
HET Termly Plan for Year 3 : Summer Term 

History: Note please refer ABC when planning your sequences of lessons  
A. Knowledge and understanding of 

chronology 
B. Historical enquiry (skill) – using 

evidence 
C. Interpretation of history 

- Place their current study against one or more 
previously studied periods displayed on a 
general basic timeline and demonstrate which 
came before/after.  

- Sequence several events, artifacts and/ 
people.  

- Use dates, and terms related to the passing 
of time.  

- Will know: Dates and relevant historical 
vocabulary (see Appendix A) 

- Use teachers’ modelling to help pupils 
formulate their own questions. Formation. 

- Suggest ways to find out about the past. 
- Use a limited range of sources to find out and 

investigate a time period.  
- With support, use the library, non-fiction 

texts, parts of stories and the internet to 
carry out basic research. 

- Begin to select and record information.  
- Communicate their knowledge using labelled 

drawings, drama, models, ICT., and writing 

- Know the difference between a primary and 
secondary source.  

- Compare different versions of the same story. 
(i.e. comparing different sources).  

- Form own conclusions from evidence 
provided.  

- Consider different representations of the 
period being studied.  

 

Knowledge of British/ wider world history Continuity and change:, Cause and consequences, Similarity and diff:, 
Significance: 

Vocabulary 

Enquiry question: How did the railways change the lives of the people of Britain?  
- Be able to talk about why we have summer holidays and how destinations and activities have 

changed over time. 
- Understand the impact of the railways on changing how people took their summer holidays. 
- Local study on the development of the railway in Norwich or wider Norfolk. 
- Possible visit to the North Norfolk steam Railway. 
- Be able to talk about the development of the railway in Victorian times and significant people 

concerned in its development (Richard Trevithick, (for first steam locomotive) Stephenson (for 
Stephenson’s rocket 30mph!) 

- Know that some people were worried about the early railway’s impact - 25mph was considered 
too fast, (unsafe and might cause madness), attacks from other passengers and how 
uncomfortable the locomotives were. Identify the similarities and differences between these early 
trains and trains today?  

- Know that some people, especially farmers, were unhappy that the countryside was carved up in 
order to lay tracks. Identify the similarities and differences between those early concerns and 
those today? (HS2 is expected to destroy many ancient woodlands and natural habitats). 

- Understand the consequences of the railways: standardisation of British time, (trains had to run 
on time to a timetable), easier transportation of goods helped to develop business, towns and 

Summer Holidays  
Destination, steam power, locomotive, 
transportation, perishable goods, standardisation, 
passenger, woodlands, habitats, pollution, 
industrial revolution, 
 



 
Science: sometimes one topic per half term 

cities and supported the industrial revolution, people could travel more easily to find work, fish 
and dairy produce e.g. could be transported quickly which helped to improve people’s standard of 
living, and a national newspaper could be delivered. 

- Understand that the railways became significant as a major employer.  
 

Topic 1 Electricity Vocabulary Working scientifically Resources 
- Understand the history behind 

electricity with a focus on light. 
- Understand how a basic circuit 

works. 
- Understand the symbols that are 

given to items used in an 
electrical circuit. 

Circuit, bulb, wires, clips, battery, 
symbol, electricity, light, electrical 

- Draw simple scientific diagrams 
- Asking relevant questions and 

using different types of scientific 
enquiries to answer them  

- Using simple scientific 
equipment safely 
 

Suggested activities 
 
- Making a simple series circuit 

and recording what they have 
created using symbols 

- Drawing and labelling the main 
components of a circuit 

bulb, wires, clips, battery, 

Topic 2 Sound and Light Vocabulary Working scientifically Resources 
- Recognise that light is needed in 

order to see things and that 
dark is the absence of light  

-  Understand that light is 
reflected from surfaces. 

-  Recognise that light from the 
sun can be dangerous and that 
there are ways to protect their 
eyes  

- Recognise that shadows are 
formed when the light from a 
light source is blocked by an 
opaque object. 

Source, cause, effect, reflection, 
bright, dull, absence, darkness, 
mirror, power, surface, opaque, 
reflective, shadow 

- Setting up simple practical 
enquiries, comparative and fair 
tests 

- Observing closely when taking 
part in experiments. 

- To make simple predictions 
- Opportunities for pupils to 

compare and contrast giving 
reasons for their answers. 

 
Suggested activities 

 

Torches, different surfaces in the 
classroom, mirrors 



 
PSHE: 

 - Explore how light is reflected 
from different surfaces. 

- Using a torch and a pencil 
design an experiment to change 
the size of the shadow the 
pencil casts. Record your result 
and explain why you think this 
happens. 

Topic 1 Learning outcome and enquiry questions from the progression document Key vocabulary 
My relationships ▪ know what conflict is. 

▪ understand some ways of avoiding, managing and resolving conflict. 

 
‘What happens if a rule is tricky or a rule is broken?’ 
 
‘What does it mean to be proud?’ Have you ever felt proud of something you have done? 
Discuss what this felt like.’ 
 
‘What relationship behaviour is most important to you, so you can enjoy respectful 
relationships? Is this something that you can pledge to be like yourself within your own 
relationships?’ 
 
‘Is it ok to have a boyfriend/girlfriend?’ 
 

relationship 
gender 
stereotype 
problem-solve 
 

Topic 2   
My body ▪ understand diversity of cultures and societies within their own experience.  

▪ understand the contributions of different local cultures to our lives.  
▪ understand the nature of prejudice, racism and sexism at home and in school and ways 

to combat these. 
▪ understand the impacts of stereotyping, prejudice and discrimination at home and 

school and how to challenge these. 
▪ know awareness of, and pride in, own individuality.  
 
‘What are the good things about being your age? A teenager? An adult? A much older 
person?’ 
 
‘How does it feel to know you are completely unique to other people in the class?’ 

motivation 
lifestyle 
choices 
judgement 
appearance accept 



 
RE: Y3 Summer Term 

 
‘How do I feel when my friends touch me?’ 

Inquiry Questions:  -  

1. What does it mean to be a pilgrim? (suggested focus – Lourdes, Bernadette)  
2. Is life a journey? Does it ever end?  (suggested focus – Hinduism – reincarnation)  

                                                                                                        Apply Skills  (covered every term) 

● Asking  questions to develop 
understanding 

● Discuss to widen 
understanding  

 

Ask important questions about religion and beliefs, making links between their own and others’ responses. 

Ask questions about the significant experiences of key figures from religions studied and suggest answers from 

own and others’ experiences, including believers. 

● Enquiring, investigating and 

interpreting 

 

Philosophy 

identify what they find interesting and puzzling in life and represent this through art, design, music, dance and 

drama  

Decide if a reason or argument based on a religion or belief makes sense to them and is expressed clearly. 

 Use more than one reason to support their view. 

● Express their views in response 

to what they are taught 

 

Make links between the teachings of the religions studied and life in the world today. 

Recognise that it is difficult to define ‘right’, ‘wrong’, ‘good’ and ‘bad’.  

Recognise some of the similarities and differences between these ideas. 

● Develop the skill of responding 
creatively and of 
communicating their feelings 

and ideas 

Describe some forms of religious expression and begin to interpret them. 

 

                                                                                                                    Religious Knowledge and Understanding  (Termly Focus)  



Knowledge and understanding of 

key beliefs of religions 

 

 

Overarching Knowledge and Understanding:  

Describe some key features of religions including some key religious beliefs and teachings of Christianity 

Christianity – Christians believe if they go on a pilgrimage then they will deepen their relationship with God. 

Hinduism – Hindus believe that the soul continues on a journey and people live more than one life.  

 

 

Knowledge and understanding of 
the practices and features of 

religions,  

e.g., festivals, celebrations, 
artefacts, buildings 

 

 

Overarching Knowledge and Understanding:  

Describe some key features of religions including some key features of religions. 

Recognise similarities and differences between features of religions. 

Know what happens in the places of worship and why they are important to the believers. 

Christianity - Know and understand that Christians believe that some places are holy and that they make special 
visits to these places. Eg Lourdes for healing.  

Hinduism – Hindus celebrate new life at the festival of Holi  

Knowledge and understanding of 
religious texts and stories 

including: special words and 
stories, and special things in 
nature. 

Overarching Knowledge and Understanding: 

Make links between religious symbols, language and stories and beliefs or ideas that underline them. 

Describe a range of religious stories and sacred texts. 

Make links between religious stories and sacred texts 

Christianity – the story of Bernadette  - Christians believe that Mary, the mother of Jesus spoke to Bernadette 

Knowledge and understanding of 

special people holy men and 
women 

Overarching Knowledge and Understanding: 

Know that there are significant religious people who influence the lives of others. 

Christianity: Know and understand that people gave their lives for their belief in Christianity eg Bernadette.  



 

 
 
 
MfL: Please note: MfL is taught in Years 3- 6 not in KS1. There are short videos to explain the suggested activities on Google Classroom 

Know and understand the 
importance of belief and its impact 

on lives 

Overarching Knowledge and Understanding: 

Begin to understand and describe the impact religion has on believers’ lives and how they put their beliefs into 

practice. 

Begin to understand and describe the connections between beliefs, values, and practices. 

Christianity:  

Teaching of Jesus 

Christian rites of passage 

Hinduism: Hindus believe that Reincarnation and the concepts of moksha (release from the cycle or 
reincarnation), dharma (duty to God and to others) and karma (the idea that actions have consequences for one’s 

future rebirth) 

 

Vocabulary –  
Pilgrims  
Pilgrimage  
Lourdes  
Bernadette  
Saint  

Vocabulary – 
Karma 
Brama  
Visha 
Sanskrit   

Topic Holidays and Food 
Listening Show understanding of a range of familiar spoken phrases, for example through acting out part of a 

story heard 
suggested activities Watch video from rigolo 

Strip bingo 
Sing along breakfast items, gap fill on pause 
Play fruit salad game: all children given a fruit, when teacher calls that fruit, all children with that one swap places 



Speaking Ask and answer simple questions, for example about where you are going on holiday and food that 
you like / dislike 

suggested activities Act out role-play based on video or song 

Role-play in cafe 
Reading Learn and remember new words encountered in reading 

suggested activities Guess the word as teacher writes it slowly - more points the faster the class guess the word 
Writing It is not intended that year 3 write in French, to enable them to enjoy the sound / speech links before 

introducing the new phonics of French 
suggested activities  
Grammar Be able to use correct prepositions 

at the = au / a la / aux 
Key Vocabulary Les Vacances = Holidays:  

Où va Bof? = Where is Bof going? 
Je vais à Strasbourg = I go to Strasbourg 
Où vas-tu? = Where do you go? 
en vacances = on holiday 
je vais au camping = I go to the campsite 
au parc d’attractions = to the theme park 
à la mer = at the sea 
au bord de la mer = at the seaside 
à la montagne = to the mountains 
à la campagne = at the countryside 
au ski = to the ski resort 
avec ma famille = with my family 
avec l'école = with school 
je vais faire du ski = I will go skiing 
sport 
vélo = bike riding 
bateau = boat 
nager = swim 
voir mes grands-parents = see my grandparents 
faire les manèges = do the rides 
La Famille = family:  
ma mère = my mum 



mon père = my dad 
ma soeur = my sister 
mon frère = my brother 
ma tante = my aunt 
mon oncle = my uncle 
ma grande-mère = my grandmother 
mon grand-père = my grandfather 
aujourd’hui = today 
je vais vous présenter = I am going to introduce you 
à ma famille = to my family 
venez suivez-moi = come on follow me 
tout le monde = everyone  
est dans la cuisine = is in the kitchen  
petit = little (younger) 
aller au cinéma = go to the cinema 
ce soir = this evening 
et chante à l’opéra = and sing at the opera 
il y a = there is  
OPINIONS 
La Nourriture = Food:  
Qu’est-ce que tu aimes manger? = What do you like eating?  
Qu’est-ce que tu manges? = What do you eat? 
Je mange un sandwich = I eat a sandwich 
au poulet = chicken 
thon = tuna 
fromage = cheese 
à la tomate = tomato 
une glace au chocolat = chocolate ice-cream 
à la vanille = vanilla 
à la fraise = strawberry 
à l’orange = orange 
les frites = chips 
les gâteaux = cakes 
les bonbons = sweets 
les pommes = apples 
les carottes = carrots 
les haricots = beans 



 
Art and Design 

une banane = a banana 
un jus d’orange = an orange juice 
une pizza 
du pain = bread 
de la limonade = lemonade 
de la crème = cream 
des fraises = strawberries 
voici = here is  
les fruits, les bananes 
les poires = pears 
les cerises = cherries 
les ananas = pineapples 
les pêches = peaches 
jolies = pretty 
beaux = beautiful 
aussi = also 
et = and 
Qu’est-ce que tu manges au petit déjeuner? = What do you have for breakfast? 
au petit déjeuner = for breakfast 
je mange des céréales = I eat cereal 
il mange un yaourt = he eats a yoghurt 
des biscuits = biscuits 
nous mangeons = we eat 
des oeufs = eggs 
du jambon = ham 
des croissants = croissants 
c’est délicieux = it’s delicious 
on en mange = we eat them 
le dimanche = Sunday 
il faut manger = you have to eat them 
car il est important = because it’s important 

Media Learning outcomes from the progression document 
Paint & Colour including 
pastels 

- Experiment with different effects and textures including. colour washes to create backgrounds and different 
thicknesses of paint  



 
PE: Note please refer ABC when planning your sequences of lessons 

- Start to use initial sketches as a preparation for painting portraits and still life. 
- Introduce different types of brushes  
- Support pupils in selecting pastels or paint for a specific artwork 

Key vocabulary effects, textures, colour wash, thickness, sketch, portraits, still life 
Resources including artists varied types of paint brushes (thickness, different bristle materials), pastels, paints, 

Philip Wilson Steer – English Impressionist 
Berte Morrisot – female impressionist 

A. Health and fitness B. Compete and perform C. Evaluate 

- Recognise and describe the effects of 
exercise on the body. 
- Know the importance of strength and 
flexibility for physical activity.  

Explain why it is important to warm up and cool 
down. 
Key Vocabulary: 
Strength, flexibility, warm-up, cool down, 
performance, health 

- Develop the quality of actions in 
performances.  
- Perform learnt skills and techniques with 
control and confidence.  

Compete against themselves and others in a 
controlled manner. 
Key Vocabulary: 
Techniques, confidence 

- Watch, describe and evaluate the 
effectiveness of a performance 

Begin to recognize and talk about how a 
performance has improved over time including 
those of their classmates. 
Key Vocabulary: 
Effectiveness, evaluate 

1. Striking and fielding games - Consolidate and develop a range of skills in striking and fielding and use these in a game 
- Develop different ways of throwing 
- Practice correct technique for catching and use it in a game 
- Practice correct batting technique and use it in a game 
- Practice correct fielding technique and use it in a game 
- Consolidate throwing, catching and batting skills already learned 
- Strike a ball for distance 
- Know how to play a striking and fielding game competitively and fairly 
Key Vocabulary: - Strike, Field, Send, Receive, Throw, Catch, Racket, Bat, Fair, Game, Distance, 
Technique, Consolidate, Competition  
 
Resources: ball, rackets 

2. Athletics and fitness - how different techniques can affect their performance. 
- Focus on their arm and leg action. 
- Begin to combine running with jumping over hurdles. 
- Use one and two feet to take off and to land with.  
- Develop an effective take-off for the standing long jump. 



 
 
Computing: Y3 Summer Term 

- Develop an effective flight phase for the standing long jump. 
- Land safely with control. 
- Throw with greater control and accuracy. 
- Show increasing control in their overarm throw.  
- Perform a push throw.  
- Continue to develop techniques to throw for increased distance. 
Key Vocabulary: - - Combining techniques, take-off and land, Increasing control, Push throw 
 
Resources: hurdles, basketballs 

Curriculum organisation: ● Each Computing theme has a section for key vocabulary to be introduced during the theme. Often key 
vocabulary will be repeated across all year groups so that pupils can talk about their work in computing using 
the correct terminology.  

● Thinking like a computer is the golden thread that works across every aspect of Computing.  
● When planning to teach Computing skills, it will be possible to combine some areas together, they will not 

necessarily need to be taught as discreet lessons. 
● Under each topic key concepts and approaches will be given. Knowledge and understanding of online safety 

builds year on year. Each learning component from the previous year will be revisited and consolidated year on 
year. In addition to explicit teaching in the classroom, E-Safety can be covered in the follow ways: Class 
assemblies, Warm up activities, School assemblies. 

● In each of the three sections (Digital Literacy / E-Safety, Computer Science and Information Technology) the 
skills to be taught are colour coded: Knowledge, Understanding, Skills 

● Knowledge, understanding and skills are built upon each year, many are revisited during the year and built 
upon. 

● E-Safety, Digital Literacy and Information Technology will be taught across all terms, Computer Science will be 
taught in the Spring and Summer Term. 

● Please link most Information Technology and Computer Science skills with other subjects, for example 
teaching the use of new software within History and Geography or teaching how to access suitable software 
and applications through software required for MfL or Music. 

● When you are planning E-safety please make meaningful connections with work in Computer 
Science and Information Technology. 

Digital literacy and E-safety 
Digital Literacy: a skill to use 
information technology to find, 
evaluate, create and communicate 
information. 

● Understand and discuss what makes material inappropriate  
● Explain who and where inappropriate content is reported. 
● Understand the importance of staying safe online when using communication features such as: 
● Email, live chat, instant messaging. 
● Know the need to be careful with what is being shared online. 



E-Safety: safe and responsible use 
of technology; behaviour online and 
security. 
Note: This section is revisited 
termly for each year group to 
embed knowledge and 
understanding of online safety. 
This is a high priority to ensure 
all pupils are safe online. 
Knowledge, understanding and 
skills are built on each year 
through a deepening of 
understanding and through 
consolidating knowledge and 
skills learnt the previous year. 
When you are planning these skills, 
look at how these skills can be 
connected with Computer Science 
and Information Technology. 

● Understand and discuss ways in which identity can appear to change depending on what a pupil is doing 
online (e.g. gaming; using an avatar; social media). 

● Understands that age verification exists and why some online platforms asks users to verify their age. 
● Explain how our digital footprint is collected through cookies. 
● Know the health implications of spending too much time looking at a screen. For example: 
● Know how to safely and effectively use search engines. Promote an understanding of what can and cannot 

be used. 
● To explain and understand what makes a suitable passwords 
● To know that one should not share personal data online and why this is. Understand that personal data is 

collected through cookies. 
● To know that devices, apps and games are designed to keep users online for longer than planned of 

desired. To explain how this is achieved through notifications.  
● To know what the term Privacy Setting means. Explain what privacy settings are for. 
● To know what a fake profile is and explain what these could look like. Discuss that somethings are not 

what they seem. 

Key vocabulary ● Screen time 
● Screen break 
● Formal language 
● Informal Language 
● Cyber-bullying 
● Cookies 
● Personal Data 
● Fake Profiles 
● Persuasive Design 
 

Resources ● https://learning.nspcc.org.uk/research-resources/schools/e-safety-for-schools 
 

● https://www.internetmatters.org/resources/ 
 

● https://www.ceop.police.uk/safety-centre/ 
 

● https://www.thinkuknow.co.uk/ 
 

● https://learning.nspcc.org.uk/training/online-safety 
 

https://learning.nspcc.org.uk/research-resources/schools/e-safety-for-schools
https://www.internetmatters.org/resources/
https://www.ceop.police.uk/safety-centre/
https://www.thinkuknow.co.uk/
https://learning.nspcc.org.uk/training/online-safety


● https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-child
ren 

 
● https://www.includenorfolk.org.uk/e-safety/  

Computer science 
Studying algorithms, computer 
processes, designing, writing 
and debugging programs. 
Including knowing the 
difference between hardware 
and software. 

● Know what an algorithm is and create a simple algorithm explain how it works. 
● Use logical reasoning to explain what will happen next. 
● Solve problems by decomposing code into smaller parts. 

 

Key vocabulary ● Algorithm 
● Code 
● Logical reasoning 
● Variable 
● Predict 
● Network 
● Debugging 
● Sequence 

Resources ● Scratch Jr 
● Scratch 
● Kodu 
● Code Studio 
● Scratch 
● Construct 2 
● https://code.org/learn 

Information technology 
The study of using systems, 
storing, sending and retrieving 
information. 

Don’t forget to link your 
E-Safety work with the teaching 
of these skills  

Accessing Programs and 
Features 

● Selects suitable software to meet the needs of a given brief. (For example selecting Google Doc, Google 
Slides and Google Sheets to complete a given task.) 

https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-children
https://www.justonenorfolk.nhs.uk/staying-safe/staying-safe-online/e-safety-younger-children
https://www.includenorfolk.org.uk/e-safety/


 
 
D&T Topic Learning outcomes from Progression document 

To be used consistently across the year, choose relevant statements to match you medium term plan 
Design: 
Red- explaining/ understanding choice of 
material/ resources  
Purple-Using teacher modelling or ideas to 
generate own ideas.  
Brown- purpose of product 
Green- research of products similar.  
Pink- language. Vocabulary and ability to explain 
product and purpose.  
Blue- written or pictorial planning/ labelling. 
(KS2) 

Make 
Red- safety and hygiene.  
Purple-Choosing appropriate tools/resources  
Brown- Use of skills e.g. cutting, measuring, 
choosing materials, assembling and finishing 
products. 
Green- following their plans/ sequencing the skills 
needs to create a product  
Pink- Know the purpose of the product, be able 
to evaluate the product and identify if it is fit for 
purpose. 

Evaluate 
Purple- test product against Success Criteria  
Orange- link evaluation to similar products, 
(inventors, designers and cost) KS2.  
Green- orally discuss improvements/ possible 
changes. 
Blue- written, oral or pictorial evaluations (KS2) 
 

- Describe purpose of materials or resources 
and how they help meet the success criteria.  

- From a success criteria or product 
specification, be able to explain what they 
want to do and describe how they may do it. 

 
- Describe purpose of product and explain how 

they have followed a given design criteria 
- Show that their design uses their research 

from similar products and begin to use 
computers to show design or research. 

- Create a plan which shows order, equipment 
and tools 

- Describe design using an accurately labelled 
sketch and words 

- Explain how product will work to a group or 
class. 

Select suitable tools/equipment, explain choices; 
begin to use them accurately 
-Select appropriate materials, fit for purpose.  
-Begin to measure, mark out, cut and shape 
materials/components with some accuracy 
-Begin to assemble, join and combine materials 
and components with some accuracy 
- Begin to apply a range of finishing techniques 
with some accuracy 
-Work through a plan or instructions in order. 
*consider how good product will be 
 

-Use a design criteria to evaluate finished 
product. 
-Say what I would change to make design better. 
-Begin to evaluate existing products, considering: 
how well they have been made, materials, 
whether they work, how they have been made, fit 
for purpose 
* begin to understand by whom, when and where 
products were designed  

* learn about some inventors/designers/ 
engineers/chefs/ manufacturers of 
ground-breaking products 

 

Key vocab: Key vocab: Key vocab: user, purpose, design, model, 
evaluate, prototype, annotated sketch, 
functional, innovative, investigate, label, drawing, 
function, planning, design criteria, annotated 
sketch, appealing 



Technical knowledge – Materials/structure 
(To be completed in a certain term to link within 
your topics- see your group for which term). 
Name materials 
 
Describe materials and choose materials 
appropriately to fit a purpose. 
 
Measure materials  
 
Structure a product using materials 

-Use appropriate materials to meet an outcome. 
Measure materials and begin to understand concept of amounts needed. 
-Work accurately to make cuts and holes 
-Join materials 
-Begin to make strong structures 

Key vocabulary  shell structure, three-dimensional (3-D) shape, net, cube, cuboid, prism, vertex, edge, face, length, 
width, breadth, capacity, marking out, scoring, shaping, tabs, adhesives, joining, assemble, accuracy, 
material, stiff, strong, reduce, reuse, recycle, corrugating, ribbing, laminating, font, lettering, text, 
graphics, decision, 

Resources  
Technical knowledge - Mechanisms Summer 2- link to Science, e.g. make a factual pop up non chron report on sound and 

light 
-Select appropriate tools / techniques 
-Alter product after checking, to make it better 
-begin to try new/different ideas 
-Use simple lever and linkages to create movement 

Key vocabulary mechanism, lever, linkage, pivot, slot, bridge, guide system, input, process, output linear, rotary, 
oscillating, reciprocating 

resources Wheels, axles, axle holder, pulleys, rubber washers wood, cardboard, card, paper, rubber bands, 
pencil, scissors, colouring pens/pencils, rulers 

Technical knowledge – Electrical systems 
(KS2) 

Summer 1- link to science (electricity)  
-Use simple circuit in product 
-Learn about how to program a computer to control product. 

Key vocabulary series circuit, fault, connection, toggle switch, push-to-make switch, push-to-break switch, battery, 
battery holder, bulb, bulb holder, wire, insulator, conductor, crocodile clip, control, program, system, 
input device, output device 

resources Bulbs & Holders, Battery Packs / Holders, Crocodile Leads, buzzers, switches, 
Technical knowledge- food and nutrition 
(To be used consistently across the year, 
choose relevant statements to match your 
medium term plan) 
 

Prepare and cook some dishes safely and hygienically  
*use equipment safely 
 

-Carefully select ingredients  
*think about how to grow plants to use in cooking  



 
 
 
 
Geography: Geographical Association assessment by the end of Y4:  
Have begun to develop a framework of world locational knowledge, including knowledge of places in the local area, UK and wider world, and some globally 
significant physical and human features. 

Safety and hygiene  
 
Food preparation- ingredients, equipment 
needed to meet a success criteria/ make a 
product. 
 
Food groups, textures, purpose of ingredients 
and nutrition  
 
Skills e.g.  Blending, stirring, weighing, 
decorating.  
 
Evaluate/ make changes to a recipe for a 
desired outcome (UKS2) 

-Begin to understand food comes from UK and wider world 
-Describe how healthy diet= variety/balance of food/drinks 
-Explain how food and drink are needed for active/healthy bodies. 
-Grow in confidence using some of the following techniques: peeling, chopping, slicing, grating, 
mixing, spreading, kneading and baking 
-Make a product look attractive  
 

Key vocabulary name of products, names of equipment, utensils, techniques and ingredients texture, taste, 
sweet, sour, hot, spicy, appearance, smell, preference, greasy, moist, cook, fresh, savoury, 
hygienic, edible, grown, reared, caught, frozen, tinned, processed, seasonal, harvested 
healthy/varied diet 

resources Knife, fork, spoon, Chopping board, peeler; grater; mixing bowl; cutters; kitchen scissors; 
weighing scales, measuring spoons; measuring jug; mixing spoon; vegetable knife 

(food needed to suit individual lessons) 

Theme Topic and objectives Vocabulary and resources 
Contextual world knowledge of: 
locations, places,  
and geographical features 

Summer holidays  
Locational knowledge  
Locate key countries in Europe. 
Place the UK on a map of Europe  
Find and name different countries in Europe. 

● Regions 
● Routes 
● Population 
● Amenities 
● Land degradation 
● Erosion 
● Commuter belt 



Locate key physical features of countries in Europe (largest forest, 
highest mountain, largest river, largest city, longest coastline) 

● Relocation 
● Development 
● Transport 
● Employment  
● Representation 
● topography  
● land-use 

 
Throughout pupil’s education in the HEART 
trust, we would like them to have a key 
understanding of climate change and the 
affects that this is having on the world 
currently and how it could affect the pupils 
in the future. Each year group with have an 
enquiry question which will be used to 
delve deeply into the idea of climate change 
and how we can positively influence the 
world. This work will be in addition to any 
other geography and can be linked with 
PSHE 

Understand that human actions impact on climate change. 
Know the issues at school that impact on climate change. 
Devise ways to influence how pupils and adults behave in the 
school environment. 
Write a strategy for a greener school. 
Work with pupils and adults to make changes. 
Communicate what they have done and the impact 

Reduce – reuse – recycle, 
influence, change behaviours, 
raise awareness, ‘green’ agenda, 
issues 

Human and physical geography. 
(understanding of the conditions, processes, 
and interactions to explain features, distribution 
patterns and changes over time and space) 

Summer holidays  
Enquiry Question – why do people chose certain places for 
their summer holidays? 
Chose a European country and discuss why it could be a holiday 
destination. 
Look at the climate in the different places and why they are 
important.  
Look to the future – which countries might we be visiting more in 
the next few decades? Why? What would make them more 
attractive (talk about climate change and the warming world, 
studies have suggested that the South of England will be 
comparable to South of France now) 

Destination, holiday, climate, 
weather 

Geographical skills and fieldwork 
(enquiry and the application of skills in  
observing, collecting, analysing, evaluating and 
communicating geographical information) 

Enquiry Question  
How has climate change impacted our local area? 
Case study – field trip to the coast to see first-hand what has 
happened and what humans are doing to stop the changes – 
chose two locations visit each and see the differences. 
Investigate the different types of sea defences.  

Case study, fieldwork, 
investigate, sea defences, 
topography,  
Location, observe, analyse, 



 
 
 
 
Music: Topic heading from Charanga. You will find the units of work on the Google Drive 
 

 

 

Investigate why some areas have stronger sea defences – what 
helps make the choices? 
Study the topography of these places has it made a difference to 
the seas defences that have been built. 
Observing, analysing, using geographical language 

Summer 1 : 
 

Blackbird 

Summer 2 
 

Reflect, Rewind, Replay 


