
HET Termly Plan for Year 5: Summer Term

History: Note please refer ABC when planning your sequences of lessons
A. Knowledge and understanding of

chronology
B. Historical enquiry (skill) – using

evidence
C. Interpretation of history

- Place their current study against previously
studied periods displayed on a general
timeline and demonstrate which came
before/after using appropriate language e.g.
A D/BCE.

- Sequence on a timeline significant
events/people alongside less significant
events/people of the time studied.

- Note contrasts over time.
- Know precise dates, period labels e.g. the

ancient Greeks, and relevant historical
vocabulary. (See appendix A)

- With support devise and pursue historically
valid research questions based on historical
key concepts.

- Develop and use with increasing confidence
and skill: the library and book research skills,
the internet, chosen texts and artifacts.

- Explain that a range of sources is needed to
gain a full picture of a historical event or
person.

- Understand the meaning of and use primary
and secondary sources.

- Use collected evidence to build up a picture of
a past event.

- Recall, select and organise historical
information in developing written accounts
and a range of other media.

- Understand the significance of primary and
secondary sources when answering historical
questions.

- Compare the value of different sources in
topics they are learning about.

- Understand that the past can be interpreted
in different ways – offer reasons.

- Recognise bias within sources.
- Begin to apply an empathetic view of the past

– viewing the past through the eyes of those
who lived through it.

Knowledge of British history: Anglo Saxons and Vikings Continuity and change: Cause and
consequences Similarity and diff: Significance:

Vocabulary

ANGLO-SAXONS in BRITAIN
Enquiry question: In what ways did invading and Settling change the landscape and
culture of the people?
- Understand and be able to explain the terms ‘invaders’ and ‘settlers’. Be able to give reasons why

the Saxons could have been invaders or settlers or both and the consequences of, invading and
settling.

- Understand how Anglo-Saxons decided where to establish settlements in Britain.
- Know that different tribes invaded Britain after the Romans left in the 5th century BCE, and that

Britain has been settled numerous times resulting in lasting changes.
- Be able to fit the Vikings and Anglo- Saxons into British chronology.
- Know of and be able to talk about significant leaders such as Guthrum, Alfred the Great and

Harold 2nd.

Anglo-Saxons
Invaders, Danelaw, warrior, huscarls, thane,
royalty, nobility, Freemen, serfs, kingdoms,
spears, swords, bows and arrows, battle axe,
helmets, shields, settlers, enclosure, palisade,
bower, mill, granaries, animal barns, einkorn,
rye, barley, oats, peas, beans, hoes, rakes,
spades, billhooks and forks, scratch plough,
cows, sheep, pigs, goats, cheese, chickens,
tallow, woodworking, metalworking, bone and
horn working, pottery,



- Be able to talk about the causes and consequences of Harold’s defeat in 1066 and subsequent
significance.

- Know of the most significant Anglo-Saxon Kingdoms in Britain: Northumbria, Mercia, Wessex,
Kent and East Anglia. Opportunity for a local focus on Saxons and Vikings e.g. Saxon Village at
West Stowe.

- Know the significance of the Viking invasion of Britain in the 860s AD and the Vikings’ defeat by
the Anglo-Saxons in 878 AD at the Battle of Edington.

- Know and can explain how the Anglo-Saxons changed the landscape of Britain and how it has
continued to change over the centuries.

- Know that many places named in Anglo Saxon times still retain their names and that these names
describe the place in some way.

- Know key facts about common housing and can identify and give reasons why they were
constructed from materials such as wood and straw. Link to the Romans.

- Know about Anglo-Saxon farming methods and produce and identify the similarities and
differences between those and those of the ancient Egyptians.

- Be able to identify similarities and differences in the Anglo-Saxon settlers’ diet and with that of
the Romans.

- Know that Anglo-Saxons made their clothes of wool, linen, leather and natural dyes. Compare
with Romans.

- Know and be able to describe the typical jobs of Anglo-Saxons. Compare with Romans.
- Know that Anglo-Saxon oral storytelling was considered a significant part of their tradition being

the consequence of general illiteracy. POSSIBLE LINK TO ENGLISH WITH THE STORY OF
BEOWULF.

- Know that runes were the early forms on Anglo-Saxon writing to be replaced later by Latin after
the conversion to Christianity and that British language has continued to change and develop.

- Will know and can describe the different social groups in Anglo-Saxon society (e.g. thanes and
see vocab section below) and identify and explain the similarities and differences between then
and today’s way of life.

Continuity and change:
Cause and consequences
Similarity and diff:
Significance:

- Primary Homework Help – The Saxons/The
Vikings - primaryhomeworkhelp.co.uk



Science: sometimes one topic per half term
Topic 1 Living Things Vocabulary Working scientifically Resources
- Compare the life cycle of a

mammal, an amphibian, an
insect and a bird.

- Understand reproduction and
seed formation in plants.

- Describe how living things are
classified into broad groups
according to common
observable features.

Food chain, habitat, threat,
rainforest, producer, consumer,
classification, group

- Planning different types of
scientific enquiries to answer
questions, including recognising
and controlling variables where
necessary

- Recording data and results of
increasing complexity using
scientific diagrams and labels,
classification keys, tables,
scatter graphs, bar and line
graphs

Suggested activities

- Draw detailed life cycle
diagrams for the different
species being explored.

- Tadpoles? Pond dipping trip
through the Norfolk Broads
would be excellent.

- Use microscopes to observe
and draw sections of plants
under different magnification.

- Be able to label the main parts
of a microscope.

- Dissect a flower (suggest
Daffodils) head and explore the
different parts and their
function.

microscopes

Topic 2 Animals Vocabulary Working scientifically Resources
- MUST BE TAUGHT IN

SUMMER 2.
- Understand changes in the

body through puberty and

- Related to puberty, hormones,
revisit previous vocab including
growth and change, toddler,
gestation, development

- Recording findings using simple
scientific language, drawings,
labelled diagrams, keys, bar
charts, and tables

Photographs



implications for personal
hygiene and health.

- Understand the impact of
hormones on the human body.

- the process of  menstruation
and key physical changes in
both genders.

- Possible topic link- Ancient
Egypt mummification and
exploring remains. Diet and
health in ancient times.

RSE LINK WITH NEW 2019
CURRICULUM GUIDANCE.

- Vulva, pubic hair, vagina, penis,
odour, menstruation, period,
breasts, scrotum, reproduction,
offspring

- recording data and results of
increasing complexity using
scientific diagrams and labels,
classification keys, tables,
scatter graphs, bar and line
graphs

- reporting and presenting
findings from enquiries,
including conclusions, causal
relationships and explanations
of and degree of trust in
results, in oral and written
forms such as displays and
other presentations

Suggested activities

- Opportunities to talk about how
they feel about the changes
they are/ will experience

- Fully label the stages of a
menstrual cycle with key
vocabulary.

- Label a simple diagram of both
male and female bodies
showing the changes expected
in puberty.

- Label / draw simple
anatomically correct diagrams
of female and male genitalia.

PSHE:
Topic 1 Learning outcome and enquiry questions from the progression document Key vocabulary
Summer 1: Anglo
Saxons & Villages

▪ know about Human Rights.
▪ understand importance of citizens, societies and governments respecting and defending

people’s human rights current and historical.

vulnerability
society



▪ know and identify connections between personal decisions and issues affecting people
locally and globally.

‘How can we challenge stereotyping and bullying?’

‘Why is it important to challenge stereotyping and bullying?’

‘Can feedback always be used for personal growth. Discuss and use examples to
demonstrate your ideas’.

Topic 2
Summer 2: Anglo
Saxons

● understand impacts of prejudice and discrimination.

‘Is it always our responsibility to solve a problem?’

‘Who could you ask to help you, if you found something online that upset you?’

‘Should we believe everything we see online? How can we challenge what we see?’

impact
discrimination
bias/opinion

RE: Y5 Summer
Inquiry Questions:  - How does the Spirit transform life?  - (focusing on Trinity, Pentecost, Elizabeth Fry, Nicky Cruz or other people whose lives have
been touched by the Holy Spirit)

Does religion bring peace or conflict?- ( focusing on Amish, Apartheid, Northern Ireland and conflicts caused by or stopped by
religious beliefs )

Apply Skills  (covered every term)

● Asking  questions to develop
understanding

● Discuss to widen
understanding

Raise questions about morality, identity, belonging, meaning, purpose, truth, values, and commitments.



● Enquiring, investigating and
interpreting

Philosophy

Express and communicate their own and others’ religious insights in different forms using symbolism.

Explain, using a range of reasons, whether a position or argument is coherent and logical.

Link a range of different pieces of evidence together to form a coherent argument.

● Express their views in response
to what they are taught

Discuss and express their views on some fundamental questions of identity, meaning, purpose and morality
related to Christianity and other faiths.

Explain a range of answers to ethical and moral questions and issues, drawing conclusions and showing awareness
of diversity of opinion and why there are differences.

● Develop the skill of responding
creatively and of
communicating their feelings
and ideas

Apply their ideas to their own and other people’s lives.

Give meanings for a range of forms of artistic and symbolic associated with the religions they are studying.

Religious Knowledge and Understanding  (Termly Focus)

Knowledge and understanding  of
key beliefs of religions

Overarching Knowledge and Understanding:

Show increasing understanding of religious practices, beliefs, and experiences of Christianity and Islam.

Christianity –Christians believe there is only one God. God is a Trinity of Father, Son and Holy Spirit. God is
powerful, all knowing, holy and loving

Christians believe that God is the God of love and peace however believing in God has led to conflict throughout
history.



Knowledge and understanding  of
the practices and features of
religions,

e.g., festivals, celebrations,
artefacts, buildings

Overarching Knowledge and Understanding:

Give simple explanations of sources, practices, beliefs, ideas, feelings, and experiences (answering the

“why?” questions)

Give explanations and meanings clearly using religious vocabulary accurately.

Make links between sources, practices, beliefs, ideas, feelings, and experiences.

Describe some similarities and differences between religions give meanings for forms of religious expressions e.g.,
rituals, artefacts

Christianity and other religions - Discuss and explain how a religious belief can create conflict with others who
have a different belief system.

Christianity – that the Amish have strict rules that bring them into conflict with the 21st Century and that once you
leave the Amish community you can no longer return.

Knowledge and understanding of
religious texts and stories
including: special words and
stories, and special things in
nature.

Overarching Knowledge and Understanding:

Give meanings for a range of religious stories and sacred texts.

Recognise figurative or non – literal uses of language.

Explain how some forms of religious expression are used differently by individuals and communities.

Know key information about the structure of religious texts.

Christianity - Explain how the coming of the Holy Spirit (Acts chapter 2 v 1-47) help to bring about the beginning
of Christianity.



Knowledge and understanding of
special people holy men and
women

Overarching Knowledge and Understanding:

Identify people who inspire, influence and are sources of wisdom to themselves and others and explain their
impact on people’s lives.

Christianity - Jesus’ teaching on peace and the Spirit is importance to Christians throughout the world.

To explain how and why the Holy Spirit changed the lives of people like Elizabeth Fry and Nicky Cruz.

Explain the impact that people like Elizabeth Fry and Nicky Cruz have had on the lives of others.

Knowledge and Understanding of
the importance of belief and its
impact on lives

Overarching Knowledge and Understanding:

Understand and describe the impact of religion on people’s lives making clear links to beliefs.

Understand and investigate the significance of religion in the local, national, and global communities.

Christianity – Christians believe that the Holy Spirit can change the lives of people eg Elizabeth Fry and Nicky Cruz.

Christians believe that forgiveness is an important part of how they should live regardless of how they have been
treated by others. Eg lady in South Africa who told Mr Van der Boek to be her son after he had killed bth her
husband and son.

Vocabulary
Trinity
Pentecost
Elizabeth Fry
Nicky Cruz

Vocabulary
Peace
Conflict
Apartheid



MfL: Please note: MfL is taught in Years 3- 6 not in KS1. There are short videos to explain the suggested activities on Google Classroom
Topic Asking questions  + directions
Listening Be able to listen and follow directions to somewhere else eg. pairwork outside: 1 student instructs

the other where to go, but the other is blindfold, through a maze or obstacle course
suggested activities Pass it on: 1 child asks a question, 2nd child answers, then turns to 3rd child and asks another question - ideally all

asking / answering at the same time!
Listen to phrases - stand in plural area if you hear plural, or in singular area if singular

Speaking Begin to use intonation and inflections accurately to differentiate between statements and questions,
use stalling strategies to give yourself thinking time when speaking

suggested activities Pass it on: 1 child asks a question, 2nd child answers, then turns to 3rd child and asks another question - ideally all
asking / answering at the same time!

Reading Read aloud a short text of instructions to reach somewhere using fairly accurate pronunciation

suggested activities Running dictation pair game: text on floor at the front of the room, 1 child runs to it and remembers some phrases,
other child stays at seat and writes what 1st child tells them. Swap on the bell. (can incorporate a 3rd child as
proofreader if needed)

Writing Write instructions to somewhere using simple sentences and imperative verbs, with support from a
word bank

suggested activities Gapfill all the places in a text
Play snowman (hangman) (bonhomme de neige)

Grammar be able to use the plural / polite form of verbs
ordinal numbers

Key Vocabulary Où est… = Where is…
Où se trouve….= Where is (found)...
le cinéma
le café
le collège = secondary school
le parc
la piscine = the swimming pool
la gare = the train station
la poste = the Post Office
la boulangerie = the bakery
s’il vous plaît = please
allez tout droit = go straight on



tournez à gauche = turn left
tournez à droite = turn right
excusez-moi = excuse me
monsieur = sir
madame = Madam (Mrs)
mademoiselle = Miss
et = and
merci = thank you
au revoir = goodbye
prenez = take
traversez = cross
continuez  continue
le pont = the bridge
la rue = the road
la place = the square
les feux = the lights
jusqu’aux = as far as
le carrefour = the crossroads
la première rue = the first road
deuxième = second
troisième = third
Dans ma ville idéale= in my ideal town
il y a / il se trouve…= there is
stalling phrases:
ummm, bah, err,
en fait = in fact
je pense que….= I think that

Resources PowerPoint, large paper for ideal town, word class game: listen to teacher reading - hands on head for a noun and
run on spot for verb

Art and Design
Media Learning outcomes from the progression document
Sculpture - Secure work to continue at a later date.

- Demonstrate experience in combining pinch, slabbing and coiling to produce end pieces.
- Develop understanding of different ways of finishing work: glaze, paint, polish



- Modelling over an armature: newspaper frame for modroc.
- Use recycled, natural and manmade materials to create sculptures, confidently and successfully joining.

Key vocabulary - combining, pinching. slabbing, glaze, paint, polish, sculpture
Resources including artists - salt dough, papier mache, clay, rolling pins, carving tools, recycled materials, glue gun, modroc, armature

- Anglo Saxons- Pottery and clay work.

PE: Note please refer ABC when planning your sequences of lessons
A. Health and fitness B. Compete and perform C. Evaluate

- Know and understand the reasons for
warming up and cooling down
- Know and explain some safety principles
when preparing for and during exercise.
Key vocabulary:
Strength, flexibility, warm up, cool down
Performance, health

- Perform own longer, more complex
sequences
- Be able to consistently perform and apply
skills and techniques with accuracy and control.
- Perform sequences/dances etc. using a
range of movement patterns individually and
within a group
- Take part in competitive games with a
strong understanding of tactics, composition and
teamwork

- Choose and use criteria to evaluate own
and others’ performances in a constructive and
supportive manner.
- Explain why particular skills or techniques
have been used, and the effect they have had on
performances.
Key vocabulary: criteria, constructive feedback

1. Striking and fielding - Develop skills in batting and fielding
- Choose fielding techniques
- Run between wickets
- Run, throw and catch
- Develop a safe and effective overarm throw
- Learn batting control
- Use all the skills learning by playing a game

Key Vocabulary: Investigate, Agility, Balance, Position, Catch, Hand-eye coordination, Strike, Ball,
Field, Competition Sportsmanship, Wickets, Overarm throw, Pressure, Backstop, tactics
Resources: ball, racket, bat, wicket

2. Athletics and fitness - Identify their reaction times when performing a sprint start.
- Accelerate from a variety of different starting positions.
- Confidently and independently select the most appropriate pace for different distances and different
parts of a run.
- Improve techniques for jumping for distance.
- Perform an effective standing long jump.



- Land safely and with control.
- Investigate different jumping techniques.
- Throw a variety of implements using a range of throwing techniques.
- Measure and record the distance of their throws.
- Continue to develop techniques to throw for increased distance.
Key vocabulary:
Reaction times, Sprint start, Accelerate, Fling throw, Techniques
Resources:
Quoits, Range of balls, Tape measure

Computing:
Aspect of Computing: Aspect content Cover every term
Digital literacy and E-safety
Resources
Key vocabulary
Aspect of computing:
Computer science
Key vocabulary
Resources
Aspect of computing
Information technology
Key vocabulary
Resources

Design and Technology:
Topic Learning outcomes from Progression document

To be used consistently across the year, choose relevant statements to match you medium term plan
Design
Red- explaining/ understanding
choice of material/ resources
Purple-Using teacher modelling or
ideas to generate own ideas.

Make
Red- safety and hygiene.
Purple-Choosing appropriate tools/resources

Evaluate
Evaluate
Purple- test product against Success Criteria
Orange- link evaluation to similar products, (inventors,
designers and cost) KS2.



Brown- purpose of product
Green- research of products similar.
Pink- language. Vocabulary and
ability to explain product and
purpose.
Blue- written or pictorial planning/
labelling. (KS2)

Brown- Use of skills e.g. cutting, measuring,
choosing materials, assembling and finishing
products.
Green- following their plans/ sequencing the skills
needs to create a product
Pink- Know the purpose of the product, be able to
evaluate the product and identify if it is fit for
purpose.

Green- orally discuss improvements/ possible changes.
Blue- written, oral or pictorial evaluations (KS2)

Describe purpose of materials or
resources, compare practicalities of
resources and how they help meet
the success criteria.

-Take a user’s view into account
when designing and design 2 or 3
different versions with the same
purpose but different elements e.g.
shape, size, material.

- Begin to consider needs/wants
of individuals/groups when
designing and ensure product is
fit for purpose.

- Use internet and questionnaires
for research and design ideas.

- Use computer-aided designs.

- Create own design criteria

- Produce a logical, realistic plan and
explain it to others.
- Use cross-sectional planning

and annotated sketches
- Clearly explain how parts of

product will work.

- Clearly explain how parts of design
will work, and how they are fit for
purpose

Use selected tools/equipment with good level of
precision
-Produce suitable lists of tools, equipment/materials
needed
-Select appropriate materials, fit for purpose; explain
choices, considering functionality
-Mainly accurately measure, mark out, cut and shape
materials/components
-Mainly accurately assemble, join and combine
materials/components
-Use techniques that involve a small number of steps
- Can mainly accurately apply a range of finishing
techniques

-Create and follow a detailed step-by-step plan.

-Explain how product will appeal to an audience
* begin to be resourceful with practical problems

Evaluate ideas and finished product against specification,
considering purpose and appearance.
-Test and evaluate final product
-Evaluate and discuss existing products, considering: how
well they’ve been made, materials, whether they work, how
they have been made, fit for purpose
-Begin to evaluate how much products cost to make and
how innovative they are

Research how sustainable materials are

*talk about some key inventors/designers/ engineers/
chefs/manufacturers of ground-breaking products

-Do thorough evaluations of existing products considering:
how well they’ve been made, materials, whether they work,
how they’ve been made, fit for purpose through pictures,
drawings, annotations and writing using key words provided.



Key vocabulary design decisions, functionality, authentic, user, purpose,
design specification, design brief, innovative, research,
evaluate, design criteria, annotate, evaluate, mock-up,
prototype

Resources - -
Technical knowledge –
Materials/structure
Technical knowledge –
Materials/structure
(To be completed in a certain term to
link within your topics- see your
group for which term).
Name materials

Describe materials and choose
materials appropriately to fit a
purpose.

Measure materials

Structure a product using materials

-Select materials carefully, considering intended use of product and appearance
-Explain how product meets design criteria
-Measure accurately enough to ensure precision
-Ensure product is strong and fit for purpose
-Begin to reinforce and strengthen a 3D frame

Key vocabulary
Resources
Technical knowledge- food and
nutrition

explain how to be safe / hygienic and follow own guidelines

-Prepare and cook a variety of savoury dishes safely and hygienically including, where appropriate, the use of heat
source, with adult support.

*present product well - interesting, attractive, fit for purpose
*begin to understand seasonality of foods
*understand food can be grown, reared or caught in the UK and the wider world
*explain how there are different substances in food / drink needed for health

-Use and explain how to do a  range of techniques such as peeling, chopping, slicing, grating, mixing, spreading,
kneading and baking.
*describe how recipes can be adapted to change appearance, taste, texture, aroma



Key vocabulary ingredients, yeast, dough, bran, flour, wholemeal, unleavened, baking soda, spice, herbs fat, sugar,
carbohydrate, protein, vitamins, nutrients, nutrition, healthy, varied, gluten, dairy, allergy, intolerance,
savoury, source, seasonality utensils, combine, fold, knead, stir, pour, mix, rubbing in, whisk, beat, roll
out, shape, sprinkle, crumble

resources Knife, fork, spoon, Chopping board, peeler; grater; mixing bowl; cutters; kitchen scissors; weighing
scales, measuring spoons; measuring jug; mixing spoon; vegetable knife

(food needed to suit individual lessons)

Geography: Geographical Association Assessment criteria for the end of Y6:
Understand in some detail what a number of places are like, how and why they are similar and different, and how and why they are changing.
They know about some spatial patterns in physical and human geography, the conditions which influence those patterns, and the processes
which lead to change. They show some understanding of the links between places, people and environments.
Theme Topic and objectives Vocabulary and resources
Contextual world knowledge of:
locations, places,
and geographical features

Anglo Saxons and Vikings
Locational Knowledge
Locate the Anglo-Saxon Kingdoms on a contemporary identify
which modern 21 century counties are incorporated in these
Kingdoms.
Look at the similarities and differences of Norfolk and one other
county. Use maps, population knowledge, transportation.

● Glacier
● Fjord
● Economy
● Scandinavia
● Coastline
● Iceland
● Household
● Coastline
● Agriculture
● Trade
● Routes
● River
● Ocean
• 8-point compass
• Maps

•Fieldwork

•Natural resources
Throughout pupil’s education in the HEART
trust, we would like them to have an
understanding of climate change and the

Understand that human actions impact on climate change. Reduce – reuse – recycle,
influence, change behaviours,



affects that this is having on the world
currently and how it could affect the pupils
in the future. Each year group with have an
enquiry question which will be used to
delve deeply into the idea of climate change
and how we can positively influence the
world. This work will be in addition to any
other geography and can be linked with
PSHE

Know the issues in Norwich/ the local district (Lingwood) that
impact on climate change.
Devise ways to influence how pupils and adults behave in Norwich
and the district environment.
Write a strategy for a greener Norwich and local district.
Work with pupils and adults to make changes.
Communicate what they have done and the impact.

raise awareness, ‘green’ agenda,
devise, local, national

Human and physical geography.
(understanding of the conditions, processes,
and interactions to explain features, distribution
patterns and changes over time and space)

Anglo Saxons and Vikings
Enquiry question – what are the trade links between the
UK and Europe, how have they changed over time?
Understand why the UK has trade links.
Explain why trade links are important.
Describe what resources we export why.
Explain how this has changed over time.
Describe the links we have with other countries around the world.
Understand why there are international trade routes.

Trade links, export and import,
international

Geographical skills and fieldwork
(enquiry and the application of skills in
observing, collecting, analysing, evaluating and
communicating geographical information)

Enquiry Question
How has land use changed over time?
Use historical OS maps from GSI to compare Norwich and Norfolk
now and previously.
Look at how land use has changed in rural areas and towns.
Compare land use in towns now and previously,
Compare types of shops now with those 100 years ago using OS
maps to get a clearer understanding.
Use grid references to identify and describe changes.

Collecting / analyzing data

Collecting, analyzing data, OS
maps, GIS, land use, rural,
compare, contrast, similar,
different

Music: Topic heading from Charanga. You will find the units of work on the Google Drive

Summer 1 : Fresh Prince of Bel-Air or Dancing in the Street



Summer 2 Reflect, rewind, replay


