian religious beliefs.
- Understand that the practice of mummification and further burial rites were a cause and

consequence of their religious and cultural beliefs.
- Can explain how the structure of pyramids changed over time and were ultimately abandoned for

rock-cut tombs in the new kingdom e.g. pyramids at Giza and burials in the Valley of the Kings.
- Can explain the ancient significance of the sphinx of Giza.
- Know of the significance of religious festivals to the ancient Egyptians and note the similarities

and differences with e.g. Romans or Greeks
- Can identify and give reasons for the

decay and fall of the ancient Egyptian civilisation.
Can identify that evidence still remains of ancient Egypt and that the effect of the Nile has
changed due to construction of Aswan High Dam.
Know the names and achievements of significant Egyptologists

Reviewed: CS 16.7.21

Science: sometimes one topic per half term



Topic 1 Materials Vocabulary Working scientifically Resources
- Understand the difference

between dissolving and mixing
of different materials

- Explore and know different
separation techniques

Dissolve, suspension, solution,
mixture

- Design an experiment to
separate a mixture gravel and
water using grades of funnels
and sieves

- Explore how sugar dissolves in
water but does not disappear
from the water e.g. difference in
the weight of the water.

- Draw an appropriately sized
chart to contain results with the
headings fully labelled by the
child.

- Draw a bar or line graph with
appropriate titles and key. Pupils
to be aware of the different
between bar and line and why
they are used.

- Use scales and be able to
accurately record the
amounts.

Fine gravel, sugar

Topic 2 Electricity Vocabulary Working scientifically Resources
- Explore the different forms of

energy – non-renewable and
renewable.

Renewable, non-renewable, power - Create some simple windmills
and check which design works
most effectively.

Link to D&T

- Visit to a Wind turbine.

PSHE/RSE:
Topic 1 Learning outcome and enquiry questions from the progression document Key vocabulary
Ancient Egypt

(My body)

▪ know what stereotyping is.
▪ understand the impacts of stereotyping, prejudice and discrimination and how to

challenge this at home and at school.
▪ understand the importance of language, beliefs and values in cultural identities within

the local and school communities.
▪ know valuing others as equal and different.

prejudice
puberty
(follow scientific terminology from
sci progression doc, and RSE
lesson plans)



▪ know that others’ families, either in school or in the wider world, sometimes look
different from their family, but that they should respect those differences and know that
other children’s families are also characterised by love and care.

▪ know that most friendships have ups and downs, and that these can often be worked
through so that the friendship is repaired or even strengthened, and that resorting to
violence is never right.

Enquiry questions:
‘How might puberty cause the male body to change?’
‘How might puberty cause the female body to change?’
‘What do you think will be the hardest physical change of puberty to cope with?’
‘How might puberty affect how I feel about touching my friends and peers?’
‘Can I tell an adult if I don’t like being touched?’

Topic 2
Ancient Egypt

(My relationships)

▪ know how to take on different roles in group work and employ effective strategies for
repairing damaged relationships.

▪ know that healthy friendships are positive and welcoming towards others, and do not
make others feel lonely or excluded.

▪ recognise ways in which a relationship can be unhealthy and whom to talk to if they
need support.

▪ know strategies for managing, resolving and preventing conflict, including ‘win-win’
solutions.

Enquiry questions:
‘What different types of relationships can people be in?’
‘What could you do to manage the unhealthy relationship behaviour?’
‘How can I show respect for people who think differently to me and my family?’
‘Is it ok to have a boyfriend/girlfriend?’
‘What are personal boundaries? Identify what they are willing to share with their most
special people; friends; classmates and others; and that we all have rights to privacy.’

challenge
society
resolve (in relation to conflict)
prevent (in relation to conflict)
solution (in relation to conflict)

Inquiry Questions:  -

1. What does it mean to belong to the Muslim community? (suggested focus prayers, Qu’ran, Mosque)
2. Why do Muslims go on pilgrimages? (suggested focus Hajji)



Apply Skills  (covered every term)

● Asking  questions to develop
understanding

● Discuss to widen
understanding

Raise questions about morality, identity, belonging, meaning, purpose, truth, values, and commitments.

● Enquiring, investigating and
interpreting

Philosophy

Express and communicate their own and others’ religious insights in different forms using symbolism.

Explain, using a range of reasons, whether a position or argument is coherent and logical.

Link a range of different pieces of evidence together to form a coherent argument.

● Express their views in response
to what they are taught

Discuss and express their views on some fundamental questions of identity, meaning, purpose and morality
related to Christianity and other faiths.

Explain a range of answers to ethical and moral questions and issues, drawing conclusions and showing awareness
of diversity of opinion and why there are differences.

● Develop the skill of responding
creatively and of
communicating their feelings
and ideas

Apply their ideas to their own and other people’s lives.

Give meanings for a range of forms of artistic and symbolic associated with the religions they are studying.

Religious Knowledge and Understanding  (Termly Focus)



Knowledge and Understanding of
key beliefs of religions

Overarching Knowledge and Understanding:

Show increasing understanding of religious practices, beliefs, and experiences of Christianity and Islam.

Islam- Know that Muslims believe that: there is no god but Allah and that Muhammad is the Messenger of
Allah.God is the only true reality and sole source of all creation. It is important to worship Allah and to live
according to the will of Allah, following the Five Pillars of Faith

That it is important to Muslims that they visit Mecca at least once in their lives.

Knowledge and Understanding  of
the practices and features of
religions,

e.g., festivals, celebrations,
artefacts, buildings

Overarching Knowledge and Understanding:

Give simple explanations of sources, practices, beliefs, ideas, feelings, and experiences (answering the

“why?” questions)

Give explanations and meanings clearly using religious vocabulary accurately.

Make links between sources, practices, beliefs, ideas, feelings, and experiences.

Describe some similarities and differences between religions give meanings for forms of religious expressions e.g.,
rituals, artefacts

Islam - Know the part played by the city of Makkah and the Ka’ba in the life of the prophet Muhammad.

That the Pilgrimage to Mecca and the Hajji are central to the way a Muslim lives their life.

Knowledge and Understanding of
religious texts and stories
including: special words and
stories, and special things in
nature.

Overarching Knowledge and Understanding:

Give meanings for a range of religious stories and sacred texts.

Recognise figurative or non – literal uses of language.

Explain how some forms of religious expression are used differently by individuals and communities.

Know key information about the structure of religious texts.



Islam: Know that the Qur’an ia a sacred text for Muslims and is treated with great respect.Stories about
Muhammed and the spider, Muhammed, and the hungry man

Islam: The revelation of the Qu’ran to the Prophet MuhammadKnow that the Qu’ran contains many people and
stories found in the Bible, including stories about Jesus (Isa)

Knowledge and Understanding of
of special people holy men and
women

Overarching Knowledge and Understanding:

Identify people who inspire, influence and are sources of wisdom to themselves and others and explain their
impact on people’s lives.

Islam: Know and understand the impact of the story of Muhammed on the belief of the Muslims.

Know the part played by the city of Makkah and the Ka’ba in the life of the prophet Muhammad.

Knowledge and Understanding of
the importance of belief and its
impact on lives

Overarching Knowledge and Understanding:

Understand and describe the impact of religion on people’s lives making clear links to beliefs.

Understand and investigate the significance of religion in the local, national, and global communities.

Islam: to know and understand the impact of The Five Pillars of Islam not only on the way Muslims live their lives
but also the impact it has on peace around the world.

Vocabulary

Five pillars of Islam
Mosque
Islam
Prophet
Allah

Vocabulary

Faith
Community
Qubba Mihrab
Crescent
Qu’ran



Mohammad
Mecca

Imam worship[

MfL: Please note: MfL is taught in Years 3- 6 not in KS1. There are short videos to explain the suggested activities on Google Classroom
Topic Body Parts
Listening Listen attentively and be able to write down some phrases or sentences, as a dictation game or

activity
suggested activities Jacques a dit game (Simon Says)
Speaking Using familiar sentences as models, adapt two items to change the meaning
suggested activities Sing parts of body song: teacher pause for children to sing next word without the model, gradually removing the

support
miming game

Reading Use dictionaries or reference materials to extend vocabulary on a given topic and develop ability to
use different strategies to work out the meaning of unfamiliar words

suggested activities Arrange cut up sentences into the correct order
Writing Write short sentences from memory and write short instructions such as an exercise / zumba class

using imperative verbs
suggested activities pass the parcel with individual words to collectively build a sentence
Grammar be able to make adjectives agree by changing the endings, and to place them in the correct position

(usually after the noun except for adjectives of size or age)
be able to adapt sentences to form negatives
be able to conjugate a high frequency irregular verb eg, avoir

Key Vocabulary C’est quelle partie du corps? = What part of the body is it?
les yeux = eyes
le bras = arm
le nez = nose
la jambe = leg
la tête = head
le ventre = tummy
le pied = foot
l’oreille = ear
la main = hand



la gorge = throat
le dos = back
l’oeil = eye
le menton = chin
le cou = neck
l’épaule = shoulder
le genou = knee
les genoux = knees
des muscles = muscles
sous la peau = under the skin
une bouche = a mouth
qui mange tous = which eats everything
il y a des os = there are bones
il en faut = they are necessary
c’est parce que = it’s because
tu as des os = you have bones
j’ai = I have
tu as = you have
elle a = she has
il a = he has
nous avons = we have
vous avez = you (lot) have
ils ont / elles ont = they have
imperative verbs:
levez = lift
pliez = bend
baissez = lower
asseyez-vous = sit down
prenez = take
faites = do / make
negatives:
ne pliez pas = don’t bend



ne levez pas = don’t lift
ne baissez pas = don’t lower
n’asseyez-vous pas = don’t sit down
ne prenez pas = don’t take
ne faites pas ça = don’t do that
NUMBERS

Resources ppt, Parts of body song
Rigolo 1 unit 3 lesson 1 mon corps presentation

Art and Design
Media Learning outcomes from the progression document
Paint & Colour including
pastels
Spring 1

- Mix and match colours to create atmosphere and light effects in portraits and still life.
- Explore tint, tone, shades and how to create a mood using paint and pastels
- explore the use of texture in colour though building up layers of paint using different tools like palette knives

Key vocabulary atmosphere, tint, tone, shade, texture, mood.
Resources including artists paints, pastels, sponges, palette knives, brushes or varied thicknesses, wood

Ancient Egypt Mummy portraits- Portrait painting on wood.
Look at Pablo Picasso or Modigliani re portrait painting

Textiles and collage
Spring 2

- Use a variety of techniques, e.g. printing, dyeing, weaving, and stitching to create different textural effects in
imaginative and creative work.

- Select and use 3D materials for weaving more intricate patterns
- Explore using two colour tie dye.
- Decide when to use resist paste and batik for a chosen design.
- Demonstrate experience in combining techniques to produce an end piece: e.g. embroidery over tie dye.
- Learn to knit using plain stitch and large needles

Key vocabulary knit, sew, stitch, printing, dying, weaving, stitching, embroidery,

Resources including artists knitting needles, thread, tie dye, weaving materials (wool, ribbon etc)
Ancient Egypt
Hieroglyphics on material

PE: Note please refer ABC when planning your sequences of lessons

https://www.youtube.com/watch?v=bChrAwLzoSo


A. Health and fitness B. Compete and perform C. Evaluate

- Know and understand the reasons for
warming up and cooling down
- Know and explain some safety principles
when preparing for and during exercise.
Key vocabulary:
Strength, flexibility, warm up, cool down
Performance, health

- Perform own longer, more complex
sequences
- Be able to consistently perform and apply
skills and techniques with accuracy and control.
- Perform sequences/dances etc. using a
range of movement patterns individually and
within a group
- Take part in competitive games with a
strong understanding of tactics, composition and
teamwork
Key vocabulary: sequences, accuracy

- Choose and use criteria to evaluate own
and others’ performances in a constructive and
supportive manner.
- Explain why particular skills or techniques
have been used, and the effect they have had on
performances.
Key vocabulary: criteria, constructive feedback

1. Gymnastics - Select ideas to compose specific sequences of movements, shapes and balances.
- Adapt their sequences to fit new criteria or suggestions.
- Perform jumps, shapes and balances fluently and with control.
- Confidently develop the placement of their body parts in balances, recognising the position of their
centre of gravity and where it should be in relation to the base of the balance.
- Confidently use equipment to vault in a variety of ways.
- Apply skills and techniques consistently.
- Develop strength, technique and flexibility throughout performances.
- Combine equipment with movement to create sequences.
Key vocabulary:
ROLLS
- Forward roll from standing
- Tucked backward roll
- Straddle forward roll
- Pike forward roll
- Backward roll to straddle
JUMPS
- Straddle jump
- Straight full turn
- Split leap
VAULT
Resources:
- Floor mats (no crash mats should be in schools or used)
- Springboard
- Vault (various sizes)
- Apparatus
- A second adult is always handy if possible for gymnastics as teachers will need to handle children



2. Outdoor adventurous activities - Start to orientate themselves with increasing confidence and accuracy around an orienteering course.
- Design an orienteering course that can be followed and offers some challenge to others.
- Begin to use navigation equipment to orientate around a trail.
- Use clear communication to effectively complete a particular role in a team.
- Complete orienteering activities both as part of a team and independently.
- Identify a key on a map and begin to use the information in activities
- Choose the best equipment for an outdoor activity.
- Create an outdoor activity that challenges others.
- Create a simple plan of an activity for others to follow.
- Identify a route to accurately navigate an orienteering course.
Key Vocabulary:
- Navigate
- Maps
- Compass
- Route
Resources:
- Trail
- Symbols
- Key
- Map
- Compass

Computing: Y5 Summer Term
Curriculum organisation: ● Each Computing theme has a section for key vocabulary to be introduced during the theme. Often key

vocabulary will be repeated across all year groups so that pupils can talk about their work in computing using
the correct terminology.

● Thinking like a computer is the golden thread that works across every aspect of Computing.
● When planning to teach Computing skills, it will be possible to combine some areas together, they will not

necessarily need to be taught as discreet lessons.
● Under each topic key concepts and approaches will be given. Knowledge and understanding of online safety

builds year on year. Each learning component from the previous year will be revisited and consolidated year on
year. In addition to explicit teaching in the classroom, E-Safety can be covered in the follow ways: Class
assemblies, Warm up activities, School assemblies.

● In each of the three sections (Digital Literacy / E-Safety, Computer Science and Information Technology) the
skills to be taught are colour coded: Knowledge, Understanding, Skills



● Knowledge, understanding and skills are built upon each year, many are revisited during the year and built
upon.

● E-Safety, Digital Literacy and Information Technology will be taught across all terms, Computer Science will be
taught in the Spring and Summer Term.

● Please link most Information Technology and Computer Science skills with other subjects, for example teaching
the use of new software within History and Geography or teaching how to access suitable software and
applications through software required for MfL or Music.

● When you are planning E-safety please make meaningful connections with work in Computer
Science and Information Technology.

Digital literacy and E-safety
Digital Literacy: a skill to use
information technology to find,
evaluate, create and communicate
information.
E-Safety: safe and responsible use
of technology; behaviour online and
security.
Note: This section is revisited
termly for each year group to
embed knowledge and
understanding of online safety.
This is a high priority to ensure
all pupils are safe online.
Knowledge, understanding and
skills are built on each year
through a deepening of
understanding and through
consolidating knowledge and
skills learnt the previous year.
When you are planning these skills,
look at how these skills can be
connected with Computer Science
and Information Technology.

● Demonstrate how to differentiate between appropriate and inappropriate material / actions / requests online.
● Explain how to report this content and what might be the outcome of reporting.
● Demonstrate a secure knowledge of common online safety rules.
● Demonstrate a secure knowledge of the effects of not being careful when posting online.
● Know ways that some information online could have been created, copied or shared by others. Discuss how

this information could be misused.
● Understands what the age of digital consent is (13 for most platforms) and why it is important.
● Explains why age restrictions exists and why some online platforms ask users to verify their age.
● Understands what a digital footprint is, how it develops and how it can affect their future.
● Fake News – Discussion Point
● Describe the impact of too much screen time. Refer to instances where too much time on screen has led to a

negative situation
● Know how to select digital content when searching on the internet for content. Explain why copying someone

else’s work from the internet without permission can cause problems.
● To know, understand and explain what makes a suitable passwords, discussing the impact that unsuitable

passwords may have.
● To recall what personal data is, detailing examples of what is not safe to discuss online. Understanding the

potential effects. Know how data is collected through websites and that this information is ‘harvested’ and
‘farmed’.

● To know that devices, apps and games are designed to keep users online for longer than planned of desired.
To explain how this is achieved through notifications. To understand this is persuasive design is used to make
money.

● To know what the term Privacy Setting means. Explain what privacy settings are for. Discuss how you can find
privacy settings on various platforms. Understand the importance of privacy settings and why they should be
used.

● To know what a fake profile is and explain what these could look like, understand how to look out for fake
profiles.

● To know why most of what you see online is targeted information, for example the adverts seen on websites.
Discuss how websites and apps can target information displayed using cookies.



● Know what an online challenge is (usually through social media), these can be fun and harmless. Some can be
dangerous and even illegal.

Key vocabulary ● Key phrases
● Keyword
● Autofill
● Characters
● Password
● Cookies
● Personal Data
● Fake Profiles
● Persuasive Design

Resources ● https://learning.nspcc.org.uk/research-resources/schools/e-safety-for-schools

● https://www.internetmatters.org/resources/

● https://www.ceop.police.uk/safety-centre/

● https://www.thinkuknow.co.uk/

● https://learning.nspcc.org.uk/training/online-safety

● https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-child
ren

● https://www.includenorfolk.org.uk/e-safety/
Computer science
Studying algorithms, computer
processes, designing, writing
and debugging programs.
Including knowing the
difference between hardware
and software.

● Begin to Design, write and debug programs that have multiple objects.
● Begin to understand the need to test and debug as it develops.
● Know how to use sequence, selection and repetition in programs and inputs and outputs
● Understand ‘if’ statements for selection and attempt to combine these with other coding structures

including variables.
● Use If statements successfully for selection.

Key vocabulary ● Algorithm
● Code
● Logical reasoning
● Interpret
● Component

https://learning.nspcc.org.uk/research-resources/schools/e-safety-for-schools
https://www.internetmatters.org/resources/
https://www.ceop.police.uk/safety-centre/
https://www.thinkuknow.co.uk/
https://learning.nspcc.org.uk/training/online-safety
https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-children
https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-children
https://www.includenorfolk.org.uk/e-safety/


● Objects
● Bug
● Debug
● Sequence

Resources ● Scratch Jr
● Scratch
● Kodu
● Code Studio
● Scratch
● Construct 2
● https://code.org/learn

Information technology
The study of using systems,
storing, sending and retrieving
information.

Don’t forget to link your
E-Safety work with the teaching
of these skills

Accessing Programs and
Features

Understands the benefits of using and is able to use some software over others, for example Word vs Excel – a
context would be helpful for teachers.

Using software Can use a selection of software to achieve a specific goal.

Can explain why this is the best software for the job i.e. fit for purpose

Creativity
This area of IT lends itself well to
foundation subjects

Know where and how to find suitable items for the animation.
Understand how to create a storyboard for an animation to meet a specific goal.

Can evaluate the animation and make some improvements as and when required.
Key vocabulary ● review

● database
● delete
● text

Resources ● https://www.typingclub.com/
● https://www.bbc.co.uk/bitesize/topics/zf2f9j6/articles/z3c6tfr
● Google Docs
● https://toontastic.withgoogle.com/

https://www.typingclub.com/
https://www.bbc.co.uk/bitesize/topics/zf2f9j6/articles/z3c6tfr
https://toontastic.withgoogle.com/


Design and Technology:

D&T Topic Learning outcomes from Progression document
To be used consistently across the year, choose relevant statements to match you medium term plan

Design:
Red- explaining/ understanding choice of material/
resources
Purple-Using teacher modelling or ideas to
generate own ideas.
Brown- purpose of product
Green- research of products similar.
Pink- language. Vocabulary and ability to explain
product and purpose.
Blue- written or pictorial planning/ labelling.
(KS2)

Make
Red- safety and hygiene.
Purple-Choosing appropriate tools/resources
Brown- Use of skills e.g. cutting, measuring,
choosing materials, assembling and finishing
products.
Green- following their plans/ sequencing the skills
needs to create a product
Pink- Know the purpose of the product, be able
to evaluate the product and identify if it is fit for
purpose.

Evaluate
Purple- test product against Success Criteria
Orange- link evaluation to similar products,
(inventors, designers and cost) KS2.
Green- orally discuss improvements/ possible
changes.
Blue- written, oral or pictorial evaluations (KS2)

Describe purpose of materials or resources,
compare practicalities of resources and how they
help meet the success criteria.

-Take a user’s view into account when designing
and design 2 or 3 different versions with the same
purpose but different elements e.g. shape, size,
material.

- Begin to consider needs/wants of
individuals/groups when designing and ensure
product is fit for purpose.

- Use internet and questionnaires for research
and design ideas.

- Use computer-aided designs.

- Create own design criteria

- Produce a logical, realistic plan and explain it to
others.

Use selected tools/equipment with good level of
precision
-Produce suitable lists of tools,
equipment/materials needed
-Select appropriate materials, fit for purpose;
explain choices, considering functionality
-Mainly accurately measure, mark out, cut and
shape materials/components
-Mainly accurately assemble, join and combine
materials/components
-Use techniques that involve a small number of
steps
- Can mainly accurately apply a range of finishing
techniques

-Create and follow a detailed step-by-step plan.

-Explain how product will appeal to an audience
* begin to be resourceful with practical problems

Evaluate ideas and finished product against
specification, considering purpose and
appearance.
-Test and evaluate final product
-Evaluate and discuss existing products,
considering: how well they’ve been made,
materials, whether they work, how they have
been made, fit for purpose
-Begin to evaluate how much products cost to
make and how innovative they are

Research how sustainable materials are

*talk about some key inventors/designers/
engineers/ chefs/manufacturers of
ground-breaking products

-Do thorough evaluations of existing products
considering: how well they’ve been made,
materials, whether they work, how they’ve been
made, fit for purpose through pictures, drawings,
annotations and writing using key words
provided.



- Use cross-sectional planning and annotated
sketches

- Clearly explain how parts of product will work.

- Clearly explain how parts of design will work,
and how they are fit for purpose
Key vocab: Key vocab: Key vocab: design decisions, functionality,

authentic, user, purpose, design specification,
design brief, innovative, research, evaluate,
design criteria, annotate, evaluate, mock-up,
prototype

Technical knowledge – Materials/structure
(To be completed in a certain term to link within
your topics- see your group for which term).
Name materials

Describe materials and choose materials
appropriately to fit a purpose.

Measure materials

Structure a product using materials

-Select materials carefully, considering intended use of product and appearance
-Explain how product meets design criteria
-Measure accurately enough to ensure precision
-Ensure product is strong and fit for purpose
-Begin to reinforce and strengthen a 3D frame

Key vocabulary
Resources
Technical knowledge- textiles.
Spring 2

Spring 2- link to Egypt
-Think about user and aesthetics when choosing textiles
-Use own template
-Think about how to make product strong and look better
-Think of a range of ways to join things
-Begin to understand that a single 3D textiles project can be made from a combination of fabric
shapes.

Key vocabulary seam, seam allowance, wadding, reinforce, right side, wrong side, hem, template, pattern pieces,
name of textiles and fastenings used, pins, needles, thread, pinking shears, fastenings, Hyragrithics

resources Photographs, magazines, illustrated journals, Paper mache, Polyester, lycra, linen, nylon,
cotton,  velvet , wool , acrylic, silk, felt, wool, hessian, scissors, needles, thread, glue, glue
gun, knife or blade, tape measure, pins, buttons, fabric pens

Technical knowledge – Electrical systems
(KS2)

Spring 2- link to Science
-Incorporate switch into product



-Confidently use number of components in circuit
-Begin to be able to program a computer to monitor changes in environment and control product

Key vocabulary reed switch, toggle switch, push-to-make switch, push-to-break switch, light dependent resistor
(LDR), tilt switch, light emitting diode (LED), bulb, bulb holder, battery, battery holder, USB cable,
wire, insulator, conductor, crocodile clip control, program, system, input device, output device, series
circuit, parallel circuit

resources Bulbs & Holders, Battery Packs / Holders, Crocodile Leads, buzzers, switches,
Computers, chrome books, Microsoft

Technical knowledge- food and nutrition
(To be used consistently across the year,
choose relevant statements to match your
medium term plan)

Safety and hygiene

Food preparation- ingredients, equipment
needed to meet a success criteria/ make a
product.

Food groups, textures, purpose of ingredients
and nutrition

Skills e.g.  Blending, stirring, weighing,
decorating.

Evaluate/ make changes to a recipe for a
desired outcome (UKS2)

explain how to be safe / hygienic and follow own guidelines

-Prepare and cook a variety of savoury dishes safely and hygienically including, where appropriate,
the use of heat source, with adult support.

*present product well - interesting, attractive, fit for purpose
*begin to understand seasonality of foods
*understand food can be grown, reared or caught in the UK and the wider world
*explain how there are different substances in food / drink needed for health

-Use and explain how to do a  range of techniques such as peeling, chopping, slicing, grating, mixing,
spreading, kneading and baking.
*describe how recipes can be adapted to change appearance, taste, texture, aroma

Key vocabulary ingredients, yeast, dough, bran, flour, wholemeal, unleavened, baking soda, spice, herbs fat,
sugar, carbohydrate, protein, vitamins, nutrients, nutrition, healthy, varied, gluten, dairy,
allergy, intolerance, savoury, source, seasonality utensils, combine, fold, knead, stir, pour,
mix, rubbing in, whisk, beat, roll out, shape, sprinkle, crumble

resources Knife, fork, spoon, Chopping board, peeler; grater; mixing bowl; cutters; kitchen scissors;
weighing scales, measuring spoons; measuring jug; mixing spoon; vegetable knife



(food needed to suit individual lessons)

Geography: Geographical Association Assessment criteria for the end of Y6:
Understand in some detail what a number of places are like, how and why they are similar and different, and how and why they are changing.
They know about some spatial patterns in physical and human geography, the conditions which influence those patterns, and the processes
which lead to change. They show some understanding of the links between places, people and environments.
Theme Topic and objectives Vocabulary and resources
Contextual world knowledge of:
locations, places,
and geographical features

Locational Knowledge
Locate the following key places on a map of Egypt
Pyramids of Giza
Valley of the Kings
Nile Delta
Nile
White Nile
Blue Nile
Alexandria
Great Sphinx
Rosetta
Memphis
Thebes

● Pyramid
● Delta
● Erosion
● Source
● Precipitation
● Drought
● Water cycle
● Gradients
● Transport
● Deposition
● Management
● Climate 
● Irrigation
● Upper/Lower
● Continent
● Terrain
● Contour lines
● Sub-continent
● Mouth
● Meander
● Flood plain
● Confluence
● Transportation
● deposition

Throughout pupil’s education in the HEART
trust, we would like them to have an
understanding of climate change and the
affects that this is having on the world
currently and how it could affect the pupils
in the future. Each year group with have an

Understand that human actions impact on climate change.
Know the issues in Norwich/ the local district (Lingwood) that
impact on climate change.
Devise ways to influence how pupils and adults behave in Norwich
and the district environment.

Reduce – reuse – recycle,
influence, change behaviours,
raise awareness, ‘green’ agenda,
devise, local, national



enquiry question which will be used to
delve deeply into the idea of climate change
and how we can positively influence the
world. This work will be in addition to any
other geography and can be linked with
PSHE

Write a strategy for a greener Norwich and local district.
Work with pupils and adults to make changes.
Communicate what they have done and the impact.

Human and physical geography.
(understanding of the conditions, processes,
and interactions to explain features, distribution
patterns and changes over time and space)

Enquiry question How is desertification linked to climate
change? What issues are arising due to desertification?
Understand and explain desertification.
Understand the effects of desertification on humans and animals.

Desertification

Geographical skills and fieldwork
(enquiry and the application of skills in
observing, collecting, analysing, evaluating and
communicating geographical information)

Not this term

Music: Topic heading from Charanga. You will find the units of work on the Google Drive

Spring 1 : Make You Feel My Love

Spring 2 Glock 2 (Y4 unit)


