
HET Termly Plan for Year 4: Spring Term

History: Note please refer ABC when planning your sequences of lessons
A. Knowledge and understanding of

chronology
B. Historical enquiry (skill) – using

evidence
C. Interpretation of history

- Place their current study against previously
studied periods displayed on a general
timeline and demonstrate which came
before/after.

- Can explain which periods studied were
temporally closer or further apart.

- Understand and use AD/BCE.
- Understand which events are significant in

the period they are studying.
- Be able to sequence significant events (with

their dates), artefacts and/or people of time
studied, on a timeline.

- Know precise dates for significant events and
use relevant historical vocabulary. (See
appendix A [vocabulary)

- Ask a variety of questions they would like to
know the answers to.

- Be able to identify which questions might be
easier or more difficult and explain why this is
the case.

- Use supplied or chosen evidence to build up a
picture of a past event/character.

- Introduce and develop research skills using
the internet, the library and ‘book skills’
(scanning, making notes, contents, index).

- Develop ‘selection’ skills.  Begin to decide
what is relevant and what is not, with
justification, e.g. it does not address our
research question).

- Communicate their knowledge through short
written presentations and a range of other
media.

- Know of and recognise primary and
secondary sources.

- Begin to evaluate the usefulness of different
sources: e.g.

I. Do they help to answer our question?
I. Are there any useful facts?
I. Are they primary or secondary sources?

- Compare different versions of the same
event.

- Understand how the past can be explained in
different ways.

NB: A,B and C will also contextualise an
earlier unit covered by year 4

Knowledge of wider world history: The Ancient Greeks (Who Let the Gods Out?)
Continuity and change:, Cause and consequences, Similarity and diff:, Significance:

Vocabulary

LIFE IN ANCIENT GREECE
OVERVIEW: Greek life and achievements - influence on the western world – political, social, and the
Olympic Games.
Research questions: How has ancient Greece influenced the modern world?
What were the different roles of men and women and why?
- Understand and be able to explain the term ‘ancient Greece’.  Link this to their understanding of

the term ‘ancient Rome (refer to city states).
- Know about significant city states such as Athens or Sparta.
- Be able to place the four periods of the ancient Greeks in chronological order.  Understand the

position of the Romans and the Ancient Greeks. (Suggested main focus being the Classical period)

The Ancient Greeks
Tunics, chitons, himation, (cloak), white lead,
bracelets, earrings, necklaces, decoration, fabric,
linen, wool, Brooch, (fibulae).
Architecture, Column, statues, courtyard, wood,
mud brick, wooden shutters,
Fruit, bread and cheese, porridge, barley with
cheese, fish, vegetables, eggs and fruit nuts, figs
cakes, honey, hares, deer, wild boar, octopus.



- Be able to identify similarities and differences in the four periods of ancient Greece.
- Know about the lifestyle of the ancient Greek people: clothing, food, toys, education. Be able to

compare this with what they have learnt about the Romans.
- Be able to identify and describe similarities and differences between these aspects of ancient

Greek life, The Romans and their own.
- Identify and give reasons why the ancient Greeks chose to eat specific foods.
- Can describe the similarities and differences between the ancient Greek diet, Roman diet and their

own.
- Be able to identify significant thinkers, gods and buildings of the ancient Greek world.
- Know key facts about common housing and can identify and give reasons why they were

constructed from materials such as wood and mud.
- Know about the significance of public buildings to the ancient Greeks: temples, palaces, stoas,

agoras and amphitheatres and why building materials were different.
- Recognise the influence of Greek architecture on the modern western world. Identify key building

examples around Norwich (e.g. Surrey House). Be able to give reasons why Greek architecture
has remained popular over time.

- Know about the development and significance of democracy in ancient Greece and understand the
similarities and differences with democracy in modern Britain.

- Know about the significance of the Ancient Greek Games and how the Olympic Games have
continued and developed over time.

- Know about its use of bronze (especially in Crete), and its expansion into Europe and Britain
sparking the Bronze Age there.

Pottery figures, dolls, rags, wood, wax, clay
rattles, hoops, yo-yos, hobbyhorses, pigs’ bladder,
knucklebones.
City state, (polis), citizen, slaves, ostracising,
tyrant democracy, vote, boule ecclesia, pnyx,
acropolis, Parthenon, empire, civilization.

Boxing, wrestling, chariot racing, combat,
religious festival, Zeus, stadium, victory wreaths,
Long jump, javelin, discus, pankration.

Resources:
Historical Association: Primary Schemes of work
-Ancient Greece unit
Library, internet,
photographs, images, film.

Reviewed: CS 16.7.21

Science: sometimes one topic per half term
Topic 1 Materials Vocabulary Working scientifically Resources
- Understand different states of

matter: solid, liquid and gas
- Particle model theory and

what they demonstrate in
regards to particles within the
different states.

Gas, liquid, solid, particle,
model, change

- Make a particle model from a
variety of materials chosen by
the teacher.

- Exploring the differences in
the states of water – steam,
liquid water and ice.

- Design and experiment to
change ice into water a
rapidly or as slowly as
possible. Use hands
warmers to place under
the beaker and observe
how fast the ices melts.

Ingredients for whatever the teacher
decides to cook to include a liquid
(milk, water, eggs) in some form



- Cooking – exploring how
combining liquids and solids
and then heating changes
how those objects look – Is
this change reversible?

- Draw a chart to contain the
results from the ice practical-
this can contain temperatures
against time.

- Draw a bar chart with the
axis time and temperature to
show the temperature change
as the ice melts.  The bar
chart needs to be carefully
modelled on the board.

- Topic link- who let the
gods out. What were
temples made from?
Shields?Weapons.

Topic 2 Earth and Forces Vocabulary Working scientifically Resources
- Understand the impact of

friction on movement.
- Know that different materials

produce different amounts of
friction on different surface

Friction Design an experiment to show how
different materials change the speed
of an object (cans of beans wrapped
in different materials)

PSHE/RSE:
Topic 1 Learning outcome and enquiry questions from the progression document Key vocabulary
Who lets the Gods
out?

(My beliefs)

▪ know the need for rules in own school and wider society and how people can take part
making and changing the basics of how own country is governed

▪ understand impact people do not have on society
▪ know the impact and consequences of words, actions and choices on others belief that

it is everyone’s responsibility to challenge prejudice and discrimination
▪ know the rules and principles for keeping safe online, how to recognise risks, harmful

content and contact, and how to report them

▪ know where to get advice (e.g. family, school, other sources)

rules
Law
society



Enquiry questions:
‘How does it feel knowing we are all connected through some similarities?’
‘Imagine everyone looked the same and felt the same. Would the world be as interesting?
Discuss.’
‘How do I show respect for people/families that are different from mine?’
‘What is bias? Have you been bias before?
What does it feel like to be bias?
Should people be bias?’

Topic 2
Who lets the Gods
out?

(My rights and
responsibilities)

● know how fairness may not always mean equal treatment in the context of school.
● know about personal identity; what contributes to who we are (e.g. ethnicity, family,

gender, faith, culture, hobbies, likes/dislikes.
● know that in school and in wider society they can expect to be treated with respect

by others, and that in turn they should show due respect to others, including those
in positions of authority.

● understand respect is an important part of relationships.

Enquiry questions:
‘Is being in love more important than being married?’
‘What is marriage? Why do some people choose not to marry?’
‘How would you feel if your parents picked your future husband or wife? Do you think your
parents would pick the same person for you as you would pick for yourself? Which person
would you marry? Why?’
‘What is diversity? Why is it important? Should we present all diverse practices? Discuss.’
‘What is justice? Is justice present in all countries over the world?’
‘What is injustice? How can we help those who face injustice?’
‘How do I agree with my friends what is appropriate and not appropriate in game and on
social media.’

justice
injustice
rights and responsibility

Inquiry Questions:  -

1. What impact does a new religion have on people? (suggested focus creation of Sikhism)
2. How do people show commitment to a faith? (suggested focus Amrit and Confirmation)

Apply Skills  (covered every term)



● Asking  questions to develop
understanding

● Discuss to widen
understanding

Ask questions about the significant experiences of key figures from religions studied and suggest how their beliefs
influenced their actions.

Ask questions about puzzling aspects of life and experiences and suggest answers, making reference to the
teaching of religions studied

● Enquiring, investigating and
interpreting

Philosophy

Begin to weigh up whether different reasons and arguments are expressed coherently when studying religion and
belief.

Give reasons for more than one point of view, providing pieces of evidence to support these views.

● Express their views in response
to what they are taught

Describe a range of answers to ethical and moral questions, showing awareness of the diversity of opinion and
why there are differences.

● Develop the skill of responding
creatively and of
communicating their feelings
and ideas

Describe some forms of religious expression and begin to interpret them by pulling on their own experiences.

Religious Knowledge and Understanding  (Termly Focus)

Knowledge and Understanding of
key beliefs of religions

Overarching Knowledge and Understanding:

Describe some key features of religions including some key religious beliefs and teachings of Christianity and
Sikhism.

Sikhism – Sikhs believe that: There is one God. It is important to worship God and to respond to God in prayer and
song

Sikhism – Sikhs believe that: There is one God who is great and bountiful and devoid of fear and hatred. God loves
humans and reaches out to all humans through Grace



Knowledge and Understanding  of
the practices and features of
religions,

e.g., festivals, celebrations,
artefacts, buildings

Overarching Knowledge and Understanding:

Describe some key features of religions including some key features of religions, festivals, artefacts, buildings,
ceremonies.

Use a developing religious vocabulary.

Recognise similarities and differences between features of religions

Know and name features of places of worship in the UK and around the world, including symbols found.

Know what happens in the places of worship and why they are important to the believers.

Sikhism: Worship in the gurdwara and at home, the langur meal

Knowledge and Understanding of
religious texts and stories
including: special words and
stories, and special things in
nature.

Overarching Knowledge and Understanding:

Retell and suggest simple meanings to religious stories and sacred writings.

Make links between religious symbols, language and stories and beliefs or ideas that underline them.

Describe a range of religious stories and sacred texts.

Make links between religious stories and sacred texts.

Know key information about the structure of religious texts.

Sikhism:The Guru Granth Sahib (holy book)

The Mool Mantra

Knowledge and Understanding of
special people holy men and
women

Overarching Knowledge and Understanding:

Know that there are significant religious people who influence the lives of others.



Sikhism: Know that Guru Nanak was the founder of Sikhism. Describe the role of Guru Gobind Singh in the
formation of the Khalsa

Knowledge and Understanding of
the importance of belief and its
impact on lives

Overarching Knowledge and Understanding:

Begin to understand and describe the impact religion has on believers’ lives and how they put their beliefs into
practice.

Begin to understand and describe the connections between beliefs, values, and practices.

Apply the understanding above to the following content.

Sikhism: Understand and describe why Sikhs are expected to live according to the threefold golden path, always
acknowledging and remembering God, and places, earning an honest living and sharing The Five Ks. The Moola
Mantra, The importance of equality.

Vocabulary

5K
Guru
Kirpin
Kara
Gudwara
Kanga
Kachera
Kesh

MfL: Please note: MfL is taught in Years 3- 6 not in KS1. There are short videos to explain the suggested activities on Google Classroom
Topic Games and Sports



Listening Listen and accurately repeat songs and rhymes, while making links to spellings

suggested activities Slap the board
Speaking using familiar sentences as models, make adaptations to create new sentences

suggested activities Play what’s in the bag with flashcards or realia associated with each sport

Reading Read some unfamiliar words aloud using near accurate pronunciation

suggested activities Play pass the parcel with items or words

Writing Write descriptive sentences using a word bank

suggested activities write new vocabulary in order of preference
play snowman (similar to hangman) (bonhomme de neige)

Grammar - recognise a wider range of word classes: pronouns, articles and use them appropriately
- understand that adjectives may change form according to the noun they describe, and select the

appropriate form parce que c’est + adjective
Key Vocabulary Quels sports fais-tu? = What sports do you do?

Quels sports aimes-tu? = What sports do you like?
Quel est ton sport préféré? = What is your favourite sport?
Pourquoi? = Why?
parce que c’est = because it’s
intéressant /intéressante = interesting amusant / amusante = fun
bon pour la santé = good for your health fantastique = fantastic
le basketball, le hockey, le rugby, le judo, le handball, le football
le VTT = le vélo tout terrain = mountain biking
le cyclisme = cycling
le roller = rollerskating
le volleyball, le ping-pong, le skate, le golf, le badminton, le snooker, le tennis, l’équitation = horse-riding
l’athlétisme = athletics
la gymnastique
la natation = swimming
la danse
Quels sports fait-il? = What sports does he do?



quels sports aime-t-il? = What sports does he like?
Quel est son sport préféré? = WHat is his favourite sport?
OPINIONS

Resources ppt, flashcards, rigolo 2 unit 5 lesson 3

RIGOLO 2 UNIT 11

https://www.lightbulblanguages.co.uk/listening.htm?fbclid=IwAR1P8inyuW--d3WoM8N2Viv16mAbQwo9kSmHypBmv_8hB5Rl
uJYtpqMMZfE

Art and Design
Media Learning outcomes from the progression document
Drawing using pencil, charcoal,
chalk, and ink
Spring 1

- Use different grades of pencil and other implements to create lines, marks to further develop tone creating 3D
effects.

- Introduce scale and proportion to portraits and figure drawings
- Make more accurate drawings of whole people including proportion and placement
- Begin to draw still life drawings using knowledge of shading to create 3D effects

Key vocabulary tone, scale, proportion,placement, still life, portrait,
Resources including artists - variety of pencils, charcoal, chalk

- Ancient Greek - art work on the sculptures.
Sculpture - Learn to make a slab pot making a slip to join to pieces of clay

- Decorate, coil, and produce marquettes confidently when necessarily.
- Model over an armature: newspaper frame for modroc.
- Use recycled, natural and man‐made materials to create sculptures.   Adapt work as and when necessary and

explain why.
- Learn to safely use a glue gun for joining materials effectively
- Analyse and interpret natural and manmade forms of construction

Key vocabulary - coil, marquettes, analyse, interpret, natural, manmade, recycled,
Resources including artists - salt dough, papier mache, clay, rolling pins, carving tools, recycled materials, glue gun, modroc

- Greek Gods- sculptures.

PE: Note please refer ABC when planning your sequences of lessons
A. Health and fitness B. Compete and perform C. Evaluate

https://www.lightbulblanguages.co.uk/listening.htm?fbclid=IwAR1P8inyuW--d3WoM8N2Viv16mAbQwo9kSmHypBmv_8hB5RluJYtpqMMZfE
https://www.lightbulblanguages.co.uk/listening.htm?fbclid=IwAR1P8inyuW--d3WoM8N2Viv16mAbQwo9kSmHypBmv_8hB5RluJYtpqMMZfE


- Describe how the body reacts at different
times and how this affects performance.
- Know and explain why exercise is good
for health.
Know some reasons for warming up and cooling
down.
Key Vocabulary
Strength, flexibility, warm up, cool down,
Performance, health

- Perform and create sequences with
fluency and expression.
- Perform and apply skills and techniques
with control and accuracy.
- Perform using a range of movement
patterns individually and within a group
- Take part in a range of competitive
games and activities as part of a team
Key Vocabulary
Fluency, expression

- Watch, describe and evaluate the
effectiveness of performances, giving ideas for
improvements for themselves and their
classmates.
- Modify their use of skills or techniques to
achieve a better result.
- Use simple vocabulary to compare and
improve their work.
Key Vocabulary
Modify, techniques

1. Gymnastics - Create a sequence of actions.
- Use an increasing range of actions, directions and levels in their sequences.
- Move with clarity, fluency and expression.
- Show changes of direction, speed and level during a performance.
- Travel in different ways, including using flight.
- Improve the placement and alignment of body parts in balances.
- Use equipment to vault in a variety of ways.
- Carry out balances, recognising the position of their centre of gravity and how this affects the
balance.
- Begin to develop good technique when travelling, balancing and using equipment.
- Develop strength, technique and flexibility throughout performances
Key vocabulary:
ROLLS
- Forward roll from standing
- Tucked backward roll
- Straddle forward roll
JUMPS
- Tuck jump
- Star jumps
- Straddle jump
- Straight full turn
VAULT
- Hurdle step onto springboard
Resources:
- Floor mats (no crash mats should be in schools or used)
- Springboard
- Vault (various sizes)
- Apparatus



- A second adult is always handy if possible for gymnastics as teachers will need to handle children
2. Outdoor and adventurous activities - Orientate themselves with accuracy around a short trail.

- Create a short trail for others with a physical challenge.
- Start to recognise features of an orienteering course.
- Communicate clearly with other people in a team, and with other teams.
- Have experience of a range of roles within a team and begin to identify the key skills required to
succeed at each.
- Associate the meaning of a key.
- Try a range of equipment for creating and completing an activity.
- Make an informed decision on the best equipment to use for an activity.
Key vocabulary:
- Symbols
- Key
- Accurate
- Orienteering
Resources:
- Trail
- Symbols
- Key
- Map
- Compass

Computing: Y4 Spring Term
Curriculum organisation: ● Each Computing theme has a section for key vocabulary to be introduced during the theme. Often key

vocabulary will be repeated across all year groups so that pupils can talk about their work in computing using
the correct terminology.

● Thinking like a computer is the golden thread that works across every aspect of Computing.
● When planning to teach Computing skills, it will be possible to combine some areas together, they will not

necessarily need to be taught as discreet lessons.
● Under each topic key concepts and approaches will be given. Knowledge and understanding of online safety

builds year on year. Each learning component from the previous year will be revisited and consolidated year on
year. In addition to explicit teaching in the classroom, E-Safety can be covered in the follow ways: Class
assemblies, Warm up activities, School assemblies.

● In each of the three sections (Digital Literacy / E-Safety, Computer Science and Information Technology) the
skills to be taught are colour coded: Knowledge, Understanding, Skills

● Knowledge, understanding and skills are built upon each year, many are revisited during the year and built
upon.



● E-Safety, Digital Literacy and Information Technology will be taught across all terms, Computer Science will be
taught in the Spring and Summer Term.

● Please link most Information Technology and Computer Science skills with other subjects, for example teaching
the use of new software within History and Geography or teaching how to access suitable software and
applications through software required for MfL or Music.

● When you are planning E-safety please make meaningful connections with work in Computer
Science and Information Technology.

Digital literacy and E-safety
Digital Literacy: a skill to use
information technology to find,
evaluate, create and communicate
information.
E-Safety: safe and responsible use
of technology; behaviour online and
security.
Note: This section is revisited
termly for each year group to
embed knowledge and
understanding of online safety.
This is a high priority to ensure
all pupils are safe online.
Knowledge, understanding and
skills are built on each year
through a deepening of
understanding and through
consolidating knowledge and
skills learnt the previous year.
When you are planning these skills,
look at how these skills can be
connected with Computer Science
and Information Technology.

● Understand and explain, with examples, what makes material online inappropriate. Using the school’s
criteria:

● Explain who and where inappropriate content is reported to across different platforms
● Describe the importance of staying safe online when using communication features such as:
● Email, live chat, instant messaging.
● Explain that there is a need to be careful with what is being shared online.
● Understand and explain how online identity can be different to the identity presented in ‘real life’. Describe

strategies for safe and fun experiences in a range of online social environments.
● Understands that accessing content that requires age verification can be damaging.
● Understands how cookies work and that they are used to form a digital footprint.
● Understand the effects of long periods of screen time. For example
● Explain to effectively search and retrieve information from the internet using a search engine.
● To understand the possible impact of creating unsuitable passwords
● To explain that personal data should not be shared online and discuss the implications. Understand that

data is also collected through websites and that this information is ‘harvested’ and ‘farmed’ to 3rd parties.
● To know that devices, apps and games are designed to keep users online for longer than planned of

desired. To explain how this is achieved through notifications. To discuss why this might be, looking for
reasons of persuasion.

● To know what the term Privacy Setting means. Explain what privacy settings are for. Discuss how you can
find privacy settings on various platforms.

● To know what a fake profile is and explain what these could look like. Discuss how to look out for fake
profiles.

● To know that most of what you see online is targeted information, for example the adverts seen on
websites.

Key vocabulary ● Key phrases
● Keyword
● Autofill
● Digital
● Identity
● Cyber-bullying
● Cookies



● Personal Data
● Fake Profiles
● Persuasive Design

Resources ● https://learning.nspcc.org.uk/research-resources/schools/e-safety-for-schools

● https://www.internetmatters.org/resources/

● https://www.ceop.police.uk/safety-centre/

● https://www.thinkuknow.co.uk/

● https://learning.nspcc.org.uk/training/online-safety

● https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-child
ren

● https://www.includenorfolk.org.uk/e-safety/
Computer science
Studying algorithms, computer
processes, designing, writing
and debugging programs.
Including knowing the
difference between hardware
and software.

● Understand that computers can run independently or part of a network.
● Identify different features of hardware (USB, CPU, Memory, Graphics Card)
● Identify different pieces of software and their purpose.
● Select different software for different purposes.

Key vocabulary ● Algorithm
● Code
● Internet
● Input
● Output
● Print Screen
● Variable
● Execution
● Repetition
● Sequence

Resources ● Scratch Jr
● Scratch
● Kodu

https://learning.nspcc.org.uk/research-resources/schools/e-safety-for-schools
https://www.internetmatters.org/resources/
https://www.ceop.police.uk/safety-centre/
https://www.thinkuknow.co.uk/
https://learning.nspcc.org.uk/training/online-safety
https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-children
https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-children
https://www.includenorfolk.org.uk/e-safety/


● Code Studio
● Scratch
● Construct 2
● https://code.org/learn

Information technology
The study of using systems,
storing, sending and retrieving
information.

Don’t forget to link your
E-Safety work with the teaching
of these skills

Accessing Programs and
Features

● Knows how to select a piece of software for a given purpose. (For example Google Docs, Google Slides
and Google Sheets).

Using software ● Understands and explains which office software to use to achieve a specific goal. (Word, PowerPoint,
Excel)

Creativity
This area of IT lends itself well to
foundation subjects

● Understand why storyboarding is necessary for animation and Plan for an animation and use purposefully
● Storyboard a short animation - what would happen and when.
● Selectively arrange items within an animation, review and amend accordingly to create effective movement

on playback.
Key vocabulary ● modelling

● animation
● software
● solution
● function

Resources ● https://www.typingclub.com/
● https://www.bbc.co.uk/bitesize/topics/zf2f9j6/articles/z3c6tfr
● Google Docs
● https://toontastic.withgoogle.com/

D&T Topic Learning outcomes from Progression document

https://www.typingclub.com/
https://www.bbc.co.uk/bitesize/topics/zf2f9j6/articles/z3c6tfr
https://toontastic.withgoogle.com/


To be used consistently across the year, choose relevant statements to match you medium term plan
Design:
Red- explaining/ understanding choice of material/
resources
Purple-Using teacher modelling or ideas to
generate own ideas.
Brown- purpose of product
Green- research of products similar.
Pink- language. Vocabulary and ability to explain
product and purpose.
Blue- written or pictorial planning/ labelling.
(KS2)

Make
Red- safety and hygiene.
Purple-Choosing appropriate tools/resources
Brown- Use of skills e.g. cutting, measuring,
choosing materials, assembling and finishing
products.
Green- following their plans/ sequencing the skills
needs to create a product
Pink- Know the purpose of the product, be able
to evaluate the product and identify if it is fit for
purpose.

Evaluate
Purple- test product against Success Criteria
Orange- link evaluation to similar products,
(inventors, designers and cost) KS2.
Green- orally discuss improvements/ possible
changes.
Blue- written, oral or pictorial evaluations (KS2)

- Make design decisions considering time and
resources

- Begin to create own design criteria to fit the
purpose or success criteria of a specification
and suggest improvements for design.

- *Show design meets a range of requirements
and is fit for purpose
-Use research for design ideas

- Begin to use computers to show design.

- Produce a plan and explain it to others
- Say how realistic plan is being able to draw on

possible complications.
- Include an annotated sketch.
- Make and explain design decisions considering

availability of resources.
- Explain how product will work.
- - Share ideas to a group or class, relating

back to a given success criteria or purpose.

- Select suitable tools and equipment, explain
choices in relation to required techniques and use
accurately
-Select appropriate materials, fit for purpose;
explain choices
-Measure, mark out, cut and shape
materials/components with some accuracy
-Assemble, join and combine materials and
components with some accuracy
-Apply a range of finishing techniques with some
accuracy
-Work through a plan or set of instructions in
order, developing understanding to why this
order is best.
-Realise if product is going to be good quality

-Use criteria to evaluate product, linking back to
the purpose.
-Evaluate existing products, considering: how
well they’ve been made, materials, whether they
work, how they have been made, fit for purpose
-Discuss by whom, when and where products
were designed- link this to the planning/ research
of the product.

-Research whether products can be recycled or
reused

-Begin to explain how I could improve original
design and why through discussion and writing.

Key vocab: Key vocab: Key vocab: evaluating, design brief design
criteria, innovative, prototype, user, purpose,
function, prototype, design criteria, innovative,



appealing, design brief, planning, annotated
sketch, sensory evaluations

Technical knowledge – Materials/structure
(To be completed in a certain term to link within
your topics- see your group for which term).
Name materials

Describe materials and choose materials
appropriately to fit a purpose.

Measure materials

Structure a product using materials

-Use appropriate materials to meet an outcome, explaining why certain materials have been chosen.
-Measure carefully to avoid mistakes
-Attempt to make product strong
-Continue working on product even if original didn’t work
-Make a strong, stiff structure

Key vocabulary
Resources
Technical knowledge – Mechanisms
Spring 2

Spring 2 link to earth and forces
A model of -Select most appropriate tools / techniques
-Explain alterations to product after checking it
-Grow in confidence about trying new / different ideas.
-Use levers and linkages to create movement
-Use pneumatics to create movement

Key vocabulary mechanism, lever, linkage, pivot, slot, bridge, guide system, input, process, output linear, rotary,
oscillating, reciprocating

resources Wheels, axles, axle holder, pulleys, rubber washers wood, cardboard, card, paper, rubber bands,
pencil, scissors, colouring pens/pencils, rulers

Technical knowledge- food and nutrition
To be used consistently across the year, choose
relevant statements to match your medium term
plan

Safety and hygiene

Food preparation- ingredients, equipment needed
to meet a success criteria/ make a product.

Food groups, textures, purpose of ingredients
and nutrition

*prepare and cook some dishes safely and hygienically*explain how to be safe/hygienic
*think about presenting product in interesting/ attractive ways
*understand ingredients can be fresh, pre-cooked or processed
-Begin to understand about food being grown, reared or caught in the UK or wider world
-Describe eat well plate and how a healthy diet=variety / balance of food and drinks
-Explain importance of food and drink for active, healthy bodies

-Use and explain how to do some of the following techniques: peeling, chopping, slicing, grating,
mixing, spreading, kneading and baking



Skills e.g.  Blending, stirring, weighing,
decorating.

Evaluate/ make changes to a recipe for a desired
outcome (UKS2)
Key vocabulary ingredients, yeast, dough, bran, flour, wholemeal, unleavened, baking soda, spice, herbs fat, sugar,

carbohydrate, protein, vitamins, nutrients, nutrition, healthy, varied, gluten, dairy, allergy, intolerance,
savoury, source, seasonality utensils, combine, fold, knead, stir, pour, mix, rubbing in, whisk, beat, roll
out, shape, sprinkle, crumble

resources Knife, fork, spoon, Chopping board, peeler; grater; mixing bowl; cutters; kitchen scissors; weighing
scales, measuring spoons; measuring jug; mixing spoon; vegetable knife

(food needed to suit individual lessons)

Geography: Geographical Association assessment by end of Y4:
Demonstrate their knowledge and understanding of the wider world by investigating places beyond their immediate surroundings, including human and
physical features and patterns, how places change and some links between people and environments. They become more adept at comparing places, and
understand some reasons for similarities and differences.
Theme Topic and objectives Vocabulary and resources
Contextual world knowledge of:
locations, places,
and geographical features

Place Knowledge:
Know the size and scope of the Greek Empire – look at ancient
maps of the Greek Empire and compare it with modern maps,
what is the same what is different?
Locational Knowledge:
Athens
Acropolis
Parthenon
Rhodes
Delphi 
Corinth
Mycenae
Olympia   
Mount Olympus

● Regions
● Counties
● Industry
● Peninsula
● Earthquake
● Broads
● National Park 
● Fault
● Epicenter
● Magnitude
● Mantle
● Tremor
● Seismic
● Richter scale
Tectonic

Throughout pupil’s education in the HEART
trust, we would like them to have a key

Understand that human actions impact on climate change. Reduce – reuse – recycle,
influence, change behaviour,



understanding of climate change and the
affects that this is having on the world
currently and how it could affect the pupils
in the future. Each year group with have an
enquiry question which will be used to
delve deeply into the idea of climate change
and how we can positively influence the
world. This work will be in addition to any
other geography and can be linked with
PSHE

Know the issues at home and in the wider family that impact on
climate change.
Devise ways to influence how adults at home and in the wider
family behave to improve the local environment.
Write a strategy for a greener family.
Work with family to make changes.
Communicate what they have done and the impact.

raise awareness, ‘green’ agenda,
issues

Human and physical geography.
(understanding of the conditions, processes,
and interactions to explain features, distribution
patterns and changes over time and space)

Enquiry question What are the similarities and differences
between living in Athens and Norwich?
Find out about: physical and human features focus on
earthquakes and climate, types of settlement and housing, living
in the countryside or cities.
Explain the advantages/ disadvantages to each place.

physical and human features
earthquakes, climate, settlement
housing, countryside, cities,
advantage, disadvantage

Geographical skills and fieldwork
(enquiry and the application of skills in
observing, collecting, analysing, evaluating and
communicating geographical information)

None this term

Music: Topic heading from Charanga. You will find the units of work on the Google Drive

Spring 1 : Violin/ Ukulele

Spring 2 Ukulele/ Violin


