
HET Termly Plan for Year 3: Autumn

History: Note please refer ABC when planning your sequences of lessons
A. Knowledge and understanding of

chronology
B. Historical enquiry (skill) – using

evidence
C. Interpretation of history

- Place their current study against one or more
previously studied periods displayed on a
general basic timeline and demonstrate which
came before/after.

- Sequence several events, artifacts and/ people.
- Use dates, and terms related to the passing of

time.
- Will know: Dates and relevant historical

vocabulary. (See appendix A)

- Use teachers’ modelling to help pupils formulate
their own questions.

- Suggest ways to find out about the past.
- Use a limited range of sources to find out and

investigate a time period.
- With support, use the library, non-fiction texts,

parts of stories and the internet to carry out
basic research.

- Begin to select and record information.
- Communicate their knowledge using labelled

drawings, drama, models, ICT., and writing.

- Know the difference between a primary and
secondary source.

- Compare different versions of the same story.
(i.e. comparing different sources).

- Form own conclusions from evidence provided.
- Consider different representations of the period

being studied.

NB: A,B and C will also contextualise later units
covered by year 3.

Knowledge of British history: Stone Age to Iron Age Continuity and change:Cause and
consequences:Similarity and diff:Significance:

Vocabulary

Enquiry questions: What did stone age people need to do so that they could provide for
their family?
What important developments during the Iron Age made life easier?
- Understand and be able to explain the terms ‘Stone Age’, ‘Bronze Age’ and ‘Iron Age.
- Be able to place the three periods of the Stone Age (Old [Paleolithic], Middle, [Mesolithic] New

[Neolithic]): and the Bronze and Iron Ages in chronological order.
- Be able to identify similarities and differences in the three periods of the Stone Age and changes and

developments through the bronze and iron ages.
- Know the type of tools and weapons used in the Stone Ages: stone knives, scrapers, spear blades,

axes and why these materials were chosen.
- Be able to identify and explain the significance in the Bronze Age of bronze for technological

development of tools and weapons e.g. and its adoption via Europe from e.g. Crete.
- Be able to identify the advantages of iron over bronze, their similarities and differences, and know

how these metals were made and shaped. Link to art/DT in casting e.g. using chocolate, ice or jelly.
- Be able to talk about the significance of fire during all these periods.

Paleolithic, Mesolithic, Neolithic, gatherer, hunting,
producer, clearance, plough, tools, weapons, fruit,
nuts, seeds, fish, spears, eggs, nettles, dandelions,
wild pigs, mammals, woolly mammoth, bison, deer,
cereals, peas, porridge, wheat, barley, flax,
domesticated animals, sheep, goats, salt,
preserved, casting, smithing, Druids, carvings,
bone, horn, stone, cup and ring, metalwork, bronze,
iron.
Chronology, research, timeline, artifact.

Resources:
The Historical Association: Stone Age to Iron Age in
Britain.
(Book collection in Heartsease library)



- Be able to explain what made the New Stone Age [Neolithic] so different from the earlier periods:
food gatherer to producer, forest clearance, crops, keeping domesticated animals, new technologies,
e.g. plough, pottery (and be able to explain their significance).

- Be able to describe the different foods, and the types of animals eaten/hunted/raised by Stone Age
to Iron Age people and why they changed.

- Be able to identify the advantages of iron over bronze and know how they were made. Link to
art/DT in casting e.g. using chocolate, ice or jelly.

- Know of the homes of early hunter- gatherers and why they were made from animal skins. Neolithic
homes: rectangular, tree trunks, woven branches and mud, reed thatch, central hearth. Bronze Age
settlements (e.g. Must Farm) and their building materials which included stone.

- The Iron Age: the roundhouse and hillfort. Know and can explain why these ages chose to use these
materials and organise their communities in the way they did?

- Be able to identify what pupils would not be able to do or have if they lived in the Stone Age.
- Know about significant Stone Age, Bronze Age and Iron Age sites/monuments and their possible

purpose e.g. Stonehenge.
- Know examples of the significance of religious beliefs during these periods: animalistic, the sun,

water, and the Druids.
- Be able to identify and describe paleolithic art: carvings from bone, horn and stone and cave

painting about food and hunting, Neolithic art: e.g. terracotta sculpture (human depictions taboo),
Bronze Age art: cup and ring marks, (See Weetwood Moor e.g.) Iron Age art: e.g. Celtic metalwork.
POSSIBLE LINK WITH ART

NB: See the related progression document for
extensive suggested resources.

Reviewed: CS 14.7.21

Science: sometimes one topic per half term
Topic 1 Materials Vocabulary Working scientifically Resources
- Understanding that materials can

be designed to look different for
different purposes (Link to
design technology)

- Know about different types of
rocks, how they are formed and
their appearance in the natural
world

- Begin to understand how fossils
are formed. Begin to explore
fossils of the Norfolk coast e.g.

- Transparent, translucent, opaque,
thick, thin, fine,

- Calcification., fossil strong,
flexible, weak,

- Collect a range of objects made
from plastic and discuss
differences in appearance of the
materials and why this might be
the case e.g. plastic wallet for
storing paper, pencil cases, chairs,
base 10 equipment

- Classification and grouping of
different fossils e.g. shell types,
teeth and bones

A range of different materials



Cromer elephant. Visit to Castle
Museum to look at fossils.

- Use a given chart to write the
objects into the appropriate
column based on their features-
Plastics, Non-plastics.

- Design a flow chart to define
what an object could be made
from based on its features.

- Topic link- Stone and Iron age
materials

Topic 2 Animals Vocabulary Working Scientifically
- Understand that the human body

has a skeletal structure, muscles
and vital organs.

- Be able to name and label main
bones in the skeleton that enable
movement – ribs, skull, leg bone,
arm bones, shoulder blades, knee
and elbow joints

- Be able to name the main internal
organs – heart, stomach, liver,
kidneys, lungs

Topic link - Stone Age to Iron Age.
Exploring remains, diet of humans
at this time.

As mentioned in the topic objectives - Using elastic bands to create a
model of joint and muscles – relax
and contract

- Opportunity to carefully observe
and use models of bones and vital
organs

Talk about the muscles they use
during PE to illustrate contraction and
relaxation. Link PE.

PSHE/RSE:
Topic 1 Learning outcome and enquiry questions from the progression document Key vocabulary
[Stone Age]

My feelings
▪ begin to identify bias and opinion give evidence for an argument, assess different

viewpoints and present counter-arguments
▪ know about the concept of privacy and the implications of it for both children and adults;

including that it is not always right to keep secrets if they relate to being safe
▪ to recognise that some things are private and the importance of respecting privacy; that

parts of their body covered by underwear are private

Enquiry questions:

viewpoints
arguments
low self esteem
uncomfortable feelings
comfortable feelings



‘How does positive self-talk influence feelings, behaviour and happiness?’
‘What positive self-talk could you say to yourself if you were experiencing low self – esteem?’
‘Describe a range of feelings and emotions.’
‘How does my family make me feel?’
‘How does my friends make me feel?’
‘Explain how we experience and express an increasing range of feelings.’

Topic 2
[Stone Age]

My beliefs

▪ understand UN Convention on the Rights of the Child
reasons why some people have their rights denied those responsible for rights being met

▪ know that the same principles apply to online relationships as to face-to face relationships,
including the importance of respect for others online including when we are anonymous

▪ understand power over others in relationships and peers
▪ know how to ask for advice or help for themselves or others, and to keep trying until

they’re heard

Enquiry questions:
Does being born physically a boy (with a penis) or physically a girl (with a vulva) make any
difference to your feelings, likes and dislikes?’
‘Should someone change the things they want to do to avoid other people being unkind to
them, if this makes them happy?’
‘What is an opinion? What opinions do you have? Should people have opinions?’
‘Why do some people get married?’

contribution
responsible
opinion

RE:
Inquiry Questions:  -

1. Why do people choose to make a new start? (suggested focus – Zacchaeus, Apostle Paul, CS Lewis)
2. How does worshipping God make a difference to Hindus? (Puja, Aatri, Dharma)

Apply Skills  (covered every term)

● Asking  questions to develop
understanding

● Discuss to widen understanding

Ask important questions about religion and beliefs, making links between their own and others’ responses.

Ask questions about the significant experiences of key figures from religions studied and suggest answers from own

and others’ experiences, including believers.

● Enquiring, investigating and
interpreting

Philosophy

identify what they find interesting and puzzling in life and represent this through art, design, music, dance and drama

Decide if a reason or argument based on a religion or belief makes sense to them and is expressed clearly.



Use more than one reason to support their view.

● Express their views in response to
what they are taught

Make links between the teachings of the religions studied and life in the world today.

Recognise that it is difficult to define ‘right’, ‘wrong’, ‘good’ and ‘bad’.

Recognise some of the similarities and differences between these ideas.

● Develop the skill of responding
creatively and of communicating
their feelings and ideas

Describe some forms of religious expression and begin to interpret them.

Religious Knowledge and Understanding  (Termly Focus)

Knowledge and Understanding  of
key beliefs of religions

Overarching Knowledge and Understanding:
Describe some key features of religions including some key religious beliefs and teachings of Christianity and

Hinduism.

Christianity – Christians believe that they can start a new life when they believe in Jesus that any wrong they have

done will be forgiven.

Hinduism – Hindus believe in one God, Brahman. The many different gods and goddesses reveal different aspects of

the One. Brahma is the creator: he brings everything into existence. It is important to worship and pray

Knowledge and Understanding  of the
practices and features of religions,
e.g., festivals, celebrations, artefacts,
buildings

Overarching Knowledge and Understanding:
Describe some key features of religions including some key features of religions, festivals, artefacts, buildings,

ceremonies.

Use a developing religious vocabulary.

Recognise similarities and differences between features of religions

Know and name features of places of worship in the UK and around the world, including symbols found.

Know what happens in the places of worship and why they are important to the believers.

Christianity: Worship in the church, baptism

Hinduism: The Mandir and puja (worship) in the home

Knowledge and Understanding of
religious texts and stories including:
special words and stories, and special
things in nature.

Overarching Knowledge and Understanding:
Retell and suggest simple meanings to religious stories and sacred writings.

Make links between religious symbols, language and stories and beliefs or ideas that underline them.

Describe a range of religious stories and sacred texts.

Make links between religious stories and sacred texts.

Know key information about the structure of religious texts.



Christianity –The Story of Saul’s conversion on the road to Damascus, the story of Zacchaeus.

Hinduism – Creation story of how Brahma created the world.

Knowledge and Understanding of
special people holy men and women

Overarching Knowledge and Understanding:
Know that there are significant religious people who influence the lives of others.

Christianity – that Saul when he became Paul was the most important  person after Jesus in building Christianity

Hinduism: Brahman: The Trimurti: Brahma (creator), Vishnu (preserver) and Shiva (destroyer)

Knowledge and Understanding the
importance of belief and its impact
on lives

Overarching Knowledge and Understanding:
Begin to understand and describe the impact religion has on believers’ lives and how they put their beliefs into

practice.

Begin to understand and describe the connections between beliefs, values, and practices.

Apply the understanding above to the following content

Christianity – that Christians believe that if their lives are touched by God then they can change significantly the way

that they live their lives and be forgiven for their past sins.

Hinduism – that by believing and worship Brahma in all his forms, they will discover the Truth.

Vocabulary
Sinner
Jericho
Apostle
Damascus
Salvation

Vocabulary
Aum
Puja
Shrine
Mandir
Belief

MfL: Please note: MfL is taught in Years 3- 6 not in KS1. There are short videos to explain the suggested activities on Google Classroom
Topic Opinions about Stone Age items
Listening Listen attentively to opinions and understand praise from the teacher when they get things right

suggested activities slap the board
race to touch the item or picture



bingo
Speaking Use mostly accurate pronunciation and speak clearly
suggested activities beat the teacher

sing the numbers song
respond to register using a word or phrase
play pelmanism with word / picture cards

Reading Recognise some familiar words and phrases in written form
suggested activities match words and picture cards
Writing It is not intended that year 3 write in French, to enable them to enjoy the sound / speech links before introducing the

new phonics of French
suggested activities
Grammar to understand the usual order of words in a sentence

apostrophe for contraction
negatives

Key Vocabulary Opinions:
Tu aimes …..? = Do you like….?
j’adore = I love
j’aime = I like
je n’aime pas = I don’t like
je déteste = I hate
je préfère = I prefer
Stone age: L’Age de pierre
un mammouth
une peinture rupestre = a cave painting
un feu = a fire
une fourrure d’animal = an animal skin
une hache = an axe
Praise:
très bien = very good
génial = great
fantastique = fantastic
parfait = perfect
formidable = fabulous
bon travail = good work
bon effort = good effort
Greetings = salutations
bonjour = hello
salut = hi
au revoir = goodbye



bonne nuit = good night
aimez-vous = do you like
cette chanson = this song
merci = thank you
comment ça va = how are you
basic numbers if not covered in KS1:
un, deux, trois, quatre, cinq, six, sept, huit, neuf, dix, onze, douze, treize, quatorze, quinze, seize, dix-sept, dix-huit,
dix-neuf, vingt

Resources ppt
images of stone age items

https://www.youtube.com/watch?v=atNkI6QFZ50

Numbers song

https://app.discoveryeducation.co.uk/learn/videos/309d8526-833b-452f-9a19-a6c8255aab53

RIGOLO 1 Unit 2 En Classe

Art and Design
Media Learning outcomes from the progression document
Drawing using pencil, charcoal,
chalk, and ink
Autumn 1

- Develop more intricate patterns/marks in a given approach e.g. ‘take a line for a walk and fill in each section with
different shading styles using different pencils, charcoal and chalk. Explore creating 3D effects.

- Explore how to create close observation drawings including more accurate portraits that use shading to create a
3D effect.

Key vocabulary patterns, marks, 3D, observe, accurate, shading,
Resources including artists - Charcoal, chalk, 2B-4B pencils,

- Cave paintings
Printing
(found materials, fruit/veg,
wood blocks, press print, lino,
string)
Autumn 2

- Print pictures using different printing techniques.
- Mono-printing and relief printing e.g. using string.
- Create 3 colour prints using the same object for printing the design
- describing the differences and similarities between different practices and disciplines and making links to their

own work.
- Demonstrate experience in combining prints taken from different objects to produce an end piece.
- Printing repeating/symmetrical patterns on different materials including fabrics

Key vocabulary - Mono- printing, relief- printing, differences, similarities, combining, repeating, symmetrical
Resources including artists - string, fabrics, paint, fabric paint, printing objects, rollers, printing blocks.

- Lino Prints, string prints.
- Aubrey Beardsley – please select carefully as some work is not appropriate.

https://www.youtube.com/watch?v=atNkI6QFZ50
https://www.youtube.com/watch?v=UsEz58BblMY
https://app.discoveryeducation.co.uk/learn/videos/309d8526-833b-452f-9a19-a6c8255aab53


PE: Note please refer ABC when planning your sequences of lessons
A. Health and fitness B. Compete and perform C. Evaluate

- Recognise and describe the effects of
exercise on the body.
- Know the importance of strength and
flexibility for physical activity.
- Explain why it is important to warm up and
cool down.
Key vocabulary: strength, flexibility, warm up,
cool down, performance, health

- Develop the quality of actions in
performances.
- Perform learnt skills and techniques with
control and confidence.
- Compete against themselves and others in
a controlled manner.
Key vocabulary: techniques, confidence

- Watch, describe and evaluate the
effectiveness of a performance
- Begin to recognize and talk about how a
performance has improved over time including
those of their classmates.
Key vocabulary: effectiveness, evaluate

1. Ball Games - Demonstrate successful hitting and striking skills.
- Develop a range of skills in striking and fielding where appropriate.
- Practice the correct batting technique and use it in a game.
- Strike the ball for distance.
- Throw and catch with greater control and accuracy.
- Practice the correct technique for catching a ball and use it in a game.
- Perform a range of catching and gathering skills with control.
- Catch with increasing control and accuracy.
- Throw a ball in different ways (e.g. high, low, fast or slow).
- Develop a safe and effective overarm bowl.
- Move with the ball in a variety of ways with some control.
- Use two different ways of moving with a ball in a game.
- Pass the ball in two different ways in a game situation with some success.
- Know how to keep and win back possession of the ball in a team game.
- Find a useful space and get into it to support teammates
- Use simple attacking and defending skills in a game. Use fielding skills to stop a ball from
travelling past them.
- Apply and follow rules fairly.
- Understand and begin to apply the basic principles of invasion games.
- Know how to play a striking and fielding game fairly.
- Develop the quality of the actions in their performances.
- Compete against self and others in a controlled manner
Key Vocabulary: Striking and fielding, Possession



2. Dance - Copy, remember and repeat actions and begin to improvise with a partner to create a simple
dance.
- Create motifs from different stimuli.
- Begin to compare and adapt movements and motifs to create a larger sequence.
- Use simple dance vocabulary to compare and improve work.
- Perform with some awareness of rhythm and expression.
Key vocabulary: stimuli, compare

Computing: Y3 Autumn Term
Curriculum organisation: ● Each Computing theme has a section for key vocabulary to be introduced during the theme. Often key

vocabulary will be repeated across all year groups so that pupils can talk about their work in computing using
the correct terminology.

● Thinking like a computer is the golden thread that works across every aspect of Computing.
● When planning to teach Computing skills, it will be possible to combine some areas together, they will not

necessarily need to be taught as discreet lessons.
● Under each topic key concepts and approaches will be given. Knowledge and understanding of online safety

builds year on year. Each learning component from the previous year will be revisited and consolidated year on
year. In addition to explicit teaching in the classroom, E-Safety can be covered in the follow ways: Class
assemblies, Warm up activities, School assemblies.

● In each of the three sections (Digital Literacy / E-Safety, Computer Science and Information Technology) the
skills to be taught are colour coded: Knowledge, Understanding, Skills

● Knowledge, understanding and skills are built upon each year, many are revisited during the year and built
upon.

● E-Safety, Digital Literacy and Information Technology will be taught across all terms, Computer Science will be
taught in the Spring and Summer Term.

● Please link most Information Technology and Computer Science skills with other subjects, for example teaching
the use of new software within History and Geography or teaching how to access suitable software and
applications through software required for MfL or Music.

● When you are planning E-safety please make meaningful connections with work in Computer
Science and Information Technology.

Digital literacy and E-safety
Digital Literacy: a skill to use
information technology to find,
evaluate, create and communicate
information.

● Understand and discuss what makes material inappropriate
● Explain who and where inappropriate content is reported.
● Understand the importance of staying safe online when using communication features such as:
● Email, live chat, instant messaging.
● Know the need to be careful with what is being shared online.



E-Safety: safe and responsible use
of technology; behaviour online and
security.
Note: This section is revisited
termly for each year group to
embed knowledge and
understanding of online safety.
This is a high priority to ensure
all pupils are safe online.
Knowledge, understanding and
skills are built on each year
through a deepening of
understanding and through
consolidating knowledge and
skills learnt the previous year.
When you are planning these skills,
look at how these skills can be
connected with Computer Science
and Information Technology.

● Understand and discuss ways in which identity can appear to change depending on what a pupil is doing
online (e.g. gaming; using an avatar; social media).

● Understands that age verification exists and why some online platforms asks users to verify their age.
● Explain how our digital footprint is collected through cookies.
● Know the health implications of spending too much time looking at a screen. For example:
● Know how to safely and effectively use search engines. Promote an understanding of what can and cannot

be used.
● To explain and understand what makes a suitable passwords
● To know that one should not share personal data online and why this is. Understand that personal data is

collected through cookies.
● To know that devices, apps and games are designed to keep users online for longer than planned of

desired. To explain how this is achieved through notifications.
● To know what the term Privacy Setting means. Explain what privacy settings are for.
● To know what a fake profile is and explain what these could look like. Discuss that somethings are not

what they seem.

Key vocabulary ● Screen time
● Screen break
● Formal language
● Informal Language
● Cyber-bullying
● Cookies
● Personal Data
● Fake Profiles
● Persuasive Design

Resources ● https://learning.nspcc.org.uk/research-resources/schools/e-safety-for-schools

● https://www.internetmatters.org/resources/

● https://www.ceop.police.uk/safety-centre/

● https://www.thinkuknow.co.uk/

● https://learning.nspcc.org.uk/training/online-safety

https://learning.nspcc.org.uk/research-resources/schools/e-safety-for-schools
https://www.internetmatters.org/resources/
https://www.ceop.police.uk/safety-centre/
https://www.thinkuknow.co.uk/
https://learning.nspcc.org.uk/training/online-safety


● https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-child
ren

● https://www.includenorfolk.org.uk/e-safety/
Computer science
Studying algorithms, computer
processes, designing, writing
and debugging programs.
Including knowing the
difference between hardware
and software.

Not this term

Key vocabulary
Resources
Information technology
The study of using systems,
storing, sending and retrieving
information.
Don’t forget to link your
E-Safety work with the teaching
of these skills
Accessing Programs and
Features

● Confidently selects the appropriate software for a task.
● Knows how to efficiently name, save and retrieve work.
● Can type with two hands at reasonable speed

Using software Not this term

Creativity
This area of IT lends itself well to
foundation subjects

Not this term

Key vocabulary ● function
● animation
● playback

Resources ● https://www.typingclub.com/
● https://www.bbc.co.uk/bitesize/topics/zf2f9j6/articles/z3c6tfr
● Google Docs

https://toontastic.withgoogle.com/

https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-children
https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-children
https://www.includenorfolk.org.uk/e-safety/
https://www.typingclub.com/
https://www.bbc.co.uk/bitesize/topics/zf2f9j6/articles/z3c6tfr
https://toontastic.withgoogle.com/


D&T Topic Learning outcomes from Progression document
To be used consistently across the year, choose relevant statements to match you medium term plan

Design:
Red- explaining/ understanding choice of material/
resources
Purple-Using teacher modelling or ideas to generate
own ideas.
Brown- purpose of product
Green- research of products similar.
Pink- language. Vocabulary and ability to explain
product and purpose.
Blue- written or pictorial planning/ labelling. (KS2)

Make
Red- safety and hygiene.
Purple-Choosing appropriate tools/resources
Brown- Use of skills e.g. cutting, measuring,
choosing materials, assembling and finishing
products.
Green- following their plans/ sequencing the skills
needs to create a product
Pink- Know the purpose of the product, be able to
evaluate the product and identify if it is fit for
purpose.

Evaluate
Purple- test product against Success Criteria
Orange- link evaluation to similar products,
(inventors, designers and cost) KS2.
Green- orally discuss improvements/ possible
changes.
Blue- written, oral or pictorial evaluations (KS2)

- Describe purpose of materials or resources and
how they help meet the success criteria.

- From a success criteria or product specification,
be able to explain what they want to do and
describe how they may do it.

- Describe purpose of product and explain how
they have followed a given design criteria

- Show that their design uses their research from
similar products and begin to use computers to
show design or research.

- Create a plan which shows order, equipment
and tools

- Describe design using an accurately labelled
sketch and words

- Explain how product will work to a group or
class.

--Select suitable tools/equipment, explain choices;
begin to use them accurately
-Select appropriate materials, fit for purpose.
-Begin to measure, mark out, cut and shape
materials/components with some accuracy
-Begin to assemble, join and combine materials
and components with some accuracy
- Begin to apply a range of finishing techniques with
some accuracy
-Work through a plan or instructions in order.
*consider how good product will be

Use a design criteria to evaluate finished product.
-Say what I would change to make design better.
-Begin to evaluate existing products, considering:
how well they have been made, materials, whether
they work, how they have been made, fit for
purpose
* begin to understand by whom, when and where
products were designed

* learn about some inventors/designers/
engineers/chefs/ manufacturers of ground-breaking
products

Key vocab: Key vocab: user, purpose, design, model, evaluate, prototype,
annotated sketch, functional, innovative,
investigate, label, drawing, function, planning,
design criteria, annotated sketch, appealing

Technical knowledge – Materials/structure Use appropriate materials to meet an outcome.
Measure materials and begin to understand concept of amounts needed.



(To be completed in a certain term to link within your
topics- see your group for which term).
Name materials

Describe materials and choose materials
appropriately to fit a purpose.

Measure materials

Structure a product using materials

-Work accurately to make cuts and holes
-Join materials
-Begin to make strong structures

Key vocabulary shell structure, three-dimensional (3-D) shape, net, cube, cuboid, prism, vertex, edge, face, length,
width, breadth, capacity, marking out, scoring, shaping, tabs, adhesives, joining, assemble, accuracy,
material, stiff, strong, reduce, reuse, recycle, corrugating, ribbing, laminating, font, lettering, text,
graphics, decision,

Resources
Technical knowledge- food and nutrition -Prepare and cook some dishes safely and hygienically

*use equipment safely
-Carefully select ingredients
*think about how to grow plants to use in cooking
-Begin to understand food comes from UK and wider world
-Describe how healthy diet= variety/balance of food/drinks
-Explain how food and drink are needed for active/healthy bodies.
-Grow in confidence using some of the following techniques: peeling, chopping, slicing, grating, mixing,
spreading, kneading and baking
-Make a product look attractive

Key vocabulary name of products, names of equipment, utensils, techniques and ingredients texture, taste,
sweet, sour, hot, spicy, appearance, smell, preference, greasy, moist, cook, fresh, savoury,
hygienic, edible, grown, reared, caught, frozen, tinned, processed, seasonal, harvested
healthy/varied diet

resources Knife, fork, spoon, Chopping board, peeler; grater; mixing bowl; cutters; kitchen scissors;
weighing scales, measuring spoons; measuring jug; mixing spoon; vegetable knife

(food needed to suit individual lessons)

Geography: Geographical Association assessment by the end of Y4



Demonstrate their knowledge and understanding of the wider world by investigating places beyond their immediate surroundings, including human and
physical features and patterns, how places change and some links between people and environments. They become more adept at comparing places and
understand some reasons for similarities and differences.
Theme Topic and objectives Vocabulary and resources
Contextual world knowledge of:
locations, places,
and geographical features

Stone Age to Bronze Age
Locational Knowledge
Know the location of key Stone Age and Bronze Age sites e.g.
Stonehenge
And important stone age sites in Norfolk:
locate certain places on UK map
- Sea-Henge at Holme-next-the-sea
- Wareham Camp
- Grimes Graves
And important Stone Age Sites in England
- Stonehenge
- Avebury
- Chysauster

● Survive
● Glacier
● Climate
● Agriculture 
● Settlement
● Trade
● Distribution
● Flint
● Shelter
● Sedimentary
● Hill fort
● Landmass
● Landmark
● Maps
● Reference

Throughout pupil’s education in the HEART
trust, we would like them to have a key
understanding of climate change and the
affects that this is having on the world
currently and how it could affect the pupils in
the future. Each year group with have an
enquiry question which will be used to delve
deeply into the idea of climate change and
how we can positively influence the world.
This work will be in addition to any other
geography and can be linked with PSHE

Understand that human actions impact on climate change.
Know the issues at school that impact on climate change.
Devise ways to influence how pupils and adults behave in the school
environment.
Write a strategy for a greener school.
Work with pupils and adults to make changes.
Communicate what they have done and the impact

Reduce – reuse – recycle,
influence, change behaviours, raise
awareness, ‘green’ agenda, issues

Human and physical geography.
(understanding of the conditions, processes, and
interactions to explain features, distribution patterns
and changes over time and space)

Enquiry question Why did Stone Age settlers settle in the
location they chose?
Understand and describe the physical features that helped humans
settle.
Understand the human features that might hinder humans settling.
Explain why rivers were vitally important to Stone age settlers.

Impact, landscape, settle,
settlement, populated,
unpopulated, human features,
important, vital



Understand and explain Why did people chose certain locations over
others.

Understand the impact of humans on the landscape:
After humans settled what happened to the landscape?
Understand the difference between unpopulated areas and
populated areas,
Explain how and why they are different.

Geographical skills and fieldwork
(enquiry and the application of skills in
observing, collecting, analysing, evaluating and
communicating geographical information)

Enquiry Question – What made Norfolk a desirable place to
settle?
Using online resources look for features that are present in modern
day Norfolk (rivers, hills, the coast etc) and understand why these
were important in the past.

Music: Topic heading from Charanga. You will find the units of work on the Google Drive

Autumn 1 : Let Your Spirit Fly

Autumn 2 Glock 1


