
HET Termly Teaching Map for Year 6: Autumn Term

History: Note please refer ABC when planning your sequences of lessons
A. Knowledge and understanding of

chronology
B. Historical enquiry (skill) – using

evidence
C. Interpretation of history (skill)

❖ Understand how and the significance of
placing previous periods of study, including
current study, on a timeline and
chronologically contextualise – e.g. provide
temporal distance, AD/BCE, ancient world or
other period labels e.g. Victorian, etc., and
demonstrate their historical perspective by
talking confidently about the time periods
studied and how they relate to each other on
the timeline.

❖ Sequence many events from periods studied
on a timeline talking confidently about the
most significant events and people.

❖ Recognise connections, contrasts and trends
over time.

❖ Know key dates, characters and events of the
period studied.

❖ Know and can use appropriately, a wide range
of relevant historical vocabulary (See
appendix A)

❖ Understand that historical knowledge is
constructed from a range of sources.

❖ Skillfully devise historically valid research
questions based on key concepts.

❖ Recognise primary and secondary sources.
❖ Identify omissions in an enquiry and suggest

means to resolve them.
❖ Having used a range of sources, select,

organise and present structured evidentially
supported responses to historical
questions/debates.

❖ Demonstrate confidence in using accurate
dates and historical terms using a range of
methods including written accounts

❖ Recognise primary and secondary sources
and understand their relative values In the
context of the topics they are studying.

❖ Consider the accuracy of
sources/interpretations: fact, fiction and
opinion.

❖ Understand that different versions of the past
may exist and can offer reasons for this.

❖ Understand how different evidence could lead
to different conclusions.

❖ Compare and contrast sources and consider
how these may impact on an interpretation of
an event or how a person acted or the
consequences of their actions.

❖ Be aware of the potential impact of bias and
why bias may have occurred.

❖ Use an empathetic view of the past – viewing
the past through the eyes of those who lived
through it and be able to talk (hot seat)
and/or write as though they are that person.

NB: A, B and C will also contextualise later
elements of this unit covered by year 6.

Knowledge of British history : Crime and punishment through the ages
This topic is described in the National Curriculum as a longitudinal study. In other words, you need to
choose at least one other civilisation the pupils have already studied earlier in the school, to consider:
Continuity and change: Cause and consequences Similarity and diff: Significance: across a long period
of time. We have included the Anglo-Saxons as an example in this Teaching Map but you are free to
select from the following: Ancient Egyptians, The Maya, Romans, Anglo-Saxons, Early Modern Britain
(See the History Progression Document)

Vocabulary

Enquiry question: Does the punishment fit the crime? What were these civilisations’ views
of slavery?
Anglo-Saxons Anglo-Saxon vocabulary



- To know the significance of Anglo-Saxon laws having been written in Anglo-Saxon rather than
Latin. These were mostly established by the kings. Be able to explain the similarities and the
differences between written Anglo-Saxon laws and the Roman 12 tables.

- Know that crime was prevented in four main ways: blood feuds, wergild, hew and cry and tithing.
Identify the similarities and differences between this system and one other ancient system of
crime prevention. Be able to give reasons for and against the fairness of collective responsibility of
tithing.

- Know that criminals were tried by the local lord (who decided on sentence) and the local
community, at a court (‘folkmoot’). Identify similarities and differences between this system and
that of the ancient Egyptians?

- Know the reasons for and types of trial by ordeal: fire or hot iron, hot water, cold water,
sacrament. Understand the significance of God in these methods of judging innocence or guilt and
identify the similarities and differences between this approach and that of the ancient Egyptians.

- Know the punishments for major crimes e.g. murder: hanging, beheading, mutilation, removal of
body parts.

- Know that minor crimes were punished by fines, oaths on the Bible or public humiliation e.g.
stocks. Know that these punishments were preferred over execution because they would not have
a negative impact on the community which depended on everyone for survival e.g. growing crops.

- Know and understand the consequences of being an outlaw.
- Know that prisons were only used to hold a person before their trial and not used as a method of

reform. Compare this approach with the aims of imprisonment in modern Britain.
- Know that as there was no police force - it was up to the victim or family to seek justice.
- Know that many of the laws held in Anglo-Saxon times are still held today. Be able to explain why

punishments are different.
- To know the conditions under which slaves existed – hard labour, no rights, branded).

The Victorians
- Know the typical range of crimes: poisoning, murder, theft, e.g. pickpocketing (by children), theft

from warehouse factories and that destruction of property during riots was a problem. Understand
that this was partly a consequence of the changes in Britain: the growth of cities, industrialisation
and poverty.

- Know the development of policing – pre-1829 (justices of the peace, constables and watchman,
thief-takers, local militia). Know: 1829 saw the establishment of the first police force, (London)
their weapons, its nationwide influence. Know of the 1856 Police Act by which the police force
became nation-wide). Know how it has continued to develop to the present day? (Potential
police visit).

- Know that Sir Robert Peel was significant in the establishment of the police force.
- Know that serious crimes would carry a capital charge, often public hanging, transportation or

prison but that over the Victorian period sentences became less harsh and public hangings ended.

Blood feuds, wergild, tariffs, hew and cry, tithing,
lord, criminals, folkmoot, ordeal, sacrament,
capital punishment, hanging, beheading, stoning,
corporal punishment, humiliation, (stocks),
mutilation, fines, oaths

Victorian vocabulary
Riots, pickpockets, industrialisation, poverty,
constables, watchman, thief-takers, militia,
transportation, conviction, jury, parliament

Resources - general across unit - see:
The Historical Association: Primary Planning
Schemes of Work
Crime and Punishment E2Bn 2016



(Possible research into convicted criminals e.g. Sarah Dazley (the last woman to be
publicly hanged) [See: Crime and Punishment E2Bn 2016].

- Know about prison buildings, life and routine in a prison and how these changed and developed
over the Victorian period.

- Know about the significance of Elizabeth Fry and prison reform. OPPORTUNITY FOR LOCAL
STUDY.

- Know of the Victorian jury system in criminal cases, it’s development into the modern British jury
system and know its significance as part of the British legal system.

- Know that the laws of Britain were enacted by Parliament and that this continues today.
- To know the conditions under which slavery existed under the British Empire
- Know of the significance of the Slave Trade Acts and of the work of William Wilberforce. Reviewed CS 15.7.21



Science:
Topic 1: Electricity Vocabulary Working scientifically Resources
❖ Understand how to create a more

complex circuit and draw it using the
appropriate symbols.

❖ Understand that the brightness of a lamp
or volume of a buzzer is linked with the
number and voltage of cells (batteries)
used in the circuit.

❖ Changes in technology with a particular
focus- (could be electric cars and the
demise of petrol.)

Revise vocab from previous
years by displaying on
science working wall

❖ Building circuits using electric motors to
power different devices. Link to D&T

❖ Explore what happens to the brightness
of a lamp when more cells (batteries)
are added into a circuit. Explain and
record findings clearly and accurately in
their own words.

❖ Accurately draw circuits using recognised
symbols

❖ Wires, batteries, bulbs
pictures and simple
motors

❖ Circuit kits
❖ Torches
❖ Voltmeter

Topic 2: Sound and Light Vocabulary Working scientifically Resources



❖ Recognise that light appears to travel in
straight lines

❖ Use the idea that light travels in straight
lines to explain that objects are seen
because they give out light into the eye

❖ Understand that we see things because
light travels from light sources to our
eyes or from light sources to objects and
then to our eyes.

❖ Understand that because light travels in
straight lines, shadows have the same
shape as the objects that cast them.

❖ Consolidate understanding that sound is
associated with objects vibrating

❖ Develop understanding that sound can
be reduced or blocked in different ways

❖ Consolidate understanding that the
volume of a sound is associated with the
strength of the vibrations that produced
it.

Fainter, quieter, louder,
noisier, pitch, high, low,
vibration, sound proofing,
blocking

❖ Design an experiment that shows how
light travels.

❖ Explore how to create 3D pictures using
colour. For example, which colours
create the more effective shadows.

❖ Explore different materials that block
sounds effectively - soundproofing

❖ Works of artists like
Caravaggio that use
colour to create light
and shadow to make
dramatic 3D pictures.
Art link

❖ Different materials for
sound proofing cotton
wool, felt, tin, paper

❖ Torches

PSHE/RSE:
Topic 1 Learning outcome and enquiry questions from the progression document Key vocabulary
[Crime and
Punishment]

My beliefs

▪ know how a lack of power and representation can result in discrimination and exclusion
▪ understand the power of collective action
▪ know and respect for sense of solidarity with those suffering human rights violations,

injustice and discrimination
▪ know how to critically consider their online friendships and sources of information

including awareness of the risks associated with people they have never met
▪ know how to make safe, reliable choices from search results
▪ recognise things appropriate to share and things that should not be shared on social

media; rules surrounding distribution of images
▪ understand consent (discuss the topics: sexting, sending of ‘nudes’, and social media

e.g. snapchat)

Enquiry questions:
‘What would it be like if someone didn’t let you have any of your favourite things?’
Evaluate the impact of stereotyping and suggest ways it can be prevented.

consent
power
discrimination
culture



‘Why is it important to have our human rights defended? At what cost should they be
protected?’
‘Is it ever right to take away someone’s rights?’
‘Should all cultural practices be respected?’
Explain your answers with views for and against

Topic 2 Key vocabulary
[Crime and
Punishment]

My rights and
responsibilities

▪ understand some causes and effects of poverty and inequality (including gender
inequalities) at local, national and global levels

▪ know the importance of respecting others, even when they are very different from them
(for example, physically, in character, personality or backgrounds), or make different
choices or have different preferences or beliefs

▪ making it clear that sexual violence and sexual harassment is not acceptable, will never
be tolerated and is not an inevitable part of growing up.

Enquiry questions:
‘How can we prevent a cold from being shared?’
‘Sometimes true, always true, never true: Conflict is necessary to resolve disagreements and
problems.
‘Sometimes true, always true, never true: We are always responsible for managing personal
conflicts.’
‘Discuss the cause and effect of inequality (including gender inequality) locally and globally.’
‘Compare the impact of inequality locally and globally.’
‘How can rules help to develop healthy happy relationships with my friends and peers?’
‘How can respect be lost?

equality
society
sexual violence
sexual harassment
gender inequality

RE:
Inquiry Questions:  -

1. Who or what is God? (suggested focus different viewpoints of god from the main religions )

Apply Skills  (covered every term)

● Asking  questions to develop
understanding

Discuss religious and philosophical questions, giving reasons for their own beliefs and those of others.



● Discuss to widen
understanding

● Enquiring, investigating and
interpreting

Philosophy

Apply ideas of their own to challenging questions in different forms including reasoning, music, art and poetry

Begin to analyse and evaluate whether a position or argument is coherent and logical and show increasing

awareness of divergence of opinion.

Use well-chosen pieces of evidence to support and counter a particular argument.

● Express their views in response
to what they are taught

Reflect on the significance for faith members of participating in aspects of their religious lives.

Begin to analyse and evaluate a range of different answers to ethical and moral questions/issues, showing an

understanding of the connections between beliefs, practices and behaviour.

● Develop the skill of responding
creatively and of
communicating their feelings
and ideas

Reflect and evaluate how religion is portrayed in the media and society, recognising stereotypes and

mis-representation.

Religious Knowledge and Understanding  (Termly Focus)

Knowledge and Understanding  of
key beliefs of religions

Overarching Knowledge and Understanding:

Show increasing understanding of religious practices, beliefs, and experiences of Christianity, Humanism, and

Buddhism.



Christianity –believe that there is one God but also in the Trinity – Father, Son and Holy Ghost.

Buddhism – believe that there is no God instead humans are responsible for their own actions and these actions

impact on others and the world.

Jainism - believe that there is no god and people need to follow the ‘three jewels’

Hinduism – believe in the soul and the actions of one life leads to the life you will lead in the next life

Humanism - believe that: Fulfilment is arrived at through human effort and inventiveness rather than religion

Knowledge and Understanding  of
the practices and features of
religions,

e.g., festivals, celebrations,
artefacts, buildings

Overarching Knowledge and Understanding:

Give simple explanations of sources, practices, beliefs, ideas, feelings, and experiences (answering the

“why?” questions)

Give explanations and meanings clearly using religious vocabulary accurately.

Make links between sources (define what is needed), practices, beliefs, feelings, and experiences.

Describe some similarities and differences between religions and explain differences in practices e.g., rituals,

artefacts.



Connecting All - to know and understand how different religious are link or have been developed from another

religion – how they share religious festivals and wats of worship. How some religions are in conflict with each

other and that others have slightly different beliefs depending on their denomination eg Christianity.

Knowledge and Understanding of
religious texts and stories
including: special words and
stories, and special things in
nature.

Overarching Knowledge and Understanding:

Give meanings for a range of religious stories and sacred texts.

Recognise figurative or non – literal uses of language.

Explain how some forms of religious expression are used differently by individuals and communities.

Know key information about the structure of religious texts

All – Compare the Creation Stories – How are they similar and how do they differ. Do they reflect the beliefs each

religion holds about their god?

Knowledge and Understanding of
special people holy men and
women

Overarching Knowledge and Understanding:

Identify people who inspire, influence and are sources of wisdom to themselves and others and explain their

impact on people’s lives.

All - To know and Understand in most religions God, in monotheistic thought, is conceived of as the supreme

being, creator, and principal object of faith. God is usually conceived of as being omnipotent (all-powerful),

omniscient (all-knowing), omnipresent (all-present) and omnibenevolent (all-good) as well as having an eternal

and necessary existence

That throughout time people for example Kings (Louis XIV) believe they are gods and people follow them.  – To

understand that some leaders of cults and the cults themselves can be dangerous



Knowledge and Understanding of
the importance of belief and its
impact on lives

Overarching Knowledge and Understanding:

Understand and describe the impact of religion on people’s lives making clear links to beliefs.

Understand and investigate the significance of religion in the local, national, and global communities.

All – that people will follow a belief system either based on a god or not. That this will lead to them living in a

certain way.

Vocabulary
Trinity
Allah
Polytheism
Omnipotent
Creator
Deity

MfL:
Topic Descriptions of people + personality

Listening Listen attentively to a detailed description of someone, and be able to draw that person, including
colours, size, adjectives and detailed parts of the body

suggested activities Mexican wave in the style of the adjective called

guess who game

Speaking Take part in longer conversations and be able to ask for clarification / check understanding using
questions



suggested activities guess who game

Reading Read aloud a previously unseen text containing some unfamiliar words, using accurate pronunciation

suggested activities Running dictation pair game: text on floor at the front of the room, 1 child runs to it and remembers some phrases,
other child stays at seat and writes what 1st child tells them. Swap on the bell. (can incorporate a 3rd child as
proofreader if needed)

Writing Know and understand some adverbs

suggested activities make a verb flip book

play snowman (bonhomme de neige)

make a fortune teller

Grammar be able to conjugate more verbs eg. faire, être

ADJECTIVAL AGREEMENTS use of several adjectives at once, be able to use adverbs in a sentence

be able to ask questions, using some connectives

Key Vocabulary COLOURS, BODY PARTS
clair = fair / light
de taille moyenne = medium sized
je suis = I am
gros = fat
mince = thin
assez = quite
très = very
vraiment = really
les cheveux = hair
blonds
roux = red
châtain = chestnut
foncé = dark
longs



courts = short
mi-longs = mid length
marrant, marrante = funny
ennuyeux, ennuyeuse = boring
sportif, sportive = sporty
paresseux, paresseuse = lazy
timide = shy
bavard, bavarde = chatty
assez = quite
un peu = a bit
quelquefois = sometimes
toujours = always
parfois = occasionally
rarement = rarely
souvent = often
Il / elle est comment? = What is he / she like?
A-t-il les cheveuz blonds? = Does he have blond hair?
Je n’ai pas entendu = I didn’t hear
répétez s’il vous plaît = repeat please
vous voulez dire que….= you mean to say that...
je fais = I do / make
tu fais = you do / make
il / elle / on fait = he / she / we do / make
nous faisons = we do / make
vous faites = you (lot) do / make
ils / elles font = they do / make
je suis = I am
tu es = you are
il / elle / on est = he / she / we are
nous sommes = we are
vous êtes = you (lot) are
ils / elles sont = they are
le verbe être est = the verb “to be” is
très utile = very useful
facile = easy
CONNECTIVES

Resources ppt,

Etre verb song

https://www.youtube.com/watch?v=z2IrJ0DB0Xg


PE: Note please refer ABC when planning your sequences of lessons
A. Health and fitness B. Compete and perform C. Evaluate

- Understand and explain the importance of
warming up and cooling down.
- Carry out warm-ups and cool-downs
safely and effectively. Understand why exercise is
good for health, fitness, and wellbeing.
- Know ways to become healthier.

- Link actions to create a complex
sequence using a full range of movement.
- Perform a sequence in time to music.
- Perform and apply a variety of skills and
techniques confidently, consistently, and with
precision.
- Perform dances using a range of
- movement patterns individually and
- within a group with fluency, linking all
- movements and ensuring they flow.
- Take part in competitive games with a
strong understanding of tactics, composition,
teamwork and fair play.

- Thoroughly evaluate own and others’
work, suggesting thoughtful and appropriate
improvements
- Use more complex vocabulary to compare
and improve work.

Topic 1: Ball Games

Vocabulary:
- Hand-eye coordination
- Pass and receive
- Opposition

- Hit a bowled ball over longer distances.
- Use good hand-eye coordination to be able to direct a ball when striking or hitting.
- Understand how to serve in order to start a game.
- Throw and catch accurately and successfully under pressure in a game
- Show confidence in using ball skills in various ways in a game situation, and link these
together effectively
- Choose and make the best pass in a game situation and link a range of skills together with
fluency, e.g. passing and receiving the ball on the move.
- Keep and win back possession of the ball effectively and in a variety of ways in a team game.
- Demonstrate a good awareness of space
- Create a plan of attack or defense. Apply knowledge of skills for attacking and defending.
Work as a team to develop fielding strategies to prevent the opposition from scoring
- Follow and create complicated rules to play a game successfully.
- Communicate plans to others during a game.
Lead others during a game.

Topic 2: Dance

Vocabulary
- Flexibility
- fluent sequence

- Create actions and improvise confidently on their own/with a partner/small group to create a
dance, still demonstrating fluency across the sequence.
- Evaluate with their partner and improve their dance.
- Identify and repeat movement patterns and actions of a chosen dance style with confidence.



- isolation - Compose individual, partner, and group dances that reflect the chosen dance style without
intervention from teacher.
- Use dramatic expression in dance movements and motifs.
- Perform with confidence, using a range of movement patterns.
- Demonstrate strong and controlled movements throughout a dance sequence.
- Combine flexibility, techniques, and movements in response to stimuli to create a fluent
sequence.
- Move appropriately and with the required style in relation to the stimulus, e.g. using various
levels, ways of travelling, transitions, and motifs.
- Show a change of pace and timing in their movements, appropriate to the music and style of
dance.
- Move rhythmically and accurately in dance sequences.
- Vary dynamics and develop actions in response to stimuli
- Dance with fluency and control, linking all movements and ensuring that transitions flow.
- Demonstrate consistent precision when performing dance sequences.
- Modify some elements of a sequence as a result of self and peer evaluation.
- Use complex dance vocabulary to compare and improve work.

Computing: Y6 Autumn Term
Curriculum organisation: ● Each Computing theme has a section for key vocabulary to be introduced during the theme. Often key

vocabulary will be repeated across all year groups so that pupils can talk about their work in computing using
the correct terminology.

● Thinking like a computer is the golden thread that works across every aspect of Computing.
● When planning to teach Computing skills, it will be possible to combine some areas together, they will not

necessarily need to be taught as discreet lessons.
● Under each topic key concepts and approaches will be given. Knowledge and understanding of online safety

builds year on year. Each learning component from the previous year will be revisited and consolidated year on
year. In addition to explicit teaching in the classroom, E-Safety can be covered in the follow ways: Class
assemblies, Warm up activities, School assemblies.

● In each of the three sections (Digital Literacy / E-Safety, Computer Science and Information Technology) the
skills to be taught are colour coded: Knowledge, Understanding, Skills

● Knowledge, understanding and skills are built upon each year, many are revisited during the year and built
upon.

● E-Safety, Digital Literacy and Information Technology will be taught across all terms, Computer Science will be
taught in the Spring and Summer Term.



● Please link most Information Technology and Computer Science skills with other subjects, for example teaching
the use of new software within History and Geography or teaching how to access suitable software and
applications through software required for MfL or Music.

● When you are planning E-safety please make meaningful connections with work in Computer
Science and Information Technology.

Digital literacy and E-safety
Digital Literacy: a skill to use
information technology to find,
evaluate, create and communicate
information.
E-Safety: safe and responsible use
of technology; behaviour online and
security.
Note: This section is revisited
termly for each year group to
embed knowledge and
understanding of online safety.
This is a high priority to ensure
all pupils are safe online.
Knowledge, understanding and
skills are built on each year
through a deepening of
understanding and through
consolidating knowledge and
skills learnt the previous year.
When you are planning these skills,
look at how these skills can be
connected with Computer Science
and Information Technology.

● Describe the implications of being inappropriate online.
● Know and appreciate the consequences of posting inappropriate materials, actions and requests online.
● Demonstrate the safe and respectful use of a range of different technologies and online services.
● Explain how they are developing an online reputation which will allow other people to form an opinion of

me.
● Explain ways that information online could have been created, copied or shared by others. Describe how

information being wrongly created could be used.
● Explains why age restrictions exists and why some online platforms ask users to verify their age using

scenarios of where things could go wrong.
● Understands what a digital footprint is and can explain, how it develops and how it can affect their future.
● Fake News – Discussion Point
● Describe and explain the impact of too much screen time, link to physical and mental health.
● Suggest methods to reduce screen time.
● Understand how to evaluate digital content when searching on the internet for content to use.
● Explain why I need to consider who owns it and whether I have the right to reuse it.

● To know what makes a suitable password, explain the implications of unsuitable passwords and to
understand the need for a robust password

● To know that discussing personal data online is unsafe, why is it unsafe, explain examples of personal data
and how this can be protected. Explain how cookies are used to collect data and how this information is
‘harvested’ and ‘farmed’.

● To know that devices, apps and games are designed to keep users online for longer than planned of
desired. To explain how this is achieved through notifications. To understand this is persuasive design is
used to make money and how this can be controlled by each user.

● To know what the term Privacy Setting means. Explain what privacy settings are for. Discuss how you can
find privacy settings on various platforms. Understand the importance of privacy settings and why they
should be used discussing how the privacy settings have limitations.

● To know what a fake profile is and explain what these could look like, understand how to look out for fake
profiles including why people may pose as someone they are not, or that they may be ‘bots’.

● To know that cookies and our digital footprint often drives the adverts that we see online. Explain why
adverts are not the same for all users mentioning cookies, interests and money.

● Understand the concept of clickbait and how companies can use it to draw people to their sites and
services.



● Know what an online challenge is, explain how online challenges can be fun and harmless. Some can be
dangerous and even illegal. Understand the importance of telling an adult about challenges which include
threats or secrecy – chain letter style challenges.

Key vocabulary ● Copyright
● Key phrases
● Keyword
● URL
● Print Screen
● Cyber bullying
● PEGI rating
● Media
● Cookies
● Personal Data
● Fake Profiles
● Persuasive Design
● Bots

Resources ● https://learning.nspcc.org.uk/research-resources/schools/e-safety-for-schools

● https://www.internetmatters.org/resources/

● https://www.ceop.police.uk/safety-centre/

● https://www.thinkuknow.co.uk/

● https://learning.nspcc.org.uk/training/online-safety

● https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-child
ren

● https://www.includenorfolk.org.uk/e-safety/
Computer science
Studying algorithms, computer
processes, designing, writing
and debugging programs.
Including knowing the
difference between hardware
and software.

Not this term

https://learning.nspcc.org.uk/research-resources/schools/e-safety-for-schools
https://www.internetmatters.org/resources/
https://www.ceop.police.uk/safety-centre/
https://www.thinkuknow.co.uk/
https://learning.nspcc.org.uk/training/online-safety
https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-children
https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-children
https://www.includenorfolk.org.uk/e-safety/


Key vocabulary
Resources
Information technology
The study of using systems,
storing, sending and retrieving
information.

Don’t forget to link your
E-Safety work with the teaching
of these skills

Accessing Programs and
Features

● Always selects suitable software to meet the requirements of a specific task
● Confidently types with two hands through regular practice.
● Saves files to a suitable location on a device or network.

Using software Not this term

Creativity
This area of IT lends itself well to
foundation subjects

Not this term

Key vocabulary
Resources

Art and Design
Media Learning outcomes from the progression document
Drawing using pencil, charcoal,
chalk, and ink

❖ Further develop the effect of light on objects and people from different directions using illustrations from
different artists

❖ Use knowledge of shading and textures to create different effects in portraits, figure drawing and landscapes
❖ Further develop care in using ink as a medium for drawing. Introduce fine brushes and ink washes for portraits

and still life.
❖ develop further perspective using a single focal point and horizon.
❖ Draw more accurately in relation to scale and proportion

Key vocabulary scale, proportion, accurately, perspective,
Resources including artists ❖ ink, chalk, charcoal, 2B-4B pencils,

❖ Crime and punishment- Victorian Newspaper cartoons



Printing
(found materials, fruit/veg,
wood blocks, press print, lino,
string)

- Develop ideas from a range of sources.
- Demonstrate a range of printmaking techniques.
- Describe techniques and processes.
- Builds up drawings and images of whole or parts of items using various techniques
- Screen printing could be introduced

Key vocabulary - screen printing, techniques
Resources including artists - string, fabrics, paint, fabric paint, printing objects, rollers, printing blocks.

D&T Topic Learning outcomes from Progression document
To be used consistently across the year, choose relevant statements to match you medium term plan

Design:
Red- explaining/ understanding choice of material/
resources
Purple-Using teacher modelling or ideas to
generate own ideas.
Brown- purpose of product
Green- research of products similar.
Pink- language. Vocabulary and ability to explain
product and purpose.
Blue- written or pictorial planning/ labelling.
(KS2)

Make
Red- safety and hygiene.
Purple-Choosing appropriate tools/resources
Brown- Use of skills e.g. cutting, measuring,
choosing materials, assembling and finishing
products.
Green- following their plans/ sequencing the skills
needs to create a product
Pink- Know the purpose of the product, be able
to evaluate the product and identify if it is fit for
purpose.

Evaluate
Purple- test product against Success Criteria
Orange- link evaluation to similar products,
(inventors, designers and cost) KS2.
Green- orally discuss improvements/ possible
changes.
Blue- written, oral or pictorial evaluations (KS2)

- Make design decisions, considering,
resources including comparing practicalities of
resources practicalities, time and cost.

-Draw on market research to inform design and
design 2 multiple versions with the same purpose
but different elements e.g. shape, size, material.
- Identify features of design that will appeal to

the intended user
- Use research of user’s individual needs,

wants, requirements for design
-Use computer-aided designs
- Create own design criteria and specification
- Come up with innovative design ideas
- Follow and refine a logical plan.
- Use annotated sketches, cross-sectional

planning and exploded diagrams

-Use selected tools and equipment precisely
*produce suitable lists of tools, equipment,
materials needed, considering constraints
-Select appropriate materials, fit for purpose;
explain choices, considering functionality and
aesthetics
-Accurately measure, mark out, cut and shape
materials/components
-Accurately assemble, join and combine
materials/components
-Accurately apply a range of finishing techniques
-Use techniques that involve a number of steps

-Create, follow, and adapt detailed step-by-step
plans, being able to explain reasons for any
changes.

*evaluate quality of design while designing and
making; is it fit for purpose?
* keep checking design is best it can be.
*evaluate ideas and finished product against
specification, stating if it’s fit for purpose
*test and evaluate final product; explain what
would improve it and the effect different
resources may have had
*evaluate how much products cost to make and
how innovative they are

*research and discuss how sustainable materials
are

*consider the impact of products beyond their
intended purpose



- Clearly explain how parts of design will work,
and how they are fit for purpose.
- Answer questions about your product from peers
and teachers, with clear understanding and
justification of chosen elements.

*explain how product will appeal to audience;
make changes to improve quality
* be resourceful with practical problems

*discuss some key inventors/designers/
engineers/ chefs/manufacturers of
ground-breaking products
-Do thorough evaluations of existing products
considering: how well they’ve been made,
materials, whether they work, how they’ve been
made, fit for purpose through pictures, drawings,
annotations and writing using a range of key
words both provided and own identified.

Key vocab: Key vocab: Key vocab: function, innovative, design
specification, design brief, user, purpose design
brief, design specification, prototype, annotated
sketch, purpose, user, innovation, research,
functional, mock-up, prototype

Technical knowledge – Mechanisms
Technical knowledge – Materials/structure

(To be completed in a certain term to link within
your topics- see your group for which term).
Name materials

Describe materials and choose materials
appropriately to fit a purpose.

Measure materials

Structure a product using materials

-Select materials carefully, considering intended use of the product, the aesthetics and functionality.
-Explain how product meets design criteria
-Measure accurately enough to ensure precision.
-Reinforce and strengthen a 3D frame

Key vocabulary frame structure, stiffen, strengthen, reinforce, triangulation, stability, shape, join, temporary,
permanent

resources
Technical knowledge – Electrical systems
(KS2)

Autumn term- link to Science /computing e.g. Electronic Greetings Cards

-Use different types of circuit in product
-Think of ways in which adding a circuit would improve product
-Program a computer to monitor changes in environment and control product

Key vocabulary reed switch, toggle switch, push-to-make switch, push-to-break switch, light dependent resistor
(LDR), tilt switch, light emitting diode (LED), bulb, bulb holder, battery, battery holder, USB cable,



wire, insulator, conductor, crocodile clip control, program, system, input device, output device, series
circuit, parallel circuit

resources Bulbs & Holders, Battery Packs / Holders, Crocodile Leads, buzzers, switches,
Computers, chrome books, Microsoft

Technical knowledge- food and nutrition
(To be used consistently across the year,
choose relevant statements to match your
medium term plan)

Safety and hygiene

Food preparation- ingredients, equipment
needed to meet a success criteria/ make a
product.

Food groups, textures, purpose of ingredients
and nutrition

Skills e.g.  Blending, stirring, weighing,
decorating.

Evaluate/ make changes to a recipe for a
desired outcome (UKS2)

*prepare and cook a variety of savoury dishes safely and hygienically including, where appropriate,
the use of heat source independently.

*explain seasonality of foods
*learn about food processing methods
*name some types of food that are grown, reared or caught in the UK or wider world
*describe some of the different substances in food and drink, and how they can affect health
*use a range of techniques confidently such as peeling, chopping, slicing, grating, mixing, spreading,
kneading and baking with accuracy e.g. correct sizing of cutting to match a product.

*understand a recipe can be adapted by adding / substituting ingredients
*adapt recipes to change appearance, taste, texture or aroma.

Key vocabulary ingredients, yeast, dough, bran, flour, wholemeal, unleavened, baking soda, spice, herbs fat,
sugar, carbohydrate, protein, vitamins, nutrients, nutrition, healthy, varied, gluten, dairy,
allergy, intolerance, savoury, source, seasonality utensils, combine, fold, knead, stir, pour,
mix, rubbing in, whisk, beat, roll out, shape, sprinkle, crumble

resources Knife, fork, spoon, Chopping board, peeler; grater; mixing bowl; cutters; kitchen scissors;
weighing scales, measuring spoons; measuring jug; mixing spoon; vegetable knife

Geography: Geographical Association Assessment criteria for the end of Y6:



Understand in some detail what a number of places are like, how and why they are similar and different, and how and why they are changing.
They know about some spatial patterns in physical and human geography, the conditions which influence those patterns, and the processes
which lead to change. They show some understanding of the links between places, people and environments.
Theme Topic and objectives Vocabulary and resources
Contextual world knowledge of:
locations, places,
and geographical features

Crime and Punishment
Locational Knowledge
Locate the countries involved in the slave trade.
For example:
Senegal, Gambia, Angola, Congo, Mali, Guinea Bissau
Locate the countries slaves were exported to for example: Brazil,
Cuba, UK, Jamaica, Haiti, USA, Canada,

● Slave trade
● Indigenous
● Naturalized
● Migrate
● Disperse
● Natural resources

Throughout pupil’s education in the HEART
trust, we would like them to have an
understanding of climate change and the
affects that this is having on the world
currently and how it could affect the pupils
in the future. Each year group with have an
enquiry question which will be used to
delve deeply into the idea of climate change
and how we can positively influence the
world. This work will be in addition to any
other geography and can be linked with
PSHE

Climate Change:
Understand that human actions impact on climate change.
Know the issues in England and the wider world that impact on
climate change.
Devise ways to influence how pupils and adults behave in the
England and the wider world.
Write a strategy for a greener England (and wider world)
Work with pupils and adults to make changes.
Communicate what they have done and the impact.
Look at becoming young ambassadors for climate change.
Research Greta Thunberg. Find out about her influence on
international environmental policy

Reduce – reuse – recycle,
influence, change behaviours,
raise awareness, ‘green’ agenda,
change ambassador, strategies,
strategy, devise, national,
international

Human and physical geography.
(understanding of the conditions, processes,
and interactions to explain features, distribution
patterns and changes over time and space)

Enquiry question – Why were slaves transported from one
location to another?
Understand what the geographical reasons were for slavery.
Describe the physical features that made people want to transport
slaves.
Explain why they were moved from one country to another.
Understand that land use in one country is different to land use in
another due to climate, longitude, latitude and altitude, physical
and human features.

climate, longitude, latitude.
altitude



Geographical skills and fieldwork
(enquiry and the application of skills in
observing, collecting, analysing, evaluating and
communicating geographical information)

Enquiry Question What are the benefits of living within a
multicultural society?

How has Britain changed since the 19th century? Use maps to
study the changes and whether these have been beneficial to the
UK.

Music: Topic heading from Charanga. You will find the units of work on the Google Drive

Spring 1 : Happy

Spring 2 Classroom Jazz


