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Heartsease Primary Academy: Pupil Premium Statement and Review 2019-2020 

1. Summary information 

School Heartsease Primary Academy 

Academic Year 2019-20 Total PP budget 192,720 Date of most recent PP Review October 2019 

Total number of pupils 440 Number of pupils eligible for PP 136 Date for next internal review of this strategy January 2020 

 

2. Current attainment  

 Pupils eligible for PP (your school) Pupils not eligible for PP (national average)  

% achieving in reading, writing and maths    

% making progress in reading    

% making progress in writing    

% making progress in maths    

 

3. Barriers to future attainment (for pupils eligible for PP, including high ability) 

 In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A Communication skills, especially the development of early oral language, tend to be lower for pupils eligible for PP than for other pupils, which slows progress in other years 

B Reduced reading comprehension due to limited receptive vocabulary and diminished inference and deduction and lower rates of home reading 

C Lack of writing skills and grammatical knowledge due to limited language modelling and acquisition 

D Reduced social and emotional development of PP pupils impacts on their readiness and willingness to learn and lowers levels of confidence, self-esteem and resilience 

E Reduced reasoning skills due to delayed language acquisition, resulting in lower attainment in maths compared to ‘other’ children nationally 

F Attendance 

External barriers (issues which also require action outside school, such as low attendance rates) 

G Lack of parental engagement thus PP pupils not learning outside of school 

H Limited life experiences resulting in lack of aspiration in pupils, families and staff; including higher attaining PP pupils 

I Mental health and emotional stability of families 

4. Desired outcomes  
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 Desired outcomes and how they will be measured Success criteria  

A Improved language acquisition during early years, measured using the EYFS framework 
PP pupils leave Early Years with a secure level of speech and language skills 
and have achieved at least national for GLD.   

B Increase the % of PP pupils in the middle and high prior attainment bands (from EYFS and KS1 starting points) 
achieving the expected (and higher) reading standard, to at least in-line with national ‘other’ data.  

PP pupils who are in the middle or high prior attainment bracket achieve the 
expected standard in Reading from their starting points.  These outcomes 
must be above national average.   

C Increased proportions of PP pupils attaining ARE in moderated writing assessments in all year groups. 
PP pupil achievement in writing is at least in line with national average or 
above across all year groups and this is validated by moderations.   

D Improved positive learning behaviours e.g. confidence in talking about learning, participation in lessons, readiness to 
learn are evidenced increasingly during formal monitoring and conversations with pupils. 

Pupil feedback forms from targeted pupils show improved outcomes for PP 
children in comparison to NPP peers. 

E Greater capability in reasoning in Maths resulting in an increase in PP children achieving expected standards in maths 
at all Key Stages, but especially KS2, when completing e.g. PUMA and termly progress tests. 

PP pupil achievement in maths is at least in line with national average or 
above for all year groups and this is validated by moderations and 
accountability data.   

F Dedicated Attendance officer to work across the Trust to support individual academies with persistent absentees 
therefore decreasing PA and increasing average attendance across the school.   

PP PA is reduced to be at least in line with national average and the % of PP 
attendance is increased to be at least in line with national average or above.   

G Parents engaging with school staff in developing learning partnership between home and school, to include increased 
home reading, homework completion and attendance at information events / on school visits. 

Communication with parents and the community is improved, particularly 
with PP parents in order to raise attainment through home learning and for 
parents to gain a better understanding of expectations of the curriculum.   

H Pupils have the opportunity to access a wider range of experiences including working with external providers eg: UEA, 
STEM etc. to develop aspirations.  In addition to this, pupils are inspired by exciting and engaging visitors to the school 
who support raising aspirations.   
For higher attaining children to be working at greater depth within English and maths and for them to have 
opportunities that build on their aspiration 

Parent questionnaires show increased aspiration through specific questions 
over a given period e.g. “What would you like your child to do when they 
leave school?” 
a)  Begin paid work   b) Go to college   c) Complete an apprenticeship d) Go 
to university e) Start a business f) Other 

I To provide a specialist member of staff to work with families and children and support with their emotional well-being 
and mental health.   

The Pastoral Assistant and SENDCO work closely with families to support 
with emotional well-being and mental health in order to reduce the % of PP 
pupils struggling in these aspects of their lives.   
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5. Planned expenditure  

Academic 
year 

2019-20 

The three headings below enable schools to demonstrate how they are using the pupil premium to improve classroom pedagogy, provide targeted 
support and support whole school strategies.  

i. Quality of teaching for all 

Desired 
outcome 

Chosen action / approach What is the evidence and rationale for 
this choice? 

How will you ensure it is 
implemented well? 

Staff 
lead 

When will 
you review? 

B C D E H I  Curriculum Enhancement  

• The Childrens’ University 

• Musical instrument tuition 
for Years 4 

• Bushcraft for Year 2 

• Karate for Year 1 

• Drama for Reception 

• Forest School for KS1 

• Visitors into school 

Subsidise school trips and 
residentials 

To inspire all pupils and increase aspirations.  
Pupils voice has demonstrated that pupils at 
Heartsease do not always know what they want to 
do after education (low aspirations) and this will 
aim to develop their skills by experiencing and 
exploring different areas of the curriculum and 
beyond.  
 
Children’s University has been proven to open up 
children’s understanding of ‘where they can go 
next’ and increase aspirations.  
 
Music, Drama and Outdoor Learning are all proven 
to enhance learning for all pupils and this will 
specifically target PP pupils who may not have the 
opportunities to experience these things.   

A member of SLT will drive Children’s 
University to ensure that this is 
embedded across the schools and 
celebrated.   
 
Music, Drama and Outdoor Learning is 
all timetabled into the week and this 
links with learning across the curriculum.   
 
Visitors/trips are planned in by class 
teachers to ensure that they enhance 
the curriculum.  There is the 
expectations that there is at least one 
per term.   

SLT 
SS 

 
 

Class 
Teachers 

January 2020 

A C D E  Communicating Matters 

Specialist speech therapists and 
providers of speech and language 
training 

 

Impact demonstrated on pupil’s communication 
skills in EYFS shows that this provision has high 
value and needs to be continued.  
 
Staff continue to be trained on delivering high 
quality provision for speech and language which 
ensures that this is sustainable.   
 
 
 

Reports that are developed for pupils 
are actioned in the classroom straight 
away and staff are applying the speech 
and language provision daily. 
 
Termly WellComm assessments are 
completed to ensure impact on PP 
pupils.   
 
Information sent home to encourage 
parental engagement   

Comm. 
Matters 

 
 

Class 
Teachers 

 
 
  

January 2020 
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B C E  Intervention Teacher 
Qualified teacher who works 
specifically with PP pupils in Years 5 
and 6 to work with individuals 
filling gaps in learning and building 
confidence ready for high school.   

 

Impact of this provision from last year 
demonstrates that pupils made accelerated 
progress and in turn made progress to be in line 
with age related expectations.   
 
Analysis of provision has shown evidence that 
working in 1:1 or 1:2 groups had the most impact.  
This is to be arranged for next year and focus on PP 
pupils. 
 
Work planned must be from gaps analysis as this 
has proven to have more impact.  There are a 
number of gaps in all years (particularly KS2) and 
planning for PP pupils must target these. 

Monitor the progress of PP pupils who 
are receiving interventions – weekly for 
Year 6 and half termly for the rest of the 
school.   
 
Any interventions are planned in 
carefully to ensure that PP pupils receive 
the provision needed to make 
accelerated progress however do not 
miss out on experiences within the 
curriculum.   
 
 

SLT 
 
 

Subject 
Leaders  

 

January 2020 

D H I  Forest School Specialist Staff 
Member + TAs 

Forest School sets learning in a 
different context for children 
where they can undertake a range 
of practical activities and carry out 
small achievable tasks. 

 

Outdoor Learning through Forest School has had a 
huge impact on our PP pupils who struggle with 
social and emotional aspects of life including 
developing friendships and building relationships.   
 
Research shows that, through Forest Schools, 
pupils learn to work as a team in addition to 
becoming more independent.  These are 
experiences that PP pupils may lack in.   

Forest School Specialist to co-ordinate 
the provision and ensure that staff who 
accompany are delivering activities at a 
high standard. 
 
Timetabled across KS1 to ensure that 
this is a regular and consistent provision, 
as well as not stopping PP pupils from 
experiencing other opportunities across 
the curriculum.   

SLT 
 

Forest 
School Lead 

 
 

January 2020 

B C E  Bug Club Subscription and Times 
Tables Rock Stars 

Online reading books with linked 
learning resources which can be 
used in school and at home as 
homework 

There has been a marked improvement in Times 
Tables fluency with TTRS and this needs to 
continue in order to improve outcomes for Maths 
across the school. 
 
Bug Club has been proven to be successful with 
developing reading as well as reading for pleasure.  
This must be promoted more to have the most 
impact which will be a focus for next year.   

Maths and English leaders to drive this 
provision and ensure PP pupils are 
having the opportunities to be able to 
access.  
 
Some PP pupils may not have access to 
internet at home therefore lunchtime 
clubs to be set up and delivered, 
targeting these pupils.  

Subject 
Leads 

 
Class 

Teachers  

January 2020 
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D H Votes for Schools  

A programme of study that focuses 
on developing pupils SMSC as well 
as fundamental British values.   

This programme has been proven to have an 
impact on pupils’ knowledge of fundamental 
British values including democracy as they have to 
vote each week.  
 
Pupils have the opportunity to collaborate and 
discuss issues in current affairs building on 
confidence and understanding of the world around 
them. 

Votes for Schools is timetabled into the 
school week in addition to being 
displayed in the classroom.   
 
Teachers ensue that pupils have the 
opportunity to discuss the question each 
week and this is brought into the 
assembly each week.   

Class 
Teachers 

January 2020 

Total budgeted cost 84,967.21 

ii. Targeted support 

Desired 
outcome 

Chosen action/approach What is the evidence and rationale for 
this choice? 

How will you ensure it is 
implemented well? 

Staff 
lead 

When will 
you review? 

B D F G I  Pupil Wellbeing Manager  

Positive Play Support, Heartstart, 
Pastoral Care 

 

Positive Play has had an impact on the social and 
emotional well-being of our most vulnerable 
children including PP pupils.   
 
PP pupils have the opportunity to develop 
fundamental skills in developing relationships, 
understanding how to work with others and other 
PSHE objectives relevant to their individual needs.  
  

The Pupil Wellbeing Manager will work 
closely with the Pastoral Assistant to 
ensure that pupils with the highest need 
are targeted. 
 
Positive Play is embedded through the 
curriculum through staff training and 
ensuring that PSHE is part of the 
timetable.   
 
Individual Positive Play for pupils is 
timetabled throughout the week and 
individual needs are met during that 
time.   

Positive Play 
Lead  

 
 

Class 
Teachers 

January 2020 

B D G F I  Thrive Specialist Staff Member 

(Allocated times for specialist TA to 
work with children who have 
behavioural needs) 
 

Research shows that embedding Thrive practice 
throughout the whole school has a significant 
impact on pupils learning and ability to work 
effectively thus improving outcomes.   
 
PP pupils are amongst the most disadvantaged, 
who benefit more so than any another group of 
pupils, from a Thrive approach.  This focuses on 
repairing some of the development goals that have 
been missed through traumatic experiences.   
 
Thrive Online will enable teachers to assess and 
plan for individual pupil needs which is proven to 
have more impact in developing social and 
emotional aspects of learning.   

Thrive needs to be developed as a whole 
school approach to have the most 
impact and all members of staff must 
adhere to this approach in all aspects of 
school life.  Staff will be trained 
specifically for this in order to achieve 
maximum impact for our pupils, in 
particular PP pupils. 
 
Staff will be trained fully on how to use 
Thrive Online effectively to be able to 
target individual needs.   

Thrive 
Practitioner 

 
 

Class 
Teachers 

January 2020 

Thrive Online  

Total budgeted cost 31,614.64 
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iii. Other approaches 

Desired 
outcome 

Chosen action/approach What is the evidence and rationale for 
this choice? 

How will you ensure it is 
implemented well? 

Staff 
lead 

When will 
you review? 

B D E F I  Pastoral Assistant - 

Pupil/Parent Mentoring, Pastoral 
Care, Absence & Punctuality, Child 
Protection 
 
 
 

The Pastoral Assistant is a fundamental role in the 
school and ensures that behaviour in the school is 
dealt with appropriately.   
 
They build up good relationships with the parents 
which is essential to ensure good communication 
with the community when supporting the PP 
families.   
 
They deal with safeguarding concerns alongside 
the other DSLs in the school and ensure that all 
pupils, including PP pupils, are supported and are 
safe. 
 
They also undertake a key role in attendance by 
completing first day calling to ensure all pupils, 
including PP pupils are safe.   
 
The Trust Pastoral Manager supports the assistant 
in ensuring the safety of all pupils, including PP 
pupils, and will ensure that attendance figures are 
at least at national and all safeguarding concerns 
are dealt with appropriately and efficiently.   

The Pastoral Assistant will be full-time 
and will be available at key points during 
the day (mornings and after school) to 
ensure optimum support for families 
who are in need or vulnerable.   
 
Weekly meetings with the Pastoral Team 
and the Headteacher will ensure that all 
safeguarding cases are discussed in 
detail and actioned. 
 
The Trust Pastoral Manager will meet 
with the Headteacher and the Office 
Manager fortnightly to ensure that 
attendance is monitored carefully and at 
least at national average for all pupils, 
including PP pupils.   

Pastoral 
Assistant 

January 2020 

Trust Pastoral Manager Trust 
Pastoral 
Manager 

 
SLT 

January 2020 

B C D E I  National Schools Breakfast 
Programme Organiser 

Subsidy provided for a key person 
in charge of providing Breakfast 
Bagels through the National 
Schools Breakfast programme 

The National Schools Breakfast Programme aims to 
feed as many PP children as possible in order to 
ensure that they have had breakfast before 
starting school. 
 
Studies show that children who have a good 
breakfast learn better and have more energy in 
school.  This will also help with pupil’s mental 
health and social and emotional well-being.   

A member of SLT will co-ordinate the 
programme to ensure maximum impact 
and meet with the organisers at least 
every half term.   
 
A key person is appointed to ensure the 
smooth running of the ‘Bagel Bar’ and 
some Y6 pupils will take on the 
responsibility of assisting. 
 
Impact of the programme is closely 
monitored each half term to ensure PP 

SLT 
JS 
 

Key Person: 
CD 

January 2020 
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pupils are being targeted and this is 
having an impact.   

B C D E I  SATs Breakfast and After-School 
Club 

After-school club held twice a week 
in the Spring term for a total of 2 ½ 
hours weekly after school 

Breakfast club time total of 2 ½ 
hours on SATs week 

Although impact of this was not substantial last 
year, the plan moving forward is to ensure that 
pupils are targeted rather than offering this to all 
pupils in Year 6.  This will be targeted at PP pupils 
in particular.   
 
Breakfast club will ensure that PP pupils have had a 
substantial breakfast before completing the exams.  
Studies show that children who have a good 
breakfast learn better and have more energy in 
school.  This will also help with pupil’s mental 
health and social and emotional well-being.   

Gaps in learning will be a focus of the 
SATs clubs to have the most impact on 
outcomes for PP pupils. 
 
SATs clubs will be organised by the UKS2 
phase leader and will led by each of the 
teachers who are experienced with 
expectations in Y6 as well as what the 
gaps are.   
 
 

UKS2 Lead 
 

Y6 teachers 

January 2020 

Total budgeted cost 32,828.83 
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6. Review of expenditure  

Previous Academic Year 2018-19 

i. Quality of teaching for all 

Desired 
outcome 

Chosen action/approach Estimated impact: Did you meet the 
success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  
(and whether you will continue with this approach) 

Cost 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Curriculum Enhancement  

• The Childrens’ 
University 

• Musical instrument 
tuition for Years 3 & 4 

• Bushcraft for Year 5  

• Karate for Year 1 

• Drama for Reception 

• Forest School for Year 2 

• Visitors into school 

Subsidise school trips and 
residentials 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

To provide extra-curricular opportunities that 
will enhance vocabulary, raise engagement in 
school participation and a thirst for learning.  
To ensure that all pupils access a range of 
experience that they may otherwise not. 

 

• 100% participation from pupils 

• 100% pupils to show positive 
engagement 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

● Children’s University – children are engaged with concept of visiting 
different places/completing activities - pupil voice. Attendance at after 
school clubs is high – each club has a waiting list. This needs to be embedded 
further next year to ensure sustainability as only a small number of pupils 
use the passport currently – co-ordinator to be appointed and staff CPD on 
CU to ensure this is more effective next year. 

● Musical Instrument tuition has impacted pupils’ concentration – improved 
behaviour measured by fewer time outs and detentions in these year groups 
– Y3 (15) Y4 (11) Y5 (20) Y6 (19) 
Pupil voice highlights how enjoyable and relaxing they found it along with a 
sense of pride when they were able to play and instrument they previously 
couldn’t and wouldn’t have ever tried.  

● Bushcraft pupils with SEMH needs identified the tutor as a positive male role 
model and were able to spend outside, where they could desensitise from 
the toils of the classroom – pupil voice states that they felt more relaxed and 
clear-headed after the sessions.  

● Karate has improved self-confidence and team work skills of Y1 classes (now 
Y2). Pupils’ concentration levels have been positively impacted and no 
behaviour problems have occurred with PP pupils as a result. Pupils also 
discuss respect and rules following karate sessions.  

● Drama – pupil voice evidences that they enjoy and remember the stories 
and how they relate to them – making links with their own social and 
emotional experiences. EYFS data shows that 78.6% of the whole class 
achieved PSED for GLD and 69.2% of PP pupils achieved PSED.   

● Forest School – children’s behaviour has been positively impacted – no time 
outs during sessions. Pupils are engaged during sessions and demonstrate 
increased focus. Post session they find transitions and the classroom 
expectations far easier to attain as observed by teachers. Pupil voice from 
trips subsidised with PP shows that they have had memorable experiences 
and made more friends. Additionally, they were observed working well as 
part of a team and demonstrating more confidence, during activities and in 
answering questions.  

16,994.13 



Version 1.1 

 Communicating Matters 
specialist speech therapists and 
providers of speech and 
language training 

 

To accelerate development of speech, 
pronunciation and clarity for children with 
speech delay 

To bring pupil with speech delay up to ARE of 
speech measured by the WellComm 
assessment 

To develop all pupils’ receptive language and 
comprehension of verbal language 

To develop staff awareness and knowledge of 
speech and language and how to develop this 
within the classroom 

100% of participating pupils to show 
improvements on exit assessments. 

100% of pupils exit this support having made progress. Pupils are able to 
recognise and express a wider range of sounds, they are able to engage 
with phonetically decodable books and move to blending. Pupils are also 
building a greater number of secure relationships with peers 
demonstrated through playground and in class observations. These 
pupils are now better able to express their emotions, explaining how 
they are feeling and manage relationships and experiences they 
otherwise struggled with. 

3603.60 

 SkillForce Junior Prince Award  

Year 5 & 6 pupils to receive 2hrs 
a week of specialist delivery in 
order to achieve Prince William 
Award in July 18  

 

The SkillForce Junior Prince Award provides a 
context within which young people aged 6-14 
years can develop: 

- Confidence to think independently 

Make positive, informed decisions by learning 
to consider the impact of their actions and 
behaviour on themselves, on others and on the 
world around them. 

96% of pupils achieved the SkillForce Junior Prince Award and received a 
certificate which was awarded in a special assembly.  Pupils said that 
they enjoyed SkillForce however sometimes this was difficult due to 
some inappropriate behaviours from other pupils.  Regardless of this, 
pupils experienced working as a team and developed resilience while 
working with SkillForce and we had some excellent feedback.   
 
Although there were some positive responses to SkillForce, it did not 
have the expected impact on PP pupils to improve behaviour and build 
confidence therefore this is not continuing next year as the company is 
no longer running.  Pupils have experienced Bushcraft which develops 
essential life skills more effectively.   

18,816.00 
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 2 x Pupil Premium HLTA KS2 
(50%) 

2 x HLTA with specialist training 
on best practice for working 
with Pupil Premium children  
 

To provide specific and targeted interventions 
for Pupil Premium children across KS2 
(particularly Y6) to close the gap. 

To accelerate progress of Pupil Premium 
children so they make more than expected 
progress in Reading, Writing and Maths 

- To accelerate progress to greater than 
1 half term for each pupil. 

To close to gap towards 65 - 85% attainment. 

● Pupils working in small groups demonstrated in year progress 
following gap analysis.  

● We found that 1:1 or 1:2 had a greater impact and will be using this 
moving forward in 2019 – 2020. 
 
Data demonstrates an increase in pupil attainment and accelerated 
progress for PP pupils in particular: 
 
PP: Reading increase of 26.8% and Maths increase of 26.9% 
achieving at or above ARE. 
 

This will be continuing next year to ensure PP pupils continue to make 
accelerated progress.   

39,014.55 

 ‘Challenging Learning’ CPD  

CPD for Teachers and TAs based 
on the challenge curriculum 
including training on effective 
questioning, metacognition, 
challenge-based activities etc.  

 

 

 

Training for class teachers based on how to 
challenge pupils and training on metacognition 
to improve pupils understanding of how to 
become effective learners. Pupils should 
improve strategies on how to learn e.g. what to 
do if they are stuck, how they can learn more 
effectively in class by finding strategies unique 
to them.  

 

 

 

● Shared practise across the school means a shared language of resilience and values 
that enable pupils to make errors and find tasks difficult.  When asked what to do if 
they are stuck, their responses are to use the working wall, ask a friend and if they are 
still stuck, as the teacher (monitoring evidence). Pupil voice demonstrates that pupils 
know that the work can sometimes be hard but ‘that’s a good thing’.  

● Pupils demonstrate initiative and generate their own ideas for fundraising, reading 
projects and are confident in asking school leaders to start new initiatives with the 
children at the helm.  This is effective through the home learning pupils have 
completed at a very high standard, the role the Reading Ambassadors have developed 
and School Council. 

● Pupils understand where to find answers, to research effectively and work well as part 
of a team to engage in trial and error-based activities – observed in lessons and 
through collaboration.  

● Stretch and Challenge evident in lessons and pupils work from monitoring.   
 
Pupils have demonstrated more resilience and these strategies will continue to be used 
however there is not the necessity to continue with ‘Challenging Learning’.  Focus to be on 
developing learning behaviours through ‘Bees for Learning’.   

416.95 
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 Forest School Specialist Staff 
Member + TAs 

Forest School sets learning in a 
different context for children 
where they can undertake a 
range of practical activities and 
carry out small achievable tasks. 

 

To increase pupil’s self-belief, confidence, 
learning capacity, enthusiasm, communication 
and problem-solving skills and emotional well-
being. 

- 100% pupils to show improvements in 
at least one of 5 areas (evident 
through observations): 

1. Confidence 2. Social skills 3. Language and 
communication 4. Motivation and 
concentration 5. Physical skills  

● These pupils have experienced fewer time outs and are more settled 
in class – they are demonstrating an increased level of focus in 
lessons.  Pupils who have been taken to do Forest Schools are SEND 
pupils and the data across the schools shows that SEND pupils have 
made at least good progress, demonstrating how concentration is 
increased. 

● Pupils state that they enjoy Forest Schools, they are happy when 
they are outside and love getting muddy, They know about rules and 
safety outside. Gross motor skills have improved for relevant pupils 
whilst all are confident in sharing their experiences and express joy 
regarding their outdoor experiences. They are encouraged to 
develop their speech and express their needs and feelings whilst in 
the forest and also share this in pupil voice.  

19,507.28 

 Teacher Interventions 

Afternoon groups Pupil 
Premium and Non-Pupil 
Premium 

To target a focus group higher attaining 
children in order to challenge pupils and ensure 
they make above average attainment 

 

● Pupils identified made in year progress using test scores.  
● Highest impact identified as working 1:2 or 1:1 rather than small 

groups.  
 
The focus has not necessarily been on higher attaining pupils as there 
have been a large % of pupils working below.  Next year will focus on 
developing PP pupils further to increase % working at GDS.   

48,285.48 



Version 1.1 

 Bug Club and Wordsmith 
Subscription + Maths Rock Stars 

Online reading books with 
linked learning resources which 
can be used in school and at 
home as homework 

To provide new, up-to-date 
reading/phonics/maths and wider learning 
resources from Reception to KS2. Children can 
access these online at school and home -
provides pupils with wide range of online 
reading and learning material 

100% of pupils surveyed to show positive 
engagement and all children make progress 
from starting points in reading 

● Increased % of pupils accessing Bug Club (if they are not able to 
access at home they access it at school)– pupils state that they like 
the bug questions and love earning rewards on the site. They also 
say it’s ok if they get something wrong because; ‘they can always 
have another go’. 

● Wordsmith has not been as successful and has not been used to 
support teachers planning – this has been cancelled.  Focusing more 
on planning through Knowledge Organisers and National Curriculum. 

TTRS was not developed enough last year as pupils were not accessing it 
enough at home.  This year we plan a huge drive in this area and already 
the impact is showing (below). This is from September to November: 
● Increased % of children accessing TTRS - minutes spent on TTRS by 

the whole school per day increased from an average of 103 minutes 
in October to 635 minutes in November.  

● In October, the highest number of questions answered correctly in a 
day was 8027 compared to 17856 in November. 

● 63% of children surveyed access TTRS at home. 100% of children 
access it at least once a week at school. 

● 100% of children show positive engagement with TTRS - ‘I love the 
battles and trying to beat the teachers, especially Mr Mackie!’ 

7008.40 

ii. Targeted support 

Desired 
outcome 

Chosen action/approach Estimated impact: Did you meet the 
success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  
(and whether you will continue with this approach) 

Cost 

 Pupil Wellbeing Manager 
Positive Play Support, Heartstart 
(Pupil First Aid Teaching), 
Pastoral Care 

 

To enable children to accelerate the 
development of emotional intelligence and 
improve behaviour in school and at home. 
Measurable by reduced consequences and 
time-outs for targeted pupils. 

- 100% of pupils to show improvements 
on Thrive exit assessments 

- 50% reduction on behavioural 
incidents per half term 

 

 

1:1 positive play has impacted the SEMH of pupils, they have the 
confidence to speak to the wellbeing manager whenever they have a 
concern, enabling them to regulate their own feelings, identify and 
communicate them with a key person.  

19,507.28 
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 Thrive Specialist Staff Member 

(Allocated times for specialist TA 
to work with children who have 
behavioural needs) 
 

● Thrive has increased the % attendance for school refusers and 
enabled them to have smooth transitions at the start of and during 
the school day – thus reducing the negative impact this was having 
on the pupil and families and ensuring recurring trauma is not 
ongoing.  

● Thrive has supported a range of pupils to confidently express 
themselves and provide them with an emotional literacy regarding 
their own emotions – 100% pupils receiving one to one Thrive 
improved and moved onto the next stage where appropriate.   

● Behavioural incidents with these children have reduced – the 
number of time outs and detentions has declined for these pupils. 
They also return to class following a thrive intervention, allowing 
repair and restorative practices to occur for the pupil and thus 
reducing the likelihood of a recurrence.  

19,507.28 

 Thrive Online  To be able to measure the progress and 
development of pupils’ well-being and social 
and emotional development 

This key tool has allowed the thrive practitioner and teachers to measure 
the impact and growth of pupils.  
 
This is to be developed further next year through training of SLT and 
actions to develop and embed Thrive further as a whole school.   
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 Mental Health Theraputic Skills  

All teaching and support staff to 
be trained in Mental Health 
Theraputic Skills  

To develop a consistent therapeutic approach 
to mental health and well-being across the 
school. 

To ensure early identification of mental health 
issues and to enable appropriate early 
intervention 

Pupils’ mental health will improve 

All teaching assistants will be Level 2 trained in 
Applied Theraputic skills 

A range of staff will be Level 3 Applied 
Theraputic skills trained and trained in complex 
trauma 

All teaching staff will have an understanding of 
Mental Health needs and well-being 

SENCo and Pastoral Manager will be trained as 
Mental Health Champions 

● SLT model and practice a consistent approach to pupil mental health 
– ensuring early intervention and supported work with wellbeing 
manager and thrive practitioner.  

● Pupils’ mental health also addressed as part of the ethos of 
assemblies and themes across the school – a common language 
addressed and notable changes in pupils’ confidence and manner 
amongst one another and staff – including asking one another if they 
have had a good day – are they ok, can they help – holding doors 
open and supporting one another with greater teamwork and 
expression of solution-focused ideology.  

● All members of staff training, evaluations demonstrate a better 
understanding of Mental Health from staff. 

● Increased number of referrals for Point 1 and CAMHS by at least 50% 
and others currently awaiting assessment for support. 

● SENDCO trained as Mental health champion and supporting 
teachers. 

 
To ensure sustainable impact, SENDCO to train new members of staff to 
ensure a secure understanding of pupils mental health throughout the 
school.   

9579.70 

iii. Other approaches 

Desired 
outcome 

Chosen action/approach Estimated impact: Did you meet the 
success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  
(and whether you will continue with this approach) 

Cost 

 Pastoral Manager - 

Pupil/Parent Mentoring, 
Pastoral Care, Absence & 
Punctuality, Child Protection 

To ensure that pupils develop good learning 
attitudes and take responsibility for their own 
behaviour as well as supporting families with 
home-life difficulties to ensure that pupils can 
come to school emotionally ready to begin the 
days learning. 

To train and support PP children with lifesaving 
skills and develop emotional intelligence and 
resilience. 

To work with the assessment coordinator to 
identify where PP children are not making as 
much progress as their peers.  

- Improve attendance 
 to 96% 

Behaviour incidents to reduce by 50% half 
termly per pupil 

● Families identified for early help – or global services in and out of 
school that may support them prior to escalation.  

● Shared language and known key people for specific CP pupils – they 
have built rapport with the pupils resulting in the children feeling 
confident in speaking to and knowing that they have people looking 
out for them in school. 

● Attendance has shown a slight decline this year for PP pupils.  This is 
a result of turbulence with members of staff in the Pastoral Team.  
However, this has now been resolved and we are currently sending 
out RAG rated letters for attendance, holding more support panel 
meetings for families who are dipping with attendance (x11 so far 
this year) and quickly referring any families to the Trust Attendance 
Officer for support and advice.  Attendance at 95.5% 

8401.40 

 Trust Pastoral Manager 
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 Breakfast Club Subsidy  

Subsidy provided to reduce 
costs for pupil attendance and 
to support the free breakfast for 
all through the National School 
Breakfast programme 

To promote attendance and provide children 
with breakfast to prepare them for learning. 

Aim for 96% attendance 

● Bagels are eaten every day – there sometimes children who miss out 
on a bagel because they have all gone – these are offered fruit. 

● Pupil Voice shows that they think the bagels are ‘tasty’ ‘yummy’ and 
‘really nice and warm’. 

● Parents like that the bagels are available to all children including 
Nursery and that it shows that we care about the children.  

● Attendance has improved due to children wanting to get to school 
early so that they do not miss out on a bagel. There are fewer late 
children on the door.  

● The number of bagels served has increased by 33% since June 2019 
due to the increased demand 

● Specific children have been targeted to ensure they receive a bagel 
every day in their classroom - focus and learning has improved as a 
result 

Funded 
NSBP 

 SATs Breakfast and After-
School Club 

After-school club held twice a 
week in the Spring term for a 
total of 2 ½ hours weekly after 
school 

Breakfast club time total of 2 ½ 
hours on SATs week 

To raise attainment in Maths and English, for 
PP children in order to achieve at least 65 - 85% 
ARE  

To close the gap and accelerate progress in 
Reading, Writing and Maths by making at least 
2 points progress over one half term (Scholar 
Pack) 

 

● SATs club 
● Pupils said they enjoyed the club, especially the biscuits and liked 

working in small groups discussing the questions – they felt that they 
could make mistakes and understood things like fractions better – 
confidence improved.   

 
To ensure more impact next year, targeted pupils will be invited to come 
for SATs club (particularly PP) to ensure that work is more specific.   
 
● Breakfast club 
● Pupil voice – pupils enjoyed the breakfast and said it was really 

‘chilled’ which made them feel calm about their exams.  
● Moving forward we may try to offer a wider range of breakfast items 

to increase attendance as 15/56 attended daily.  

309.00 

 

7. Additional detail 

In this section you can annex or refer to additional information which you have used to inform the statement above. 
Our full strategy document can be found online at: www.aschool.sch.uk  

 


