
HET Termly Plan for Year 6: Summer Term

History: Note please refer ABC when planning your sequences of lessons
A. Knowledge and understanding of

chronology
B. Historical enquiry (skill) – using

evidence
C. Interpretation of history

- Understand how and the significance of
placing previous periods of study, including
current study, on a timeline and
chronologically contextualise – e.g. provide
temporal distance, AD/BCE, ancient world or
other period labels e.g. Victorian, etc., and
demonstrate their historical perspective by
talking confidently about the time periods
studied and how they relate to each other on
the timeline.

- Sequence many events from periods? studied
on a timeline talking confidently about the
most significant events and people.

- Recognise connections, contrasts and trends
over time.

- Know key dates, characters and events of the
period studied.

- Know and can use appropriately, a wide
range of relevant historical vocabulary (See
appendix A)

- Understand that historical knowledge is
constructed from a range of sources.

- Skilfully devise historically valid research
questions based on key concepts.

- Recognise primary and secondary sources.
- Identify omissions in an enquiry and suggest

means to resolve them.
- Having used a range of sources, select,

organise and present structured evidentially
supported responses to historical
questions/debates.

- Demonstrate confidence in using accurate
dates and historical terms using a range of
methods including written accounts

- Recognise primary and secondary sources
and understand their relative values In the
context of the topics they are studying.

- Consider the accuracy of
sources/interpretations: fact, fiction and
opinion.

- Understand that different versions of the past
may exist and can offer reasons for this.

- Understand how different evidence could lead
to different conclusions.

- Compare and contrast sources and consider
how these may impact on an interpretation of
an event or how a person acted or the
consequences of their actions.

- Be aware of the potential impact of bias and
why bias may have occurred.

- Use an empathetic view of the past – viewing
the past through the eyes of those who lived
through it and be able to talk (hot seat)
and/or write as though they are that person.

Knowledge of British/ wider world history Knowledge of Wider world history: Continuity
and change: Cause and consequences Similarity and diff: Significance:

Vocabulary

NO HISTORY TOPIC IN THE SUMMER TERM.

Science: sometimes one topic per half term
Topic 1 Earth and Forces Vocabulary Working scientifically Resources
- Identify the effects of air and

water resistance that acts
between moving objects.

Resistance, force, parachute, objects - planning different types of
scientific enquiries to answer
questions, including recognising

- Different materials, plasticine,
water cylinders

- Parachutes- material
- Toy soldiers



and controlling variables where
necessary

- taking measurements, using a
range of scientific equipment,
with increasing accuracy and
precision,

- classifying and presenting data
in a variety of ways to help in
answering questions

Suggested activities

- Design an experiment to create
a functioning parachute to
safely support a toy soldier.

- Observe how objects move in air
and water- plasticine
experiment.

- Does changing an objects shape
affect how it moves when
dropped in air and water?

Topic 2 Animals Vocabulary Working scientifically Resources
- MUST BE TAUGHT IN

SUMMER 2.
- To understand evolution and in

inheritance from parents to
offspring.

- Understand the relevance of
Darwin’s  theory of evolution

- To understand and recvisit
knowledge on puberty from year
5 with key vocabulary.

- To understand the process of
sexual reproduction in humans
resulting in pregnancy and birth.

- To recognize the stages of
foetal development linked to
gestation throughout a human

- Heart, circulation, valve, artery,
vein, oxygenated, de-
oxygenated, blood, blood
vessels, red and white blood
cells, pulse, pump, travel,
transport.

- Vulva, vagina, penis, erection,
ejaculation, fetus, contractions.
Respiration,
Oxygenated,

- Deoxygenated.

- Using test results to make
predictions to set up further
comparative and fair tests

- Setting up experiments
independently, taking
measurements, using a range of
scientific equipment and offering
improvements as part of a
conclusion

- Identifying scientific evidence
that has been used to support
or refute ideas or arguments.

Suggested activities

- Explore a model of the heart.
- Stop watches
- Accurate heart diagrams-

scientific quality
- PE equipment linked to

experiment.
- Detailed anatomically correct

male and female genitalia
diagrams.

- Ultra sound scan pictures of
fetal development.

- Possible visit from
midwife/health professional
linked to pregnancy and birth.



pregnancy resulting in a live
birth.

- Topic link- monsters- drugs,
smoking, illness, death.

RSE LINK.
- Understand and talk about the

circulatory system
- Identify the main structures of

the heart
- Understand the function of the

circulatory system and be able
to describe how it works

- Identify the impact of diet and
drugs e.g. smoking on the heart
and circulation link to PSHE

- Opportunities for detailed
observation and drawings of the
heart from internal organ
models- Art project link

- Design an experiment to
measure changes in heart rate
using pulse (repetitive exercise)

- Explore the formation of fossils
and what they tell us in regards
to evolution. Link- school trip

- Create an information file on
Charles Darwin with a chosen
focus from his numerous
specialties (finches)

- Fully label an anatomically
correct diagram of both male
and female adult genitalia.

- Create a flow diagram showing
the process of sexual
reproduction resulting in
pregnancy in humans.

- Be able to label the different
gestation stages in human
pregnancy with key features of
the fetus at each stage

- RSE LINK

PSHE:
Topic 1 Learning outcome and enquiry questions from the progression document Key vocabulary
Monsters ▪ understand how to evaluate media and other sources for bias, stereotypes and range of

voices and perspectives.
▪ understand how to analyse own and others’ assumptions about people and issues keep

mind open to new ideas.

‘What do you think young children learn about their bodies from playing with toys like a
Barbie? What impact do you think these unrealistic toys and characters can have on how
someone feels about their own body?’

‘How does it feel to give someone a compliment? How does it feel to receive a compliment?’

perspectives
assumptions
mental health
emotional health
mental illness
symptoms
triggers
managing stress
coping strategies



‘Why is it important to feel positive about how you look?’

‘How can our feelings impact others? Are we always responsible for this?’
Topic 2
My Relationships ▪ know examples of conflicts past and present in own society and others’

importance of resolving conflict fairly.
▪ understand and recognise personal strengths and weaknesses.

Evaluate the impact and consequences of discrimination.

‘What responsibilities do others have towards helping to prevent discrimination?’

resolve (in relation to conflict)
prevent (in relation to conflict)
solution (in relation to conflict)

RE: Y6 Summer Term
Inquiry Questions:  -

1. Is it ever right to use violence? ( suggested focus – Hindu, Buddhism, Jainism )
2. Does God have a plan for people? ( suggested focus – women in the Bible who did and did not follow God’s plan eg Eve, Sarah, Hagar, Martha,

Mary, Miriam, Lot’s Wife)
Apply Skills  (covered every term)

● Asking  questions to develop
understanding

● Discuss to widen
understanding

Discuss religious and philosophical questions, giving reasons for their own beliefs and those of others.

● Enquiring, investigating and
interpreting

Philosophy

Apply ideas of their own to challenging questions in different forms including reasoning, music, art and poetry

Begin to analyse and evaluate whether a position or argument is coherent and logical and show increasing

awareness of divergence of opinion.



Use well-chosen pieces of evidence to support and counter a particular argument.

● Express their views in response
to what they are taught

Reflect on the significance for faith members of participating in aspects of their religious lives.

Begin to analyse and evaluate a range of different answers to ethical and moral questions/issues, showing an

understanding of the connections between beliefs, practices and behaviour.

● Develop the skill of responding
creatively and of
communicating their feelings
and ideas

Reflect and evaluate how religion is portrayed in the media and society, recognising stereotypes and

mis-representation.

Religious Knowledge and Understanding  (Termly Focus)

Knowledge of key beliefs of
religions

Overarching Knowledge and Understanding:

Show increasing understanding of religious practices, beliefs, and experiences of Christianity, Humanism, and

Buddhism.

Humanism - believe that: Fulfilment is arrived at through human effort and inventiveness rather than religion.

People should think freely for themselves and should act in the light of reason and experience, and in co-operation

with others, for the promotion of human happiness

Christianity –believe that God has a plan for their lives  eg Proverbs 19 v 21

Buddhism – believe that humans are responsible for their own actions and path of their lives



Jainism - believe that there is no god and people need to follow the ‘three jewels’

Hinduism – believe in the soul and the actions of one life leads to the life you will lead in the next life

Buddhism –one Buddhist value is Ahimsa (not to injure)

.

Knowledge of the practices and
features of religions,

e.g., festivals, celebrations,
artefacts, buildings

Overarching Knowledge and Understanding:

Give simple explanations of sources, practices, beliefs, ideas, feelings, and experiences (answering the

“why?” questions)

Give explanations and meanings clearly using religious vocabulary accurately.

Make links between sources (define what is needed), practices, beliefs, feelings, and experiences.

Describe some similarities and differences between religions and explain differences in practices e.g., rituals,

artefacts.

Hinduism – Dussehra – festival where Rama triumphed over Ravana

Buddhism – Festival of Peace that is celebrated every year.

Knowledge of religious texts and
stories including: special words and

Overarching Knowledge and Understanding:

Give meanings for a range of religious stories and sacred texts.



stories, and special things in
nature.

Recognise figurative or non – literal uses of language.

Explain how some forms of religious expression are used differently by individuals and communities.

Know key information about the structure of religious texts.

Christianity - The teaching of Jesus: The two greatest commandments: “Love the Lord your God and Love your

neighbour as you love yourself”

Jesus’ teaching about prayer. Including the Lord’s prayer

Knowledge of special people holy
men and women

Overarching Knowledge and Understanding:

Identify people who inspire, influence and are sources of wisdom to themselves and others and explain their

impact on people’s lives.

Hinduism - Ghandi – promoted peace in India

Buddhism – Buddha taught the need to live a non-violent life

Christianity – Eve, Sarah, Hagar, Martha, Mary, Miriam, Lot’s Wife – women in the Bible that Christians believe

their lives were planned by God.



Knowledge and understanding the
importance of belief and its impact
on lives

Overarching Knowledge and Understanding

Understand and describe the impact of religion on people’s lives making clear links to beliefs.

Understand and investigate the significance of religion in the local, national, and global communities.

Buddhism –one Buddhist value is Ahimsa (not to injure)

Hinduism – both condemns (ahimsa) and promotes  violence Kshatriyas- (warrior caste) .

Jainism -believe that violence in thought and speech is as bad as physical violence, so they try to control things

like anger, greed, pride and jealousy. Jains also believe that getting others to do harm, or allowing others to do

harm, is as bad as doing harm yourself.

Vocabulary
Ahimsa
Vegan
Vegetarian
Compassion
Pacifists

Vocabulary
Destiny
Fate

MfL: Please note: MfL is taught in Years 3- 6 not in KS1. There are short videos to explain the suggested activities on Google Classroom
Topic Monsters and Illness
Listening Understand longer and more challenging texts about illnesses, with some past tense (imperfect)

phrases
suggested activities Verb bingo

Slap the board
Speaking Be able to perform a dentist / doctor or chemist role-play, with some past tense (imperfect)  phrases

suggested activities Sing along to avoir phrases song - learn it to perform
Race to pick up realia from chemist - listening game
Teacher reads from a shared text then pauses for children to call out the next word



Play chinese whispers
Reading Read and understand a text containing some past tense (imperfect) verbs

suggested activities Running dictation pair game: text on floor at the front of the room, 1 child runs to it and remembers some phrases,
other child stays at seat and writes what 1st child tells them. Swap on the bell. (can incorporate a 3rd child as
proofreader if needed)

Writing Write a prescription in French using a range of imperative verbs, trying to emulate French
handwriting using French style handwriting paper - cultural awareness

suggested activities Create a display with speech bubbles for the role play
Grammar to be able to use a range of avoir phrases

imperfect tense for past
Key Vocabulary BODY PARTS

la bouche = the mouth
le coude = the elbow
les orteils = the toes
le poignet = the wrist
la cheville = the ankle
DESCRIPTIONS
Tu as mal? = Does it hurt?
il / elle s’appelle = he / she is called
il / elle a + age = he / she is + age
mince = thin
j’ai mal au ventre = I have tummy ache
j’ai mal à la jambe = my leg hurts
je suis fatigué = I am tired
j’ai froid = I am cold
j’ai envie de vomir = I need to be sick
j’ai chaud = I am hot
j’ai de la fièvre = I have a fever
je tousse = I am coughing
je ne peux pas = I cannot
aller à l’école = go to school
parce que je suis malade = because I am ill
allez chez le médecin = go to the doctor



allez à la pharmacie = go to the chemist
chez le dentiste = to the dentist
prenez du sirop = take some syrup
de l’aspirine = some aspirin
sucez des pastilles pour la gorge = suck some throat sweets
restez au chaud = stay in the warm
mettez un pull = put on a jumper
restez au lit = stay in bed
quel est le problème = what is the problem
tu as ces symptômes depuis quand? = for how long have you had these symptoms?
hier = yesterday
la grippe = the flu
où est-ce que vous avez mal? = Where does it hurt?
tu dois = you have to
une ordonnance = prescription
J’ai ces symptômes depuis = I have these symptoms since
je toussais = I was coughing
j’avais mal au ventre = I had tummy ache
j’étais fatigué = I was tired
j’avais froid = I was cold
j’avais envie de vomir = I needed to be sick
j’avais chaud  I was hot
j’avais de la fièvre -= I had a fever
je ne pouvais pas aller = I couldn’t go
IMPERATIVE VERBS
Tu as faim = Are you hungry?
Tu as soif = Are you thirsty?
Tu as sommeil? = Are you tired?
Tu as froid? = Are you cold?
Tu as chaud? = Are you hot?
j’ai faim = I am hungry
j’ai soif = I am thirsty
j’ai sommeil = I am tired
chaque jour = every day



je joue dans le parc = I play in the park
près de chez nous = near us
quand = when
je cours = I run
et = and
je mange = I eat
je bois = I drink

Resources ppt, realia for chemist role play French handwriting paper and tips
avoir phrases song

Art and Design
Media Learning outcomes from the progression document
Sculpture - Work in a safe, organised way, caring for equipment.

- Model and develop work through a combination of pinch, slab, and coil.
- Work around armatures or over constructed foundations.
- Demonstrate experience in the understanding of different ways of finishing work: glaze, paint, polish.
- Demonstrate experience in relief and freestanding work using a range of media.
- Recognise sculptural forms in the environment: furniture, buildings.

Key vocabulary - pinch, slab and coil, glaze, paint, polish
Resources including artists - salt dough, papier mache, clay, rolling pins, carving tools, recycled materials, glue gun, modroc, glaze, paint,

armature
- Large animal sculptures by Katherine Miles – willow artist and Damien Hirst large animals in tanks.

PE: Note please refer ABC when planning your sequences of lessons
A. Health and fitness B. Compete and perform C. Evaluate

- Understand and explain the importance of
warming up and cooling down.
- Carry out warm-ups and cool-downs
safely and effectively.
- Understand why exercise is good for
health, fitness, and wellbeing.
- Know ways to become healthier.

- Link actions to create a complex
sequence using a full range of movement.
- Perform a sequence in time to music.
- Perform and apply a variety of skills and
techniques confidently, consistently, and with
precision.
- Perform dances using a range of

- Thoroughly evaluate own and others’
work, suggesting thoughtful and appropriate
improvements
- Use more complex vocabulary to compare
and improve work.
Key vocabulary:

https://blog.wonderpens.ca/how-to-use-seyes-or-french-ruling-for-handwriting/
https://www.youtube.com/watch?v=LFAHXJwUGKI


Key vocabulary:
Strength, flexibility, warm up, cool down,
performance, health

- movement patterns individually and
- within a group with fluency, linking all
- movements and ensuring they flow.
- Take part in competitive games with a
strong understanding of tactics, composition,
teamwork and fair play.
Key vocabulary:
Precision, complex sequences

Improvements, precise and clear evaluation using
more subject specific, technical terms

1. Striking and fielding games - Throw and catch under pressure
- Use fielding skills to stop the ball
- Learn batting control
- Learn the role of the backstop and use it effectively
- Play in a game, working as a team and use tactics to win
Key Vocabulary:
- Investigate, Agility, Balance, Position, Catch, Hand-eye coordination, Strike, Ball, Field, Competition
Sportsmanship, Wickets, Overarm throw, Pressure, Backstop, tactics
Resources: ball, racket, bat, wicket

2. Athletics and fitness - Build up speed quickly for a sprint finish.
- Use their preferred leg when running over hurdles.
- Accelerate to pass other competitors
- Work as a team to competitively perform a relay.
- Maintain control at each of the different stages of the triple jump.
- Land safely and with control.
- Develop and improve their techniques for jumping for height and distance and support others in
improving their performance.
- Perform and apply different types of jumps in other contexts.
- Develop the technique for various throws and support others in improving their performance.
- Accurately measure and record the distance of their throws.
Key Vocabulary: Sprint finish, Preferred leg, Accelerate, Competition, Triple jump, Controlled landing
Resources: Hurdles, Quoits, Range of balls, Tape measure

Computing: Y6 Summer
Curriculum organisation: ● Each Computing theme has a section for key vocabulary to be introduced during the theme. Often key

vocabulary will be repeated across all year groups so that pupils can talk about their work in computing using
the correct terminology.



● Thinking like a computer is the golden thread that works across every aspect of Computing.
● When planning to teach Computing skills, it will be possible to combine some areas together, they will not

necessarily need to be taught as discreet lessons.
● Under each topic key concepts and approaches will be given. Knowledge and understanding of online safety

builds year on year. Each learning component from the previous year will be revisited and consolidated year on
year. In addition to explicit teaching in the classroom, E-Safety can be covered in the follow ways: Class
assemblies, Warm up activities, School assemblies.

● In each of the three sections (Digital Literacy / E-Safety, Computer Science and Information Technology) the
skills to be taught are colour coded: Knowledge, Understanding, Skills

● Knowledge, understanding and skills are built upon each year, many are revisited during the year and built
upon.

● E-Safety, Digital Literacy and Information Technology will be taught across all terms, Computer Science will be
taught in the Spring and Summer Term.

● Please link most Information Technology and Computer Science skills with other subjects, for example
teaching the use of new software within History and Geography or teaching how to access suitable software
and applications through software required for MfL or Music.

● When you are planning E-safety please make meaningful connections with work in Computer
Science and Information Technology.

Digital literacy and E-safety
Digital Literacy: a skill to use
information technology to find,
evaluate, create and communicate
information.
E-Safety: safe and responsible use
of technology; behaviour online and
security.
Note: This section is revisited
termly for each year group to
embed knowledge and
understanding of online safety.
This is a high priority to ensure
all pupils are safe online.
Knowledge, understanding and
skills are built on each year
through a deepening of
understanding and through
consolidating knowledge and
skills learnt the previous year.
When you are planning these skills,
look at how these skills can be

● Describe the implications of being inappropriate online.
● Know and appreciate the consequences of posting inappropriate materials, actions and requests online.
● Demonstrate the safe and respectful use of a range of different technologies and online services.
● Explain how they are developing an online reputation which will allow other people to form an opinion of

me.
● Explain ways that information online could have been created, copied or shared by others. Describe how

information being wrongly created could be used.
● Explains why age restrictions exists and why some online platforms ask users to verify their age using

scenarios of where things could go wrong.
● Understands what a digital footprint is and can explain, how it develops and how it can affect their future.
● Fake News – Discussion Point
● Describe and explain the impact of too much screen time, link to physical and mental health.
● Suggest methods to reduce screen time.
● Understand how to evaluate digital content when searching on the internet for content to use.
● Explain why I need to consider who owns it and whether I have the right to reuse it.

● To know what makes a suitable password, explain the implications of unsuitable passwords and to
understand the need for a robust password

● To know that discussing personal data online is unsafe, why is it unsafe, explain examples of personal
data and how this can be protected. Explain how cookies are used to collect data and how this information
is ‘harvested’ and ‘farmed’.



connected with Computer Science
and Information Technology.

● To know that devices, apps and games are designed to keep users online for longer than planned of
desired. To explain how this is achieved through notifications. To understand this is persuasive design is
used to make money and how this can be controlled by each user.

● To know what the term Privacy Setting means. Explain what privacy settings are for. Discuss how you can
find privacy settings on various platforms. Understand the importance of privacy settings and why they
should be used discussing how the privacy settings have limitations.

● To know what a fake profile is and explain what these could look like, understand how to look out for fake
profiles including why people may pose as someone they are not, or that they may be ‘bots’.

● To know that cookies and our digital footprint often drives the adverts that we see online. Explain why
adverts are not the same for all users mentioning cookies, interests and money.

● Understand the concept of clickbait and how companies can use it to draw people to their sites and
services.

● Know what an online challenge is, explain how online challenges can be fun and harmless. Some can be
dangerous and even illegal. Understand the importance of telling an adult about challenges which include
threats or secrecy – chain letter style challenges.

Key vocabulary ● Copyright
● Key phrases
● Keyword
● URL
● Print Screen
● Cyber bullying
● PEGI rating
● Media
● Cookies
● Personal Data
● Fake Profiles
● Persuasive Design
● Bots

Resources ● https://learning.nspcc.org.uk/research-resources/schools/e-safety-for-schools

● https://www.internetmatters.org/resources/

● https://www.ceop.police.uk/safety-centre/

● https://www.thinkuknow.co.uk/

● https://learning.nspcc.org.uk/training/online-safety

https://learning.nspcc.org.uk/research-resources/schools/e-safety-for-schools
https://www.internetmatters.org/resources/
https://www.ceop.police.uk/safety-centre/
https://www.thinkuknow.co.uk/
https://learning.nspcc.org.uk/training/online-safety


● https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-child
ren

● https://www.includenorfolk.org.uk/e-safety/
Computer science
Studying algorithms, computer
processes, designing, writing
and debugging programs.
Including knowing the
difference between hardware
and software.

● Design, write and debug a program for a specific purpose.
● Fully understand the need to test and debug the program as it develops.
● Know how to use logical methods to identify the cause of any bugs.
● Know how to make logical attempts to put the separate parts of a complex algorithm together.
● Use sequence, selection and repetition in programs and inputs and outputs
● Confidently use the Block programming language

Key vocabulary ● Algorithm
● Code
● Logical reasoning
● Interpret
● Component
● Objects
● Bug
● Debug
● Sequence

Resources ● Scratch Jr
● Scratch
● Kodu
● Code Studio
● Scratch
● Construct 2
● https://code.org/learn

Information technology
The study of using systems,
storing, sending and retrieving
information.

Don’t forget to link your
E-Safety work with the teaching
of these skills

Understands and explains the difference between using one piece of software over another, for example Word vs
Excel.

https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-children
https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-children
https://www.includenorfolk.org.uk/e-safety/


Accessing Programs and
Features

Using software Can use the following software: list of example Explains their selection of a piece of software and its advantages
for them over a similar piece of software for example:

Creativity
This area of IT lends itself well to
foundation subjects

Know where and how to find suitable items for the animation.
Demonstrates how to plan a storyboard for an animation to meet a specific goal. Explains the process of planning
and knows what will be required.

Makes a careful and detailed evaluation of an animation and makes improvements as and when required.
Key vocabulary ● filters

● audience
● refinement
● solution
● delete
● text

Resources ● https://www.typingclub.com/
● https://www.bbc.co.uk/bitesize/topics/zf2f9j6/articles/z3c6tfr
● Google Docs
● https://toontastic.withgoogle.com/
● Google docs
● https://toontastic.withgoogle.com/

Design and Technology:
Topic Learning outcomes from Progression document

To be used consistently across the year, choose relevant statements to match you medium term plan
Design
Red- explaining/ understanding
choice of material/ resources
Purple-Using teacher modelling or
ideas to generate own ideas.
Brown- purpose of product
Green- research of products similar.
Pink- language. Vocabulary and
ability to explain product and
purpose.

Red- safety and hygiene.
Purple-Choosing appropriate tools/resources
Brown- Use of skills e.g. cutting, measuring,
choosing materials, assembling and finishing
products.
Green- following their plans/ sequencing the skills
needs to create a product
Pink- Know the purpose of the product, be able to
evaluate the product and identify if it is fit for
purpose.

Evaluate
Evaluate
Purple- test product against Success Criteria
Orange- link evaluation to similar products, (inventors,
designers and cost) KS2.
Green- orally discuss improvements/ possible changes.
Blue- written, oral or pictorial evaluations (KS2)

https://www.typingclub.com/
https://www.bbc.co.uk/bitesize/topics/zf2f9j6/articles/z3c6tfr
https://toontastic.withgoogle.com/
https://toontastic.withgoogle.com/


Blue- written or pictorial planning/
labelling. (KS2)
- Make design decisions,

considering, resources including
comparing practicalities of
resources practicalities, time
and cost.

-Draw on market research to inform
design and design 2 multiple
versions with the same purpose but
different elements e.g. shape, size,
material.
- Identify features of design that

will appeal to the intended user
- Use research of user’s individual

needs, wants, requirements for
design

-Use computer-aided designs
- Create own design criteria and

specification
- Come up with innovative design

ideas
- Follow and refine a logical plan.
- Use annotated sketches,

cross-sectional planning and
exploded diagrams

- Clearly explain how parts of design
will work, and how they are fit for
purpose.
- Answer questions about your
product from peers and teachers,
with clear understanding and
justification of chosen elements.

-Use selected tools and equipment precisely
*produce suitable lists of tools, equipment, materials
needed, considering constraints
-Select appropriate materials, fit for purpose; explain
choices, considering functionality and aesthetics
-Accurately measure, mark out, cut and shape
materials/components
-Accurately assemble, join and combine
materials/components
-Accurately apply a range of finishing techniques
-Use techniques that involve a number of steps

-Create, follow, and adapt detailed step-by-step
plans, being able to explain reasons for any
changes.
*explain how product will appeal to audience; make
changes to improve quality
* be resourceful with practical problems

*evaluate quality of design while designing and making; is it
fit for purpose?
* keep checking design is best it can be.
*evaluate ideas and finished product against specification,
stating if it’s fit for purpose
*test and evaluate final product; explain what would improve
it and the effect different resources may have had
*evaluate how much products cost to make and how
innovative they are

*research and discuss how sustainable materials are

*consider the impact of products beyond their intended
purpose

*discuss some key inventors/designers/ engineers/
chefs/manufacturers of ground-breaking products
-Do thorough evaluations of existing products considering:
how well they’ve been made, materials, whether they work,
how they’ve been made, fit for purpose through pictures,
drawings, annotations and writing using a range of key
words both provided and own identified.

Key vocabulary function, innovative, design specification, design brief, user,
purpose design brief, design specification, prototype,



annotated sketch, purpose, user, innovation, research,
functional, mock-up, prototype

Resources - -
Technical knowledge –
Materials/structure
(To be completed in a certain term
to link within your topics- see your
group for which term).
Name materials

Describe materials and choose
materials appropriately to fit a
purpose.

Measure materials

Structure a product using materials

-Select materials carefully, considering intended use of the product, the aesthetics and functionality.
-Explain how product meets design criteria
-Measure accurately enough to ensure precision.
-Reinforce and strengthen a 3D frame

Key vocabulary frame structure, stiffen, strengthen, reinforce, triangulation, stability, shape, join, temporary, permanent
Resources
Technical knowledge -
Mechanisms

Summer 1- earth and forces- e.g. test moving vehicles
-Refine product after testing, considering aesthetics, functionality and purpose
-Incorporate hydraulics and pneumatics
-Be confident to try new  / different ideas
-Use cams, pulleys and gears to create movement

Key vocabulary pulley, drive belt, gear, rotation, spindle, driver, follower, ratio, transmit, axle, motor, circuit, switch, circuit
diagram, annotated drawings, exploded diagrams, mechanical system, electrical system, input, process, output

resources Wheels, axles, axle holder, pulleys, rubber washers wood, cardboard, card, paper, rubber bands, pencil, scissors,
colouring pens/pencils, rulers, balloons, syringes, plastic tubing.

Technical knowledge- food and
nutrition
(To be used consistently across the
year, choose relevant statements to
match your medium term plan)

Safety and hygiene

prepare and cook a variety of savoury dishes safely and hygienically including, where appropriate, the use of heat
source independently.

*explain seasonality of foods
*learn about food processing methods
*name some types of food that are grown, reared or caught in the UK or wider world
*describe some of the different substances in food and drink, and how they can affect health
*use a range of techniques confidently such as peeling, chopping, slicing, grating, mixing, spreading, kneading and
baking with accuracy e.g. correct sizing of cutting to match a product.

*understand a recipe can be adapted by adding / substituting ingredients



Food preparation- ingredients,
equipment needed to meet a
success criteria/ make a product.

Food groups, textures, purpose of
ingredients  and nutrition

Skills e.g.  Blending, stirring,
weighing, decorating.

Evaluate/ make changes to a recipe
for a desired outcome (UKS2)

*adapt recipes to change appearance, taste, texture or aroma.

Key vocabulary ingredients, yeast, dough, bran, flour, wholemeal, unleavened, baking soda, spice, herbs fat, sugar, carbohydrate,
protein, vitamins, nutrients, nutrition, healthy, varied, gluten, dairy, allergy, intolerance, savoury, source,
seasonality utensils, combine, fold, knead, stir, pour, mix, rubbing in, whisk, beat, roll out, shape, sprinkle, crumble

resources Knife, fork, spoon, Chopping board, peeler; grater; mixing bowl; cutters; kitchen scissors; weighing scales,
measuring spoons; measuring jug; mixing spoon; vegetable knife

(food needed to suit individual lessons)

Geography: Geographical Association Assessment criteria for the end of Y6:
Understand in some detail what a number of places are like, how and why they are similar and different, and how and why they are changing.
They know about some spatial patterns in physical and human geography, the conditions which influence those patterns, and the processes
which lead to change. They show some understanding of the links between places, people and environments.
Theme Topic and objectives Vocabulary and resources
Contextual world knowledge of:
locations, places,
and geographical features

Monsters of Nature
Locational Knowledge
Locate the eight main plates on a world map with movement
arrows: North American Plate, Eurasian Plate, Pacific Plate, South
American Plate, African Plate, Indian Plate, Australian Plate,
Antarctic Plate
Locate these specific features created by the tectonic plate:
boundaries mountain ranges, volcanoes, ocean trenches, new
landmasses, earthquakes

• Ordnance Survey
• distance
• scale
• grid reference
• symbols
• urban
• rural
• land use
• congestion
• pollution



• tectonic plates
● Subterranean

Human and physical geography.
(understanding of the conditions, processes,
and interactions to explain features, distribution
patterns and changes over time and space)

Enquiry question – what happens at plate boundaries?
Describe what happens at plate boundaries.
Explain why people chose to live on plate boundaries.
Understand the affect that living on a plate boundary can have.
Explain why the highest Mountains and volcanoes occur on plate
boundaries.

Plate boundaries, mountains,
volcanoes

Throughout pupil’s education in the HEART
trust, we would like them to have an
understanding of climate change and the
affects that this is having on the world
currently and how it could affect the pupils
in the future. Each year group with have an
enquiry question which will be used to
delve deeply into the idea of climate change
and how we can positively influence the
world. This work will be in addition to any
other geography and can be linked with
PSHE

Climate Change:
Understand that human actions impact on climate change.
Know the issues in England and the wider world that impact on
climate change.
Devise ways to influence how pupils and adults behave in the
England and the wider world.
Write a strategy for a greener England (and wider world)
Work with pupils and adults to make changes.
Communicate what they have done and the impact.
Look at becoming young ambassadors for climate change.
Research Greta Thunberg. Find out about her influence on
international environmental policy

Reduce – reuse – recycle,
influence, change behaviours,
raise awareness, ‘green’ agenda,
change ambassador, strategies,
strategy, devise, national,
international

Geographical skills and fieldwork
(enquiry and the application of skills in
observing, collecting, analysing, evaluating and
communicating geographical information)

Enquiry Question
Is there pollution near our school?
Pollution study – investigate the levels of pollution near schools in
the HET
Use observation skills to look at different types of pollution.
Research using computing skills the levels of pollution over time.
Evaluate whether enough is being done to keep schools safe.

Use GSI to examine why people are affected by hurricanes in
different places. Look at the topography and coastlines.

Pollution, affected, hurricanes,
topography, coastlines,
observation, research,
computing, research, evaluate

Music: Topic heading from Charanga. You will find the units of work on the Google Drive

Summer 1 : Music and me



Summer 2 Reflect, rewind, replay


